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Section I: Program Overview

Marygrove College: Institutional Context and History

MarygroveCollege, an independent Catholic liberal arts college sponsored by the Sisters, Servants of the
Immaculate Heart of Mary, is committed to fostering Christian values, to educating students from diverse
backgrounds, and to serving the people of Metropolietroit and beyond. The fundamentaission
Marygrove College is to educate each student toward intellectual and professional competence; toward
career flexibilitygroundedin the liberal arts; and toward active compassion and commitment. To this end,
Marygrove sets for its students thesegdals { Y26y | a GKS G¢KNBS /[ agy

1 Competence, the ability to understand and participate effectively in the promise of our evolving
world;

1 Compassion, the capacity to care about and respect the worth and dignity of people

T /2YYAGYSyidx GKS ¢gAaftt G2 O NBalLkRyaAirofe ol aSR
of a more just and humane world.

Marygrove College is the direct descendant of St. Mary Acadiennyded in 1846 in Monroe, Ml. By the
beginning of thewentieth century, the Academy had begun to offer collégeel courses and by 1905, the
Sisters had built a separate St. Mary College. In 1910, the State of Michigan empowered the college to
grant degrees, and in 1914, the State Department of Educatithoaaed it to grant teaching certificates.
Those original charters are still in effect at Marygrove today.

In 1925 with the laying of the cornerstone of the Liberal Arts Building at the current West McNichols
location, St. Mary College became Marygr@alege and in 1927 the Detroit campus openkdcated on
a beautifully wooded campus in a unique, diverse urban setting in the heart of northwest Detroit,
Marygrove is often called Detroit's most elegant place to learn.

Marygrove College has committedelf to a vision of Urban Leadership, for which the College is recognized
in its commitment to the metropolitan Detroit community, undertaking projects related to current issues of
significance to the Citgf Detroit Marygrove seeks to develop studerggpertise on contemporary social,
cultural, political, educational, and economic issues in urban aréhs.College offers degrees and

programs that develop students' understanding of these issues as well as students' leadership skills,
particularly thog skills necessary to lead in urban communities.

Initial Teacher Certification Programs

The Education Departmenffers undergraduate and graduatedgrams that prepare students for careers
as certified teachers at both the Elementary amt&@dary level Preservice teachers pursue initial
certification on one of three paths: undergraduate students seeking initial certificationdegsee
students returning for initial teacher certificatioar career changers seeking tMasterof Education
Degreeplus Teacher &tification.



The teacher preparationrpgrams are each designed with a strong professional sequence wrapped around

a core of general education courses from the humanities, the social and behavioral sciencesthle na

and physical scieesand, health and physical educationThe Education Department works collaboratively

with the Facultywithin the Arts and Sciencesd Visual and Performing Arts Divisipnio offerthe
subjectarea teaching major and minorggrams. Teacherddcationand professiongbreparationcourses
are aligned to nationahitiativesandstate standards

TKS 5SLI NIYSyiGdQa 9ft SYSy il NdowstMomganNdeparBriddi of F A OF GA2Y

Education(MDE Core SubjecDption. Hementary teacher certificadn candidatesare required to
demorstrate knowledge and skilla one of four major discipline areas: Language Aftathematics Soéal
Studies or Integrated ScienceEach major has been designed to strengtheitkaching and each is
approved as meeting Michigé8pecialty ProgranmStandard§MSPS) Elementary Education candidates
also complete aninor in Elementary @icationthat covers content across Elementary sutbjareasas well
asan Elementary Professional Sequence of Education cau{Ses Appendix D: Program Requiremgnts

The Secondary Teacher Certification Prograeguirecandidates to complete 8econdaryeaching major
and minot both of which are apmved as meeting MichigaBpecialty Programs Standards. Each
Scondary teacher atfication candidate completea Secondary Professional Sequence of Education
courses. (See Appendix D: Program Requiremgnts

TheProfessional Educatiore§uenceof courses for both Elementary andc®ndary candidatestrands
througheach ofthe Teacher Certification Prograim four phases:

1 Phasd. Exploratory

1 Phase Il. PreCandidate

1 Phase lll. Candidate

1 Phase IV. Student Teaching

Each of these Phases includesirses, GPA and testing requirements that must be met by the student
before moving to the next phase.

Distinguishing Features of the Programs

Department Mission and Conceptual Framework

TheMiaaAz2y 2F al NEINROSQa Soaiderd th ®rge coréSvialiiedldi Y Sy (i
foundational tothe Departmenf) @nceptualFramework:

1  Wholeness of persons

1  Sustainability of communities

1 Avibrant, just democratic society

Believing quality education is vital to these core values Rheultyworks collaboratively to prepare
educatorswho arecommitted to successful learning for all studenGrounded in Marygrove College's
Missionbasedgoals of competence, compassion, and commitment, the Education Degatrdesigns its

NE ¥ €

professional ppgrans to provide candidates with a conceptual framework for their professional practice, a
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framework refined through the development of professiortbits of Mind, Habits of Heaaind Habits of
Practice.

Professional Habits of Mind

In developing professionddabits of Mind, candidates become familiar with coherent patterns of
knowledge, major concepts, tools of inquiry and organizing principiigsn disciplines They are asked to
employ critical thinking in the interpretation and evaluation of conceptuaifeworks and to demonstrate
flexibility and creativity impplying their understanding tadaptivechallengesHeifetz,1994). They come
to understand how people learn and how pedagogical content knowledge is criti@éachingpractice
that supportsstudent learningNational Research Coun@f00).

Professional Habits of Heart

Learning also involves activating and developing the potential of the whole person, connecting learning to
life and liberating the power and creativibf the human spirit. Arough pofessional Habits of Heart

candidates reflect on their own assumptions, beliefs, and practices as a way of contributing to personal and
professional growth An integral compnent of the Teacherdtication Pogransis developmentof
students'understanding of the realities of our diverse, interdependent world. Candigatesalled upon

to deepen their ability to work effectively with all children and to hahe knowledge and skills required to
incorporate the cultures, experiences and dseneeds of their students into their teaching. Théso

explore opportunities to develop mutually respectful relationships and partner with families and
communities for student success.

Professional Habits of Practice

Professional Habits of Practice @scon learning communities and systems within which education is
embedded. TheFacultyworks to develofeacher candidates who are able to create effective learning
environments and experiences that ensure the success of all learRatsiltyenvision teching as a
professionthat positionspersons within multiple communities where they are called upon to engage and
contribute. Today, Habits of Practice demape:cializedinderstanding and skills for engaging in a
democratic sciety and global environmeérJacobs, 2010)

Theoretical Foundations

Principles of Constructivis(wygotsky1978;Bruner, 1960/1977serve as the foundationaheoretical
underpinnings of all Department&grams. Grounded in the perspective that learners construct knowledge
for themselvesgconstructivist theory places the focos learners and their engagement with ihe
environment. Constructivisnrecognize the essential role of S I Ng&@NERce and prior knowledge in
understanding information to then make meaninGonstuctivist theory explores the ways in which
knowledge can be structudeand support&mploying conceptual schemébslpful for students'
understanding andor fostering flexible thinking skill<Constructivist theories also emphasize the social
aspects ofdarningand promotelearning environments characterized by collaboratitire exchange of

ideas and the development gbcid and communication skills.



Consistent with this view, the Education Department believes learners will construct knowledgenoer ti
through active engagement with new ideas, understandings and life experiences. Thegefocation
Facultystrive to becatalyssfor learning by creating inviting environmesfor students toengage

Students

Marygroveteacher certification students come from across the Detroit Metropolitan region and
demographically constitute a crosection of the local community. As seen below, the teacher education
student body in the 2012012 academic year was composed of predwantly female (69%) African
American (77%) netraditional college age career changers who come with years of experience gained
prior to beginning their programs at Marygrove (93% Agef45 These notraditional student numbers
have been consistent fasome time and were similar for the prior academic year when 95% were non
traditional age students. The Marygrove Education Department appears to annually recommend more
mature, African American teachers than any other institution of its size in Michifiaa following table
contains detailed information for teacher certification students in 2@001 and 2012012, many of

whom attend part time. (Because of pditne matriculation, the 135 actual students in 262012

represent the load of 101 Full Tinemrolled (FTE) students, as reported in IPEDS)

Table 1.1 Teacher Certification Candidate®emographic Information

20102011 20112012

Undergraduate/ Undergraduate/
PostDegree Graduate PostDegree Graduate

Program

ELEM| SEC | ELEM | SEC | Total ELEM| SEC | ELEM SEC | Total

Number ofStudents

Per Program 29 8 101 57 195 19 9 61 46 135
Gender

Female 89.7%| 62.5%| 79.2% | 45.6%| 70.3% | 94.7% | 77.8% | 78.7% | 43.5% | 68.9%

Male 10.3%| 37.5%| 20.8% | 54.4%| 29.7% | 5.3% | 22.2% | 21.3% | 56.5% | 31.1%
Ethnicity

African American 75.9%| 50.0%| 77.2% | 82.5%| 77.4% | 63.2% | 44.4% | 78.7% | 87.0% | 77.0%

Asian 0.0% | 12.5%| 2.0% | 0.0% | 1.5% 0.0% | 111% | 3.3% 0.0% 2.2%

Hispanic 0.0% | 0.0% | 0.0% | 0.0% | 0.0% 0.0% 0.0% 0.0% 0.0% 0.0%

Native American 0.0% | 0.0% | 0.0% | 0.0% | 0.0% 0.0% 0.0% 0.0% 0.0% 0.0%

White 13.8%| 25.0%| 1.0% 1.8% | 4.1% 53% | 22.2% | 1.7% 2.2% 3.7%

Nonresident Alien 0.0% | 0.0% | 0.0% | 1.8% | 1.5% 0.0% 0.0% 0.0% 2.2% T%
Not Responding 10.3%| 12.5%| 19.8% | 14.0%| 16.4% | 31.6% | 22.2% | 16.4% 8.7% 16.3%

Age
1819 0.0% | 0.0% | 0.0% | 0.0% | 0.0% 5.3% 0.0% 0.0% 0.0% 1%
20-21 34% | 0.0% | 0.0% | 0.0% 5% 5.3% 0.0% 0.0% 0.0% 1%
22-24 6.9% | 25.0%| 1.0% | 1.8% | 3.1% | 10.5% | 33.3% | 1.6% 0.0% 4.4%
2529 10.3%| 25.0%| 11.9% | 19.3%| 14.4% | 10.5% | 22.2% | 11.5% | 23.9% | 16.3%
30-34 13.8%| 12.5%| 19.8% | 15.8%| 17.4% | 10.5% | 11.1% | 21.3% | 17.4% | 17.8%
3539 10.3%| 25.0%| 20.8% | 28.1%| 21.5% | 0.0% | 11.1% | 19.7% | 21.7% | 17.0%
4049 31.0%| 12.5%| 23.8% | 15.8%| 22.1% | 26.3% | 22.2% | 29.5% | 23.9% | 26.7%
50-64 20.7%| 0.0% | 21.8% | 17.5%| 19.5% | 31.6% | 0.0% | 14.8% | 13.0% | 15.6%
65 and above 34% | 0.0% | 1.0% | 1.8% | 1.5% 0.0% 0.0% 1.6% 0.0% 1%




Facultyand Staff

Like the students, Education Departmdtgcultyand Staffdemographics reflect the ethnic diversity of the
urban region, and are predominantly femal€able 1.Zontains demographic information for tHeultTime
EducationFacultyand Staffat Marygroveduring the 20112012 academic year

Table 1.2 Demographic Information foEducationFacultyand Staff

Education
Department FT EDWacultywho Administrative
Facultyand Staff FultTime teach course(s) in and Student
2011-2012 EducationFaculty | Teacher Certification SupportStaff
Totals 9 6 6
Gender Female 6 4 6
Male 3 2 0
Ethnicity African American 3 3 3
Asian 1 1 0
White 5 2 3
Academic Rank Academic Dean 1
Professor 0 0
Associate Professor 6 4
Assistant Professor 2 1
Visiting Professor 1 1

Approval of Inquiry Brief Proposal

All Facultyand Staffin Marygrove College's EducatiBivisionparticipated in the process of preparing this
TEAC Inquiry Brief PropasdlheFacultynames on the cover page indicate those persons who assumed a
coordinating rolsin the process. On June 6th and June 27th, foDeplartmentreview sessions were

held during which timé-acultyand Staffwere invited to read, discuss and meumend changes tthis
Proposal. On July 23012Facultyand Staffmembers formally approved thEEAC Inquiry Brief Propasal

Section Il : Claims and Rationale

This section of the Proposal presents Marygrove Coll€jaisngelated to TEAC Quiality Principle 1,
delineating the agnment of theClaimswith the Department's goals and conceptual framework as well as
with state ard national standards. Sectiow® provides a discussion of the evidence to be collected in
support of theQaimswith rationales giverfor their selection and use.

Program Claims and Alignment

Marygrove College Educatidracultywill usethe following threequeries to makeClaimsabout theTeacher
Certification Pogranms(hraduates we recommend for state ceication:

Claim 1:Do our candidates demonstrate knowledge and understanding of their content areas?

Claim 2: Do our candidates demonstrate pedagogical knowledge and skills appropriate to their
student populations and subject matter?

Claim 3:Do ar candidates exhibit skills and professional behaviors and dispositions reflective
of caring and effective teachers?



As the following table indicates, the€#aimsalign with the Goals and Conceptual Framework of the

9 RdzOF G A2y 5 S LI NIsYQ8ality Princifl® & Bvdericdof $t@lént L8arning. Thedso align

with the Professional Standards for Michigan Teacliég&M), and the nationalnterstate Teacher
Assessrant and Support ConsortiugfNTASCSandards.

Table 2.1 Alignment ofClaims Conceptual Framework, TEAC Quakinciplesand Standards

Marygrove
College Education
Department TEAC Quality Professional
Conceptual Principles & Standards for INTASC
Framework & CrossCutting Michigan Standards
Claims Goals Themes Teachers (2011)
Do aur candidates Habits of Mind 1.1 1 4
demonstrate knowledge 1
and understanding of their
content ared&?
Do aur candidates Habits of Mind 1.2 2 1,2,3,5,
demonstrate pedagogical 1,23 3 6,7,8
knowledgeand skills 4
appropriate to their , ,
student population and Habits of Practice
: 7
subject matter?
Do aur candidates exhibit Habits of Mind 1.3 4,5,6 1,2,3,910
skills and professional 3
behaviors and dispositions .
reflective of caring and Habits of Heart
effective teacher® 45,6
Habits of Practice
7, 8,10
TEAC Quality Principle@rossCutting Themes
Learning How to Learn Habits of Mind 1.4.1 5,6 9,10
2
Habits of Heart
4
Habits of Practice
10
Multicultural Perspectives Habits of Heart 1.4.2 3,4 2,6,9
and Accuracy 5,6
Habits ofPractice
7,8
Technology Habits of Practice 1.4.3 7 3,4,5,6,7,
9 8,9, 10

(For reference, please see Marygrove College Edudagpartment'sMission and Conceptual Framework,

PSMT and INTASC Standards in Appengdix D




Claim 1:Doour candidates demonstrate knowledge and understanding
of their content area? (QP 1.1)

The Conceptual Framework of Marygrove's Education Department, particularly as expressed in a
commitment to the development of Habits of Mind, places an emphasis orenbkhowledge as
foundationalto successful teachingShulman (1986&)escribescontent knowledgeas the knowledge
gained by understanding facts, conceptsygedures and structures ofdiscipline. Candidatesneed a deep
understanding of central concepémd tools of inquiry within the disciplines in order to makewledge
accessible and meaningful to othef/indschit(2002) notes:"Although all instructional approaches
require some knowledge of subject matter to be taught, constructivist approaanegdjich children's
varied interests and experiences in relation to a subject are involved, demand an everxbensive
content backgrounti(p.148). A good constructivist teacher is, first and foremost, a learned one.

Teacher certification students must have solid foundations in the liberal arts. At Marygrove each must
complete a teachable major and a minor in a discipline aligned with the certification kdelissioninto

the Teacher Certificationr®grans requiresproficiency in reading, writing, and mathematas

demonstrated by success in College General Education requirements and by sucqesssirity the

Michigan Test for Teacher Certificatiadn {TGQ Basic Skills Te@BST.) To beaccepted in the Programs,
undergraduatestudentsmust have and then maintain a cumulative overall GPA of 2.7 or bettar.

graduate studentsa cumulative GPA of 3.0 in their undergraduate course of studies overall is required; a
3.0 graduate GPA must be maintained as well. Teebemmended for certification, teacher education
candidates musturther demonstrate their knowledge of certificath subject areas by earning passing
scores on their MTTC Content Area T€SXATS)

Evidence in support of Gha 1 will include the candidageGPA, MTTC score&nit plans,TeacherWork
Samples, Ainical Bvaluations from Studentélaching andurveys.

Chim 2: Do our candidates demonstrate pedagogical knowledge appropritte
their student population and subject matterfQP 1.2

The Department's development of professional Hgbif Mindincludes a sustained focus on pedagogical
content knowledge. Movinfrom one's own comprehension of content to making aspects of the discipline
accessible and meaningful for learners involves prepamatiepresentation, selectiomndadaptaion for
tailoringinstructionto learners'characteristics§hulman,1987). Development ofHabits of Practice gives
attention to applyngknowledge of learners, content, general and discipline sjgeciéthods, and the
community indesignng and implemening instruction for learners' continual intellectual, social and
personal developmeniDarlingHammond & Bransford, 2005)

EDU 203Introduction to Teachingand EDU 241/54 Educational Psychologserve afoundatiornsfor the
study of pedagogy astudentsexplore principles of how people learn and become familiar with theories of
learning. In EDU 351/55Curriculum, Instruction, and Assessmeandidates begin to apply those
principles to basic unit and lesson planning utilizing the framewobaokwarddesign(Wiggins & McTighe,
2005). Theistudy of pedagogycontinuesthroughout the methods courses during which time candidates

7



examine both general instructional strategies and those teachipgaachesmost effective within specific
discipline areasMoving forward unit and lesson plans will be required in all methods courses and will be
used as assessment meassifer Claim 2. Candidates' pedagogical knowledge is on full display during
Sudent Teaching(EDU 499/69%as they gradually assunirecreasing responsibilityfor preparation and
implementation of learning experiences.

Evidence for Claim 2, pedagogical knowledg# be gathered from candidate$hilosophySatements,
Unit andLessongPlans,Community Sudy, Micro Teaching,TeacherWork Samples, Student "Baching
dinical Bvaluations from theCooperating andupervisingTeacherscandidatesPortfolios andculminating
Programsxsurveys The cumulative GPA from the Professiorgjugnce will also be examined for its
alignment with the assesnent of candidates' demonstratgpedagogical knowledge durigudent
Teaching.

Claim 3: Do our candidates exhibit skills and professional behaviors and dispositions
reflective of caring and effective teachers(@P 1.3

Caring and effective teaching ressitatesengaging the&knowledgeteachers havef learnersg their
readinesstheir learning styles, their interests, aspirations, and dreams, as weikasultural and linguistic
resources and priorrfowledge they bring to learningn developing camidate'sHabitsof Mind, Heart,
and Pradte the ElucationFacultyseekevidence opre-serviceli S I O K@egn@ability to differentiate
instruction formeeting the needs of diverse learneii®mlinson, 1999%ndseek evidence that candidates
havegained the skills needed for creatingd fosteinginclusive learning environmentkdgdsonrBillings,
1994).

Throughout the progranFacultywill attend to candidates' increasingnderstanding and agjzation of
ideas abouthe complexity of contexts wiih which teaching and learning occuBacultywill assesgach
pre-service teacher'ability to build on students' por knowledge and experience as welltasir ability to
utilize community resouces in their planningFacultywill observe assess andvaluate the development of
candidates' skills for addressing individual students' learning needs.

For Claim 3Facultywill focus attention on behaviors and dispositions reflective of relationships that
support student learningbehaviors and dispositigidentified in both PSMT and INTASC standards. The
recently revised Professional Behaviors and Dispositions Assesgifide used throughout therBgrans
with significantpatterns shared with candidates in order to strengthen their professional belsavi
Evidence in support of Claim 3 will include candida®BbsophySatements, Community Sudy, Lesson
Pans, Teacher Work Sampl&linical Evaluations from Studentélaching, theQumulative Assessment of
ProfessionaBehaviors andispositionsPortfolio and surveys.

CrossCutting Theme 1.4.1 Learning How to Led@P 1.4.)

Learning to Learrone of the curricular emphases in Marygrove's General Education requirenients
encouraged and promoted across the entire Teacher Education curriculwugihimplementing the three
Professional Habits of Mind, Heart, and Practice. Candidates become familiar with tools of inquiry within

8



their respective disciplines and learn the importance of educational research in strengthening their
professional knowlege and practice ThePrograns(zourserequirements include demonstrated skills of
reflection and writingrecognizing the critical importance of these skills in learning how to |egignature
performanceswvithin the Rograns afford opportunities to assss candidates' abilitigs learn on their own
and to transfer what they have learned to new contexts. The Professional Behaviors and Dispositions
Assessment instrument includes indicators of qualities deemed important to intellectual versatility and
lifelong learning.

CrossCutting Theme 1.4.2 Multicultural Perspectives and Accuré@f 1.4.2

ValuingDiversity and understasling Social ustice, two other General Education aregdMarygrove, find
expressio within the Teacher Educatidograms asFacuty develop those Habits of Mind, Heart and
Practice needed to live as responsible citizens in an interdependent global community coneémed
justice, equityand human rights. Within th@&eacherCertification Progransthis involves assessing
candidatestcapacitiedor examination otheir own cultural assumptions anghderstandng how
assumptionsnayinfluence their practice. It also involves assessment of candidates' demadostadtthe
behaviorsand skillsmeeded forbuilding a culturally respomge practice(Villegas & Lucas, 2002; Ga@00 &
2002).Candidates' community study, signature performances, assessment of dispositions and behaviors
and surveysvill provide evidence of thi€rossQutting Theme.

CrossCutting Theme 1.4.3 Technolog®P 1.43)

For professional educators, the overabundance of information available in contemporary society places
increased importance on the information literacy and technology skills needed for understanding how to
access, evaluate, use and manage informat@rieaching and learningToday effective communication
requires not only writing and oral presentation skills but the integration of visual communication and multi
faceted media tools to enhance instruction and connect more meaningfully with students.

Allstudents in theTeacherCertification Prograns at Marygrove College are required to ta&ed passhe
Marygrove Computer Proficiency Test to mestheir technology proficienciesStudents not meeting
proficiencybenchmarksare required to take tutorials on basic technology skills in the Student Technology
Instructionaland Collaboration Center Lab (STI&K) uintil the proficiency tests can be passethe

tutorials includeinstruction onword processing, spreadsheetiatakasemanagement Internet searches,
concept mapping and building of web pages.

In EDU 330/530rechnology in the Classropnandidates deepen their understanding and use of
technology tools ad are assessed on their skillareating digital media projectspncepts maps and
webquests. In unit and lesson planning, especially in signature performances, candidates are required to
demonstrate the integration of technology to deepen learning in content ar&isdent teachers are

required to investigate techrlogies available aheir Student Teachingitesandmustinclude technology

in their Student €aching. Student teachers are also required to reflect on the technologies they use in
their lessongo determine wayghey can iprove technology integrationutingtheir teaching practice



Table 2.2 Alignment of TEAC Quality Principl€Mhims Program Elementand Evidence Sources

Claims
Quality Principles &

Themes Program Elements Sources otvidence
Claim #1 1 Discipline Major Cumulative GPfoverall, Major, Elementary EMinor)
(QP 1) 1 Elementary EDMinor MTTC Basic Skills and Content scores

1 EDU 499/69%tudent | Unit Plans
Teaching Teacher Work Sample
Student Teaching Clinical evaluations
Portfolio
Surveys
Claim #2 Professional Sequence Philosophy Statement
(QP 1.2 particularly: Unit and Lessons Plans
1 EDU 203ntro to Community Study
Teaching Teacher Work Sample
1 EDU 241/54Ed. Psych | Student Teaching Clinicatdtuations
1 EDU 351/55TCIA Portfolios
1 All Methods Courses | Surveys
q EDU 499/69%tudent Qumulative GPAProfessional &uencg
Teaching
Claim #3 1 All Courses Philosophy Statement
QP 1.3 Community Study
Lesson Plans
Teacher Work Sample
Student Teaching Clinical Evaluations
Professional Behaviors & Dispositions Assessment
Portfolio
Surveys
Learningto Learn | All Courses Unit Plans
(QP 14} 1 UG Major 496 Community Study
Senior Seminar Teacher Work Sample
1 GRAD EDU 602 Student Teaching Clinical Evaluations
Intro to Eucation Professional Behaviors Bispositions Assessment
Research Portfolio
Final Grade: Major 496 or EDU 602
Surveys
Multicultural 1 All Courses Community Study
Perspectives 1 EDU 275/575 Teacher Work Sample
(QP 1.4.2 Foundations Student Teaching Clinical Evaluations
1 EDU 499/69%tudent Professional Behaviors & Dispositions Assessment
Teaching Portfolio
Final Grade: EDU 275/575
Surveys
Technology 1 EDU 330/530 EDU 330/530 Assignments
(QP1.4.3 Technology in the Lesson Plans
Classroom Micro Teaching
f EDU 499/699 Student | Teacher Work Sample
Teaching Student Teaching Clinical Evaluations
Portfolio

Final Grade: EDU 330/530
MG Computer Proficiency Test
Surveys
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Evidence and Rationale

The following discussion of evidence is organized into two parts. First, a general description and rationale
for eachsource of evidence is provided. Second, a more specific description of assessment measures
within each category of evidence is presented as well as the rationale for their use.

A. Sources of Evidence- General Description

Evidence in support of olains will be collected from five sources: key assignments, signature
performances, grades and cumulative GPAs, examinations and survegesdinees of evidence are
representative of quantitative and qualitative data as well as formative and summatigesassnts.The
Facultybelieves data derived from multiples assessments used throughibetElementary and Secondary
Teacher Education Programs will provide evidence that is both consistent wi@ldivasand CrossCutting
Themesand sufficient to warranmaking suclClaims

Key AssignmentsKey assignments are assessments edalegl in courses throughout the Teacher
Education Pograns. The criteriorfor selecting a course assessment as one ofrihil keyassignmentss

its alignment with proficiencies to be demonstrated in a candidate's signature performances. These key
assignments serve as formative assessments both for the candidatézendty They afford evidence of
candidates' growingompetenciesprovide Faculy the opportunity to offer guided practice and feedback
and contribute b the continuous monitoring dhe Prograns(dlesign for any needed changes.

Identification of ley assignmentgheir alignment with ourClaimsand the course(s) from which they vk
collected are described in further detail below.

Signature Performances Signature performances are cumulative and integrative demonstrations of
proficiencies gained throughout the program. Each signature performance will be designed to assess
canddates' pplied competence in achievingdgram goals, state and national standards and TEAC Quality
Principles. All signature performances will be evaluated by more than one reviewer and will be data
sourcesfor Facultydiscusion and action as part ofi¢ Rogram's quality control system for improving
learning outcomes. Signature performances inclufiee Teacher Work Sample, Clini¢atudent Teaching
Evaluation Ratings, Portfolio and Cumulative Professional Behaviors and Dispositions Profile.

Grades and Cumulative GPAGPAs and course grades will be used as evidence for MagygClaims
particularly forClaims#1 and #2QP 1.1 and 1)2 Grades and cumulative GPAs atendard criteria in
higher education and while not, by themselves fisignt indicators ofre-service teacheproficiency they
do provide a measure of candidates' achievement in their respective major and minor fields of study.

Cumulative GPAare used for admission into thedyrams and must be maintainedor continued

progression. Additionallghe cumulativeGPAs for the major, min@nd ProfessiondtducationSequence

will be examined for demonstrated competence in content and pedagdgg Facultyintends to

triangulate grades with other evidence such as state erations and signature performances to

strengthen the reliability of each separate type of evidence. Grades from selected courses will also be used
in those cases where performance from the courses provides evidence rela@rd$eCutting Themes
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Examinations:MTTCexaminationsare the only tests that satisfy the testing requirement for teacher
certification in Michigan at this time. The tests are criterion referenced and objective based. Criterion
referenced multiplechoice tests are designed toeasure a candidate's knowledge and skills in relation to
an established standard of performance (a criterion) rather than in relation to the peafocenof other
candidates. The tests are designed to help identify those candidates who have the leveltgdge
required to performeffectivelyas entrylevel teachers in their fields of specialization.

Candidates takéwvo state required examinationsthe MTT(Basic Skills Test (BST) ar@ontent Area Test
(CATY, during the course of theicertificationprogranms. The Basic Skills Test is a requirement for

admission into the Teacher CertificatiBnograns whichensurespossession dbasic readingnathematics

and writing skills. Every teacher educationdidate is required to pass the appropriatél TCsubject area

test. Marygrove College requires that cahates pass this test prior to Studergdching. Marygrove
CollegeFacultybelievein the reliability ofthesemeasures as credible assessmextf subject matter

knowledge. Scores from these exams will provide quantitative data to be analyzed for evidence of Claim #1

QP 1)

Surveys: Surveys will be used to provide tRacultywith indirect measures o (i dzR Beytéived
effectiveness andjuality of the Programs Two sate-administered surveys, the Student Teacher Exit
Survey and College Supervisangy, will be used for overall program evaluation in triangulation with data
from other data sourcesAdditionally, an alumni survey will lakstributed to graduates at the end of their
first yea of teaching andhis datawill be used in pogram evaluation.

Student Teacher Exit Survdyach andidate completes thetate administered exit survey near thiesnd of
Sudent Teaching. The Studefiieacher ExitiBvey corresponds to the Professional Standards for Michigan
TeachergPSM7Y, andinquiresaboutcandidates' perceptiosiof preparedness for teaching. The survey also
includes a series of questions seekiagponses about eaatandidates perception of theProgram’s
contribution tohis/her preparatian. This data will be used forggram evaluation and as a cross reference
to cumulative data from other signature performance assessments and quantitative measures.

College Supervisor Survedt the conclusion of each semester of Studerti€hing College Supervisors
complete a state administered survey designed to gatheir assessmerstof candidates' teaching
abilities Questions on the College Supervisors' Survey align with questions &tuttient Teacher Exit
Survey, allowing for validation of student teachers' perceptions.

Alumni SurveyAn alumni survey will be revised to align wRBMTand INTASC standards. It will be
administered to our graduates at the end of the first year afd@ingafter certification The survewill
provide an anonymous seiéport of eachrd NJ- R dglerdeftiOnsiof Marygrove'preparationprograns and
their own leves$ of preparation for teaching. It will include both quantitative and qualitative measurds an
will be used for program evaluation.
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B. Alignment of Claims and Assessment Measures

The following discussion provides a rationale for each of the assessment measures, within the separate
categories of evidence, which will be relied upon in suppbgach of ourClaims

Evidence for Claim 1
Table 2.3

Claim 1: Do our candidates demortsate knowledge and understanding of their content are2

Grades & Cumulative
Key Assignmenty Signature Performances GPA Examinations Surveys

Unit Plans Teacher Work Sample Cumulative GPA at State Student Teacher
Programsadmissions and| Examinations: | Exit Survey
Student Teaching Clinical | graduation

Evaluation MTTCBasic College
Cumulative GPA from Skills Test Supervisor
Portfolio ElementaryMinor or Survey
Secondary Major MTTCContent
AreaTest Alumni Survey
Gateway Courses (Elementary or
Secondary
Major Tes}

Key Assignments:

1. Unit Plans Candidates will employ the backwards design unit planning process (Wiggins &
McTighe, 2005)vhencreating curriculum nits in courses throughout ther®yrans, particularly in the
methods courses. In #se assignmend, candidates identify and prioritize learning gpatflective of major
conceptsand key transfer goals within a content area(s) as well as construct authentic performance
assessments that demonsate achievement of the learning goal®emonstratingricreased proficiency
with unit planning requires candidates to demonstrate knowledge and understanding of their content area
and, as such, serves as an formative inmicéor Claim #(QP 1.). Datafrom key assignmestwill be
collected from EDU 351/55Qurriculum, Instruction, and Assessmanid all teachingmethods courses.

Signature Performances:

1. TeacheWork Sample The Teacher Work Sample, currently in development, will provide a
comprehensive, summative assessment supportive of each of the Dl@ensand CrossCutting Themes
The design of the Work Sample will draw heavily from the Renaissance Group's Teacher Work Sample
(2002)and the Performance Assessment for CatifaTeaclers' Teachingevents.

One useof this signature performance will be evaluation of candidates' understanding and transfer of key
concepts and skills to actual teaching practice. The TeA@bek Sample, completed during Student
Teaching, will involve each candidate assessing contextual factmrgmunity and studerd iQdividual
differenceg in setting learning goals for a unit of study baseddmmmon Core Standards ahtichigan
Content Standards. Candidates will plan the uhgtady, create an assessment plan aligned with the
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learning goal(s), andill incorporate multiple mode and levels of assessmentan@idates will include a
series of lessons in ¢hunit, implement the lessorendwill collect evidence of student learrgn At least
two lessons will be videotapesmhd Gndidates will reflect on their performanseéuring the specific taped
lessons and th the unit as a whole. Theyill also report ortheir measures o$tudent learning and
analyze their instruction in refisnship to changes they would make in future teaching.

The Teacher Work Sample will be designed to assess and strengthen candidates' ability to integrate their
knowledge of context, contenstudentsand pedagogy in making instructional decisidmetterhance

student learning as well agimulate their own reflection on practice. This signature performance will

provide strong evidence faClaim #1(QP 1.} by assessing candidates' fluency in working with central
concepts within the discipline(s). It dllso attend to candidates' demonstrated abilityaddresscommon
misconceptions in learning the discipline and their skill in making the academic language of the discipline(s)
accessible to students.

2. StudentTeaching Clinical Evaluatisn Sudent Teaching is a Xveek fulltime placement in
which candidates gradually progress toward increased teaching responsibilities. The final evaluation form
completed by the Cooperating Teachaichis aligned with the Professional Standards for Michigan
Teachersassesses candidatesibject matter knowledge, pedagogical and instructional skills, design and
management of effective learning environmertisdincorporation oftechnologyas well agheir
relationships within and beyond the school community.

This form will be reviewed again to further refine the indicators for each of the standards and sharpen the
focus of the evaluation for use as evidence for all tHté®msand each of th&CrossCutiing ThemegQP

1). Beginning Fall 2012, the form will also be used by the College Supervisors as part of their final
evaluatiors of candidates

3. Portfolio: The Prtfolio will be designed to facilitate candidates' reflective analysis of their
teachirg and learning.Thisassessmenwill draw uponthe National Board for Professional Teaching
assessment process, the National Research Council's réfowt People LearCharlotte Danielson's
Framework for Teachingsrant Wigginsrad Jay McTighe's work thithe Sx Facets ofunderstanding ad
the PSMT and INTASC Standardee Fbrtfolio will focus on the quality of understanding and connections
candidates demonstrate as they explain, interpret, apply, offer perspective, shsghtand selfassess
their emerging teaching practice

In designing the éttfolio as comprehensive and integrative across multiple domains of teaching, the
Facultyintends to fostercandidate$ability to articulate connections among broad ideas of teaching and
learning and to conceptualize their practice within grounded theoretical framesvork

Candidates will colled®ortfolio material relevant to domains of teaching that is illustrative adith
deepening understandingf how people learn, the theoriesf teaching from which they work, their
pedagogical content knowledgend theirinstructional skillst 2 NI F2f A24 gAft |t a2 RAA
engagement within schoshnd larger neighborhoodommunitiesandthe professional dispositions they
have demonstrated throughout therBgrans as evidence of their preparedness for teacher certification.
14



Because offte comprehensive nature of theoRfolio andimportance ofcandidaes' reflectiors and
andysis of Brtfolio documents this assessment will be used as evidence for each Gldirasand all
three CrossCutting ThemegQP 1.

Grades & Cumulative GPA

1. Cumulative GPA at admission and graduatidfull admission into the Initial Teacher
Certification Programrequiresan undergraduate student to demonstrate a cumulative GPA of at least 2.7.
A review of the transcript and GPAs provides a baseline of the student's liberal arts backamnaumid/her
proficiency in thedisciplinary major ath minor. Elementary candidates cplate a teachable major arttie
Elementary Education Mor. Secondary teacher certification candidates complete both a teachable major
and a teachable minor(Please see Appendix D for list of current teachable majors and minors offered at
Marygrove)

An applicanto a Master of Education Degree plus Teacher Certificdimyrammusthave earned an

undergraduate degre&om an accredited institutiomvith at least a 3.0 cumulative GPA. Transcripts are

reviewed to assess background knowledge in the liberal artsandsework that can be applied to a
Marygroveteachable majr andminor, and a Plan of Work is develope8hould the review reveal need for
additional background knowledge, the applicant must complete content specific courses as part ofthe pre
requisites forapplying tothe Teacher Certification Prograd §t KSa S O2dzNESa | NB Ay Of dz
Plan of Work) Graduate students are only first aapted to the College for Exploratory Phase | of the

Programs. All Phase | requirements must be completed before they may apply for acceptance into the
Programs as Phase || Reandidates.

ReviewoS I OK & @wmR&ive {GRAS part of the regular réew for progressiorio more advanced
phases of the Teacher CertificatioroBrans. A cumulative GPA, while imperfect, does offer data on
candidates' academic ability and will be used as an indicator of achievement in regard to the teacher
education currialum.

2. Cumulative GPA for Elementary Minor or Secondary Majtm:addition to gathering data on
candidates' cumulative GPAsdifferent transition pointghroughout thePrograns, the Facultywill also
gather data on the cumulative GB#om the courses that satisfy either the major or minor fields of study.
Data gathered to measure specific content knowledge will be analyzed for its predictive validity related to
how candidates perform on State examinations as well as the proficiency émegrdtrate in combining
their content knowledge witlpedagogicaknowledge. Foretondary candidates thEacultywill examine
the cumulative GPg¥or their teachable maja. For Hementary candidatethe Facultywill analyze the
cumulative GP#for the Elementary Elucation Mnor since these are the Stddagisciplinetest areas
required for teacher certification.
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Examinations

1. MTTC Basic Skills TEBST) A passing score on this state examinati®nsed as a requirement
for admission into thérograms. The BST is a general proficiency test in the areas of readitigg and
mathematics.

2. MTTC Content Area Test€AT): Secondary teacher certification candidates are required to
take MTTC Content Area Tests (CAiMtheir major content ares Elementary teacher certification
canddates are required to takMTTCElementary Hucation examinationgnew exams begin October
2013. State examinations address the knowledge a candidate is expected to have mastered upon
completion ofan MDE approvegdrogram. Agassing atMTTC CAT is a State requirement used by the
Statefor assessing the quality of initial teacher certification candidates their programsexamresults
will be used as evidence for Claim #1 in tandem with other performance ewdenc

Surveys

Both the Student Teacher Exit Sury®20 & Q 2Pand College Supervisor Sur{€y8, Q13 address
candidatesperceptiors of preparednessvith subject matter knowledge. Data from these two surveys will
be analyzed itandemwith other cumulatve evidence focused on content knowledge. Perception of
preparedness in content knowledge will also be included in the revised Alumni Survey

Evidence for Claim 2
Table 2.4

Claim 2: Do our candidates demonstrate pedagogical knowledge appropriatbdd student
population and subject matter?

Key Grades & Cumulative
Assignments | Signature Performance GPA Examinations Surveys

Philosophy Teacher Work Sample Cumulative GPA from State Student Teacher

Statement Professional Sequence | Examination: Exit Survey
Student Teachin@linical

Community Evaluation MTTC College

Study Elementary Supervisor
Portfolio Test Survey

Unit Plans

Alumni Survey
Lesson Plans
Micro Teaching

Key Assignment

1. Philosophy Statement:Evidence foClaim 2QP1.2) will includeanalysis otandidates'
Philosophy ofteducationSatements The PhilosophySatement is initially craftedn EDU 275/575
Foundations in American Educatiand further developedhroughout thePrograms. Theinitial statement,
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along witha final PhilosophySatementincluded in a candidateBortfolio, will beused as evidence dtie
candidates developingability to providetheoretical and philosophical framewakor their practice. The
Facultyis currently developing a rubric to assdiss PhilosophySatement.

2. Community Study:in EDU 275/57%oundations of Educatiarandidates undertake a
GCommunity Sudy assignmentesigned as a model of the kinds of initial activities educators engage in to
become more knowledgeable abotite communitiesin which they are teaching. TI8udy is designed to
assist candidates in developing amderstanding and appreciation ftine complexity of contexts in which
schools ardocated and in which studentive. This assignmemill be used as a keassignment for Claim
#2. The assignment requireandidates to researchjocumentand describea community setting The
intent is for candidates to grow in theiinderstandng ofwhat affects student learningmotivationand
curriculum choicesThis asignment foreshadows part of the contextulata candidates will be required to
include in their Teacher Work Samplendertaken during Student Teaching. iBgntifying theCommunity
Sudy as a key assignmemtacultyintend thatformative assessment arfdedbackgiven to candidates on
how to approach, conduct and interpret data will help increttssr proficiency with the signature
performance. Data from th&€ommunity Sudy will be analyzed and compared to the related component in
the Teacher Worlsample, irpart, to test that working assumption.

3. Unit Plans: Unit Pansare the most commoiframework forconnectingcontent knowledge to
pedagogical content knowledgdn successfully completitdpit Plans, candidates are required to
demonstratean array ofpedagogical skills includingarification of purposes, critical interpretation and
analysis of texts and resources, the structuring, segmenting, and scaffolding of learning experiences,
effective use of multiple representations and explanatipthe choice of appropriate and effective
instructional strategies and the differentiation of instruction to the characteristics and prior knowledge of
learners(Shulman, 1987)As suchthe Facultybelieve demonstrated proficiency with unitgmning
provides evidence of candidatqgédagogical knowledge Clain{@QP 1.2. A common rubric will be used
throughout theProgransto assess candidates' increasing proficiency in unit planning.

4. Lesson Pland_essomlanning requires candidates to applyethunderstanding of pedagogy
and instructional design principles to createctivelearning experiences for all students. As the
implementation segment in unfilanning, candidates' lessonsustaddress theébroaderunit learning
outcomes as thegequerte teaching and learning experiences that will equip students to perform
effectively and demonstrateasired knowledge and skillkesson planning also involves differentiating
instruction for diverse learners.

Candidates will frame thelessonPlansusing the backward design format/{ggins & McTighe€005
employed in unit planningThe same lesson plan templateith its accompanying common rubyiwill be
used throughout the Bgrans, providingFacultythe opportunity to assess candidates' undarsding and
skill development throughout the ®grams(sequence.

As withUnit Plans,LessonPlans are demonstrations of candidates' pedagogical knowledge and as such will
be used as evidence for Claim @ 1.2
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5. Micro Teaching Micro teaching ocats in cairses several times within thérograns and
provides opportunitesfor the safe practice of teaching skills. For each micro teaching assignment
candidates will be asked to develop and conduct a short, simple lesson with teaching focused on a
particular instructional strategyFaculty as well as peers, will offer feedback and, in some instances, the
lesson will be retaught. At least one migceaching assignment will be videotaped for further analysis by
the candidate.

Thisassessment, like othig in the Pogramns, hashistoricallybeen idiosyncratic to particularcourse

and/or instructors. Moving forward, this assessment will be identified as a key assignment arsk\will
common rulsic wherever it appears in ther®grams. Additional plannig amongracultywill be needed to

take full advantage of this pedagogical strategy. However, the potential this strategy offers candidates for
practice and feedback aspecificteaching performances as well as the data it will provide for reflection

and analysiswarrants continued effort$or crafting micro teaching as a kagsignment. Given ifgractical
focus,micro teaching holds promise for providing useful data in assessing ClaP#R22.

Signature Performances

1. TeacheWork Sample This assessment will be undertaken during the candidate's capstone
experience when he/she 8tudent Baching within a classroofor a full semester, and thusifers a more
direct evaluation of the candidate's pedagogical kiexige and skills. Thiesignof this signature
performance wilrequire candidates to engage in the pedagogical processes of reasoning and performance
involved in planing, enactment and reflection (Shulman, 198%jnce it is kgned with key assignments
embedded in courses throughi the Rograns, this summative assessment will provide a comprehensive
demonstration of key elements of a teaching event and as such will serve as evide@Gtaifo#2QP 1.2
(See further description of this evidence source under Clajm #1.

2. Student Teaching Clinical Evaluatio@ata gathered from the final evaluations of the
Cooperating Teachers and College Supervisors, particulatbr Standards 2 and 3, will be analyzed for
evidence ofClaim #2QP 1.2. (See further description of théwidence source under Claim)#1.

3. Portfolia The design framework for theoRfolio will have a clear focus on the domains of
teaching and the accompanying rubric will require candidates to reflect deeply on their pedagogical theory
and practice.As such, this signature performance provides solid evidencglfom #2as well as all the
Claimsand CrossCutting ThemegQP 1. A fuler description of the Portfolio can be found under Claim #1
Signature Performances.

Grades & Cumulative GPA

1. Cumulative GPA from the Professional Sequenteygathering data on the cumulative GPA
from each candidate'®rofessionaEducationSequencecourseghe Facultywill be focusing on evidence of
understanding and skill in pedagogical content knowledgjhis is developeid curriculum courses taken
during the PreCandidate Phase of thedyransand is demonstrated through unit and lesson planning.
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Movingforward, additional analysis dhis data will be conductedb strengthen the Rograms' curricu,
especially any identified patterns with predictive validity related to teaching performance.

Examinations

Passingtlie MTTC ElementaBducation Eam, which coverdoth content and pedagogical knowledge a
State requiremenfor all Hementary candidates TheFacultywill use data from thisest as an external
assessment measure for Claim@®P 2 which, when combined with other signature performances, will
offer a more complete representation of candidates' pedagogical knowledge. It will also pdavédfor
continuausimprovementof the Programsn collaboration with Arts and Sciencasd Visual and
Performing Artd-aculty

Surveys

The Student Teacher Exit Sury&y10 & Q 1pand College Supervisor Sun{€11) queryabout

perceptiors of preparedness in pedagogical knowledge. The revised Alumni Survey will include specific
guestions related to pedagogyeparation Data from these surveys will be analyzed in alignment with
other cumulative evidence focused paedagogicatontent knowedge.

Evidence for Claim 3
Table 2.5

Claim 3: Do our candidates exhibit skills and professional behaviors and dispositions reflective
caring and effective teachers?

Key Grades & Cumulative
Assignments | Signature Performance GPA Examinations Surveys

Philosophy Teacher Work Sample Student Teacher

Statement Exit Survey
Student Teaching Clinical

Community Evaluation College

Study Supervisor
Cumulative Professional Survey

Lesson Plans | Dispositions Profile

Alumni Survey

Portfolio

Key Assignments

1. Philosophy Statement:CandidatesPhilosophySatements need to addressheir beliefs about
success for all students, whiditey believe arejualities essential for teaching and learning and how they
understand and apply knowledge of hamgrowth,learning theoryand diversity tahe design and
implementation of effective learning experiences. In asse$iigsophySatementsas they evolve
throughout the FPograms, especially in the final presentatioRacultygain insight into candidas'
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frameworks of effective and caring teaching. Comparing espoysi@bbsophiesvith data gathered from
candidatesfield practice will provide evidence for Claim {(& 1.3.

2. Community Study:The rubric fothe Community Sudy will evaluate candidates' demonstrated
ability to collect, analyze and interpret data about the valaad resourcesf diverse cultures and
communities. It will assess candidates' ability to connect their fimdimtheir teaching practiceThe
Communiy Sudy invites candidates to reflect om specific community context and, as sucbntributes to
strengthening candidateglentification with the community. This latter aspect of t@@mmunity Sudy
will be examined when reviewing candidates' fiRhllosophySatements.

3. Lesson PlansFor Claim #8QP 1.3, evidence wilbe gathered by examining thdifferentiation
section of candidated'essons lBns. Strongcores in this subarea of thessonPlan Rubric demonstrate
candidates' understandingf different approaches to meeting diverse student interests, readiness and
cultural needs as well as their plans for employing a variety of strategies to ensure the success of all
learners.

Signature Performances

1. TeacheWork Sample Facultywill review subareas within the Teacher Work Sample and
gather data from scores on the candidatelgit Plans, AssessmenPlans, video lessons and reflections.
This will be used in assessing candidates' demonstrated capacity to plan for and implesantrayl
environment that encourages social interactiand active engagement ifearningand selfmotivation.
Evidence of appropriate strategies for meeting and responding to the diverse needs of students will also be
a focus for review and analysis.

2. Student Teaching Clinical Evaluatio@ata gathered from the final evaluations of the
Cooperating Teachers and College Supervisors, particularly under Standard 4, Effective Learning
Environments, will be analyzed for evidence of Claini@RB 1.3. (Seefurther description of this evidence
source under Claim #4 Iltem 8 on the Student Teaching Final Evaluation form will be redesigned to
specifically address the caring and effective teaching skills demonstrated by candlidates.

3. Cumulative Professiail Dispositions Profile: Facultyrecently revised the Professial
Behaviors and Dispositionsgesment Instrument to reflect the Bpartment's conceptual frameworknd
to support alignment with Bpartment gods. The identified traits are reflective of valudsghaviorsand
commitments positively aligned with effective teaching.

Candidates will be assessed on these identified traits throughoutdéheherCertification Prograns,
formally during at least tew couses in each phase of the Professional Educagguénce. A slightly
modified form of the Behaviors and Disposition Assessméhbe created for use by th@operating
Teachers andllegeSupervisorsior their assessmergof candidates durin@udent Teaching. A
cumulative profile for each candidate will be maintainebhisdata, gathered throughout thérograns,
will be compared with data gathed fromSudent Teaching. Th€&umulativeDispositionsProfile and its
triangulation with the assessment the same dispositions durirfudent Teaching will be used as
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evidence of Claim #®P 1.3. (See Appendix F foidpositionsReportingForm andQumulativeDispositions
Profile Form.)

4. Portfolio: The design framework for the Portfolio will include a focus onl¢laening
environment and instruction The accompanying rubric will require candidates to provide examples from
their pradice in support of their abilitieto create effective, caring &ning environments as well as their
skills foraddressing the instructional needs of diverse learners. This signature performance will provide
data for assessing candidat@sternalization and applicatioaf TEAC Quality Principle 1.3 and will be used
as evidence for our Claim #3. A fuller description of the Portfolio can be found under Claim #1 Signature
Performances.

Surveys

The Student Teacher Exit Sury€&y18 & 24 and College Supervisor Sun{®10 & 1) both include

guestions seeking perceptis of preparedness related to organizing for learning, including attention to the
needs of diverse learners. The revised Alumni Survey will include more specific questions related to the
establishment of an effective and inclusive learning environment.

Evidence for the Cross-Cutting Theme
Learning How to Learn

Table 2.6
Crosscutting Theme: Learning How to Learn
Key Grades & Cumulative
Assignments | Signature Performance GPA Examinations Surveys
Unit Plans Teacher Work Sample Final Grade from: Student Teacher
Exit Survey
Community Student Teaching Clinical | Undergraduates
Study Evaluation College
TeachingVajor 496 Supervisor
Cumulative Professional Senior Seminar Survey
Dispositions Profile
Graduates: Alumni Survey
Portfolio
EDU 602 Introduction to
Educational Research

Key Assignment:

1. Unit Plans: Candidates \ll be assessed on their abilities develop units of study in which
essential elements of goal setting, assessmemd, iastruction are iralignmentand represent learning
experiences thaare coherent and developmentally apprdpte. Strong scores on théinit Plans will

indicate candidates' increasing abilities toansfering knowledge and skills from specific areas of study to

the integrateddesign of a meaningful whol@Jnit Plan) in another context.Facultywill useUnit Plan




scores agvidence of candidates' abilitiés apply their learning in ng contexts. In this wayJnit Plan
scores will be used as one source of evidence for QP lledrning How to éarn

2. Community Study:This key assignment will be used to gain insight into candidates' skills in
using ongoing analysis and reflection tgimve their capacitieso be reflectiveabout what they do, hear
and feel when interactinginew environmens. Candidates will be required to demonstrate
understanding of the relationship between observations edmmunitiesand the actions they take in their
practice. A such, rubric scores from ti@mmunity Sudy will provide evidence for ®1.41 Learning How
to Learn

Signature Performances

1. Teacher Work SampieA critical element in the Teacher Work Sample will be reflection and
selfevaluation. Candidates will be asked to demonstrate changes made during the course of teaching their
units of study based on their reflecti@of daily lessons taught. They will analyze the videotapes of their
own teaching and offer commentary related to standards of performance. Additionally, they will collect
and analyze evidence of student learningflect onwhichinstructional strategies and approaches worked
or did not work, why, and what they wd do differently in teachinfuture units of study. Through these
structured reflectivecomponentscandidates will make their thinking visible andl demonstrate thei
proficienciesadapting instrution to meet the complex realitiesf classroors and students. Along with
other evidence of selfeflection, data collected through this assessment will provide evidence for the-cross
cutting theme ofLearning How to éam.

2. Student Teaching Clinical Evaluatioata gathered from the final evaluations of the
Cooperating Teachers and College Supervisors, particularly under Standards 5 & 6, will be analyzed for
evidence of thecrosscutting themelearning How to earn (See further description of this evidence source
under Claim #).

3. Cumulative Professional Dispositions Profil&@he Professional Behaviors and Dispositions
Assessment used throughout the teacher education progrimeiudes indiators ofthe professonal
gualities associated with Habits of Mind, Heart amddfice considered foundational for candidates'
continued growth and development. Under Habits of Mind candidates are assessed on passion for learning
and teaching (3), opennggo feedbak (2), andoeingflexible and responsiv@l). Uhder Habits of Heart
qualities of reflection are assessed.({hder Habits of Practice candidates' persistence and resilince
pursuing solutions to problems and consistently demonstratiriyraetivation (14) are assessed. A
consistently high score in these areas will provide evidence of the professional dispositions that underlie an
orientation and commitment tdearning How to éarn(QP 1.4.)

4. Portfolia The design framework for the Portfolio will include a section in which candidates will
be required to provide evidence of thinking systematically about their teaching and making changes based
on feedback and experience. Scores from the rubric forsenision of the Portfolio will be used in
collaboration with other data sources as evidemdé¢he crosscutting theme ofLearning How to éarn(QP
1.4.7). A fulerdescription of the Portfolio can be found under Claim #1 Signature Performances.
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Grades and Cumulative GPAs

1. Course Grades:or undergraduate teacher certification candidates, the senior serms{ivéajor
496) arethe capstone coursein their major fielsd of study. Candidates are required to demonstrate their
ability to apply the tools ohiquiry and structures of the disciplinewell-researched culminating projects
or performance. For graduate teacher certification candidatE®U 602ntroduction to Educational
Researclexamines principles and procedures for conducting interpretingeducational research. The
focus of both of theséype ofcourses is application of research skills within the candidate's respective field
of study. Strong grades in eithigpe of these ourses demonstrate candidatascreasing skilland ability
applying disciplinary inquiry methods to continue learning on their own. These course grades will be used
as evidence for the crossutting theme ofLearning How to éarn

Surveys

The Student Teacher Exit Sury@y26 & 28 and CollegeSupervisor Surve)16) both include questions

seeking perceptions of preparedness related to professional development and involvement in extended
learning communities. The revised Alumni Survey will include more specific questions relgtaduates'
ongoing professional learning. This data will be triangulated with the other sources of data and evidence of
candidates' skills ibearning How to éarn

Evidence for the Cross-Cutting Theme
Multicultural Perspectives and Accuracy

Table 2.7
CrossCuttingTheme: Multicultural Perspectives and Accuracy
Key Grades & Cumulative
Assignments Signature Performances GPA Examinations Surveys

Community Teacher Work Sample Final Grade from: Student Teacher

Study Exit Survey
Student Teaching Clinical | EDU 275/575
Evaluation Foundations in American College

Education Supervisor

Cumulative Professional Survey

DispositiongProfile
Alumni Survey

Portfolio

Key Assignment

1. Community StudyAs noted elsewherenithis key assignment candidates agsessed on their
capacity for accessing information ab@tommunity in which they might teach arde observedor
incorporatingknowledge and culture of students, their families, dhd local community into their
teaching practice A strong grade othis assignment indicates skill in approaching a study of new
community environments and in applying acquired insights for teaching.
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Signature Performances

1. Student TeachingVork Sample The Work Sample and associated rubric will include indicators
for assessing candidates' demonstrated skills teaching diverse learners. Candidates will be assessed on
their skills for building culturally responsive and inclusive prastice

2. Student Teaching Clinical Evaluatioata gathered from the final evations of the
Cooperating Teachers and College Supervisors, particularly under Standard 3, will be analyzedfoe evide
of the crosscutting themeMulticultural Rerspective& Accuracy(QP 1.4.2 (See further description of this
evidence source und&aim #1). Standard 4, Effective Learning Environmeatsthe Clinical Evaluation
Form will be strengthened to include more focused indicators related to candidates' demonstration of
culturally responsive and inclusive practices.

3. Cumulative Professiwl Dispositions Profileindicators on the Professional Behaviors and
Dispositions Assessment instrument associated with Habits of 8fliexible and responsiv¥g4), and
Habits of Heartempathy and respect, mutually respectful relationships, compassind pranotion of
social justice (5,6,8,9 are particularly strong in their alignment WifTEAC Quiality Principle 1.4.2
Multicultural Perspectives and\ccuracy.Data from this portion of th&umulativeProfessionaDispositions
Profile will be gathereds evidence for thi€rossQutting Theme.

4. Portfolio: A critical component of thedrtfolio will be the candidates' analysis and evaluation of
their PhilosophySatements. Havinggroundedpersonal bekfs on diversity and learning theory when
formulating theirphilosophiescandidates will now be asked to demonstrate the congruence of their
espousedhilosophiesto their practice as manifested across multiple domains of teaching. In assessing
the candidates' ability to reflect on and critiguheir developing sklin addressing the diverse needs of
students,Facultywill draw evidence from thedrtfolio for the crosscutting theme ofMulticultural
Perspectives andcBuracy(QP 1.4.2 A fuller description of the Portfolio can be found un@aim #1
Signature Performances.

Grades & Cumulative GPA

1. Course Grades: EDU 275/97&undations of American Educatidmthis courseparticular
attention is given to schooling within a diverse and multicultural society. The Communityns¢atipned
earlier is a key assignment of this course as is the initial formulation of the carslifatesophiesof
Education. Both of these assignmepés well as the three exams given during this coumseess
candidates' knowledge of the multiplespectives from which American Education must be approached.
A strong grade in this course demonstratesandidaté2 growing understandingf the broad philosophical,
social, historical, political, and economic consaxithin which teaching and leamg in this country occurs
and as sug offers evidence in support t¢iie crosscutting them ofMulticultural Perspectives anccéuracy

QP 1.4.2

Surveys: The Student Teacher Exit Sur¢€y18 and College Supervisor Survgy11]) both include
guestions sekingprogram completersperceptions of preparedness relatéalteaching diverse learners.
The revised Alumni Survey will also include more specific questions relgpeeparedness foteaching
diverselearners. This data will be triangulated vthe other sources of data faevidence of candidates'
skills inMulticultural Perspectives andccéuracy
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Evidence for the Cross-Cutting Theme

Technology
Table 2.8
CrossCutting Theme: Technology
Key Grades & Cumulative
Assignments | Signature Performance GPA Examinations Surveys
EDU 330/530 | Teacher Work Sample Final Grade from: Marygrove Student Teacher
Assignments Computer Exit Survey
Student Teaching Clinical | EDU330/530 Proficiency

Lesson Plans Evaluation Technology in the Test College

Classroom Supervisor
Micro Teaching | Portfolio Survey

Alumni Survey

Key Assignments

1. Cluster ofEDU 330/530rechnology in the Classroofssignments The following assignments
are clusteredin one course, providingandidates irdepth familiarity with a range of technology tools and
approaches:

Classroom Technology Observation Report
Concept Mapping Project

Webquest Project

Technology Professional Development Plan
Moodle Online Lesson

Unit Plans

-0 a0 o

Through this series of assignments, candidates demonstrate their mastighwiologyskills in alignment
with technologystandards. Candidates learn the skiksded forcreating digital media project§or

creating concept maps usitigsgration software, andundertakingwebquests.Each candidate i®quired

to useMoodle an online learning platform, to design a course for distance learning. Candidates identify
their technology skilland writetechnologyprofessional development platior improvingtheir technology
skills. Candidates amachrequired to observe a classroom in which technology is integrated. They write
observation reporsto critically evaluate the technology used and provide suggestions to integrate
technologyevenmore appropriately.Rubricscores from each of the assignments will be used to assess
specific areas afandidatestechnologyproficiencies These scoresill also serve as evidence foreeting

the crosscutting theme offechnology(QP 1.4.3

2. Leson Plans:Evidencencorporation of technologyQP 1.4.3into candidates' instructional
practice will be gathered by examining the technology sestaiitandidatesLessonPlans. Strongcores
in this subarea of théessonPlan Rubricdemonstratecanddates' appropriate use of technology to
enhance student learning.
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3. Micro Teaching:At least one micro teaching assignment will focus on the candidates' effective
use of technology to enhance student learning. Scores on this assignment willepf@vithtive data for
both the candidates and the prograRaculty Assignment scores will also be compared to the rubric scores
in the technology sections of signature performances aiibbe analyzed for any gedictive and supportive
information these mg provide.

As stated beforesustainedvork amonghhe Facultyis needed to strengthen this assignment. At present,
there is no formalized micro teaching assignment aligned with the incorporation of technology in
instruction

Signature Performances

1. TeacheWork Sample TeacheWork Samplswill include assessment of candidates'
incorporation of technology to enhance the learning environment and support instructional strategies in
meeting the needs of diverse learners. Rubric scores from this surenzdrformance will be used in
comparison with other scores as eviaenfor the crossutting themeTechnology(QP 1.4.3

2. StudentTeaching Clinical EvaluatiorData gathered from the final evaluations of the
Cooperating Teachers and College Suigers, particularly under Standard 7, will be analyzed for evidence
of the crosscutting themeTechnology(QP 1.4.3 (See further description of this evidence source under
Claim #1).

3. Portfolia The design of the Portfolio will require candidates to provide evidence of integrating
technology in their instructional practice. Their reflections on the values and uses of technology for
enhancing their own work as well as student learning willHertaid the Faculty in assessing the strength of
this crosscutting theme among our graduates and as a component of the Teacher Education Certification
Programs. As such, the Faculty will analyze data from the Portfolio for evidence in support of ¢he cros
cutting themeTechnologyQP 1.4.3). A fuller description of the Portfolio can be found under Claim #1
Signature Performances.

Grades & Cumulative GPA

1. Course Grade€=DU 330/530Technology in the Classroastmeets the 7th Standard of the
Professional Standards for Michigan Teachers and aligns with integration of the TEACttinggsheme
of Technology Candidates apply basic computer operations and deepen their knowledge of concepts
related to hardware, software, the Internet and informatiliteracy. They demonstrate use of basic
technology tools such as word processing, spreadsheets, email, web browsers, databases, and web page
editors. A strong grade in this course demonstrates a candidate's skill in evaluating and using technology
to accomplish learning tasks both independently and cooperatively. In association with other signature
performances, the course grades from EDU 330/530 will be used as evidence for theuttiogstheme of
TechnologyfQP 1.4.3).
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Examinations

1. Marygrove Computer Proficiency Testll candidates in théeacher educatiorprogram are
required to take theCollege Computer Proficiencgskin the Student Technology Instructional and
Collaboration Center Lab (STICC t@ahssure possession t@chnologycompetencies Students not
meeting appopriate proficiency benchmarkare required to take tutorialand then demonstrate
proficiencywith basic technology skillsThe tutorialsdevelop proficiency witlword processing,
spreadsheets, databasdnternet searches, conceptappingand building of web pages. Successful
passing of this proficiency test by candidates prosigldddence otheir possessinfasic technology skills.

Surveys

Both the Student Teacher Exit Sury&y30Q and College SupeBor SurveyQ13 query aboutperceptiors

of candidatespreparednesgor usingtechnology to enhance student learning. The revised Alumni Survey
will include questions related to this focus. Data from these surveys will be an&byzddynment with

other cumulative evidence focused on effective use of technalogynhance teaching and learning

Section lll : Methods of Assessment

The evidencg@resentedin support of Marygrove'€laimsandintegration of TEAC'€rossCutting Themes

will includea combination of data gathered over timinat will beconfigured to assessandidates' learning
and the Progrard effectiveness. Some of the data will come from more formative assessments and will
have been used in guiding candidates as they develop undetisguadd proficiencies. Others will be
summative in nature and will provide evidence of the quality of graduaed$ormance and the i@grans'
impact This cta will beutilized in Teacher Certification Progrardscison-making and planning during
Department assessment meetings.

The validity and reliability of evidence in support of Qlaimswill be strengthened byhe rangeof
assessments anmiangulation ofdata, thus contributing to the achievement afcoherent and defensible
analysis of findings. The following discussion delineates more specifically the quality standards and
assessment criteria fagach category of evidence.

Please see Table 3.1 next.
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Table 3.1

Evidence Source

Standards of Acceptable Performance

Key Assignments

Each key assignment wikke acommon rubric across all coursssctions
and/or instructors where the key assignmemtcurs

80% or better on overall key assignment

Patterns of difficulty identied through any element score within they
assigpment rubric will be noted for ®grams'improvement and feedback
and assistance to candidates.

Signature Performances

80 % or better will be the cut score for each signature performance.

Candidates not meeting cut score will meet wiitteir advisor and, as
appropriate the Elementary or Secondary Program Coordinator and/o
Director of Student &aching to determine next steps.

Grades and Cumulative
GPA

Undergraduates must have a GPAaf or better forProgramadmission
as PreCandidats.

Graduate studentsnust have a GPA of 3.0 or better férogram
admission as Pr€andidate. Provisional admits may be granted for
lower GPAs based dbollegeguidelinesn Graduate Catalog

Grades fron selected courses have a cut score -odBbetter for both
undergraduates and graduate candidates

Cumulative GPA for major, minand graduation is 2.7 or better for
undergraduates and 3.0 fgraduate students

Examinations

The MT®assing scoréor Content Area Tesis 220 points. Facultywill
use thisstate standard of performance since it affords an external
comparison with otheteacher preparation ingtitions in the Sate.

Student TeacheBurveys

The two State surveys employ a Likeraé of 1-4 (strongly disagree to

strongly agree). While there is no estore for this source of evidence,
Facultywill seek to achieve a rating &d< in all areas and note any areag
where a combined pattern afl £ 2,&or &3¢ is regularly observed.
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Key Assignments

Rubrics used for key assignments will be regularly reviewedisure thatthe data gathered is appropriate
to aparticularO 2 dzNgdafs@ridearning outcomesFacultys review of rubrics will alsevaluate the
degree to which cretlie inferences about future teaching performances are provided bkdye
FaaAdydei&y GaQ

Facultywill use eighty percenf80%) as the cut score for demonstrated proficiency on all key assignments.
This cut score is in alignment with a saiig& grade range for both undergraduate and graduate students
and represents agood to above averagalegree of mastery of stated objectis. Additionally, patterns
emerging withinscores on a rubric's elements will be monitored for areas needing additidtesition

and/or program improvement. In theseays, the Facultyintends to address issues lidity with regard

to key assignments across courses and course sections.

Reliabilitywill be established by triangulatingetweencumulative reporting of scores from key

assignments and assessment on signature performances. In cases where the same key assignment is used
in more than one cours@n Unit andLesson Rnsand micro-teaching, the same rubric will be used in each
instarce, strengtheninghe reliability of the evidenceThis reporting will allow for analyzitgth areas

needing additionaprogrammatic attentioror data on individuatandidatesdevelopingproficiencies

throughout the programand across course instructoréSee Appendix F: Cumulative Record for Key
Assignment Data Gatherirjg

Signature Performances

The four signature performances will be designed as integratvmprehensiveand summative
assessments of candidates' knowledge, skills, and dispositiotsafciting. Thegre intended to assess
candidates' learning over the course of the teacher education program. A cut score of eighty |§@0éégnt
will be used. r the design of rubrics, th@0%score will be aligned with the descriptor "competence
expected of a beginning teacher." Thentent validityof signature performances will be based on their
alignment with the goals of therBgrans and state and national standards for teacher performances and
dispositions. The strengttf galidity will be tested over time as evidence is collected and its usefulness is
gauged in relationship to providirfgacultywith data about the quality of the graduatesid the
effectiveness of thei®grans. Reliabilitywill be established by triangulation both among the four
signature performances and with evidence from cumulative GPAs, examinations, and iadgestment
measures

Grades and Cumulative GPA

91 OK Ol gideddthéré&dfdoin three specifitypes ofcourses will be used to gather data on the
three TEACnssCutting ThemesThesecourses are:

1. Teaching Majo#96 or EDU 602
2. EDU 275/575
3. EDU 330/530
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These courses adesigned to introduce candidates to frameworks and skills critical to their professional
practice andare closely aligned to dimensions of Quality Principle | highlighted itCtbesCutting Themes
Strong grades from thedgpes offocused courses provide evidence of knowledge and skills foundational
to continued inquiry and study on educational issues,arsthnding of diverse perspectives and cultures,
and integration of technologwith teaching and scholarship.

To strengthen theontent validityof these graeés, the syllabufor each coursevill be examined to
determine the weight given grading criteiafthose elements most closely aligned to tAessQutting
Theme. Reliabilitywill be assessed by the correlation found between grades earned in these sancse
candidates' demonstration of acquired knowledge and skills in signature performances.

Gradeshave long served as an indicator of demonstrated mastery of stated learning objedtitréle not
perfect, grades are ubiquitous in higher education and provide a quantitative measure for comparison
across time and instructors. In addition to gradesrfrepecific courseghe cumulative GPAs from the
Secondary content major, Elementary Education minor, anteBsionaEducation Sequence for both
Secondary andl&mentarycandidateswill be used as support f@laims#1 and #2.

Gontent validityrelated tothis source of evidenclr Claims#1l and #ds strengthened by focusiran GPAs
in curicular areagcontent major, Elementary Minor, anddessionaEducation 8quence that are
directlyrelevant for demonstrated mastery in content knowledge and pedggdhe cumulative GPASs in
each arearealso representative of candidates' achievement and performance across instructors and
across time. Theeliability of cumulative GPAs will be examined and tested by their predictive value in
comparison with indepedent state examinations and signature performandasluding external clinical
evaluations.

Examinations

TheMichigan Department of EducatidMDB administerswo state examinationg the MTTC Basic Skills
Test(BST) ad the MTTC Content Area TegCAF) requiredfor certification. TheM DEworkedin
collaboration with Pearson Education to establish teatentvalidity of the exams Thetesta ébjectives
were prepared jointly by the Evaluation Systems group of Pearson and Michigan edacetaverebased
on Michigan curriculum guides, textbooks, and teacher preparation and certification standecdatent
validationsurvey was conducted in each fieldtedchingusing a random sample of practicing Michigan
educators and teacher educators. Eachveyrparticipant reviewed the objectives to ensure that those
selected for testing were important to the job and were used in Michigan classrodast.questions were
matched to the objectives and verified as valid for testing by Michigan educators.

TheMTTCBSTincludes multiplechoice questions in thReading and Mathemati&ections and a
constructedresponse assignment in the Writirggction. The MTT@ATscurrently consisbof subjectarea
tests, induding the world language testd.he subjectareatestsare comprisel of multiple-choice
guestions, except for the world language tests, which comprise both multhiéce questions and two or
more constructeeresponse assignments.

A review of the state MTTC score pattern has shown consistency oveinticoatentarea pass rates which
suggests someeliability of measurement. Since every Teachdu&ation candidate is required to paas
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MTTC subject matter area test in order to be credentialed in the State of MichigaRatdtywill use this
measure as a credible, external assessment of subject matter knowledge. Scores from these exams will
provide quantitative data to be analyzed for evidence of ClainfQ#.1.).

A significant limitation to thevalidity and reliability of Mamgrove'sMTTC Content Area Tests is the small

sample size in discipline areas. To provide for a sample size needed to support the use of the MTTC scores
as valid and reliable evidence for dDlaims the scores for all candidates will be collected and a

longitudinal data set will be established.

Surveys

The MDE Exit Survey of Student Teachers asks for perceived efficacy in content and pedagogical knowledge
as well as candidates' perception of thability to teach all studentand incorporate technologto

enhance learning. MDE's College Supervisors' Survey corresponds to questions asked on the Student
Teachers' Survethus providing the opportunity to triangulateith the perceptionresponse®f student

teachers. AdditionaliyDepartmentFacultywill review, focus and strengthen the Cooperating Teacher

Survey ad Alumni Survey to align withrégram goals and th&ate professional standards. The

triangulation that will be undertaken among the four surveysldata from signature performanceaffords

the Facultya strong level of confidence that these indirect evaluation measures will pracicierate data

for assessment and improvemeat Programs

Sampling

As stated abovdylarygrove'snitial Teacher CertificatioRrograns havea relatively small number of
candidates recommended to the State each year for initial certification. Data provided by the State on
examinations and surveys will be reported in their entirety and represent the total population of candidates
tested and sureyed for each year under review. A revised alumni survey will be administered by
Marygrove and results from all respondents will be reported.

For the other three sources of eviden@gey assignments, signature performances, and grades/cumulative
GPA} the following samplingrocedureswill be used moving forward.

In those years when ten or fewer candidates are recommended for certification, all candidates will
constitute the sampling size for that academic year.

When the number of recommendations is b&ten11 and26in a given year, a random sampling of half or
50%o0f those recommened will constitute the sample.

When recommendations farertificationin any given year are greater thae, one-third of the total cohort
of recommended candidates will mandomly selected for the sample. This will more likely mean that each
year 10 to 20 candidates will be randomly selected to be included in the sample.

Additionally, pecentage representation of eachhdgram(Elementary andé&ondary, gender, and

ethnicity will be employed in establishing the yearly sample p&akultyanticipate that at the time of the
Inquiry Brief, data on our graduates from the most recent thyear period wilbe used for evidence of our
Claims Data from theselected candidates for each of the years under review will constitute the sample.
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If this formulahad been in place the past three yegtse following pattern would have emerged ftire

samplesize:
Table 3.2

20102011 20092010 20082009
Total Numberof 42 24 42

Candidates
recommended for
Initial Teacher
Certification

Sampling size based of]

proposed formula

14 randomly selected
candidates

12 randomly selected
candidates

14 randomly selected
candidates
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Section IV: Pilot Assessment Results

Data has been gathered within the teacher education prograver some years. Howevexork on the
Inquiry Brief Proposdiighlighted the need for intentional and systematic approaches to data gathering
analysis, evaluatiorand decisiormaking. Many of thedata sources are nemewly revisedor still

needing revisiotfor this Inquiry Brief Proposand thus there ardimited pilot assessment results available
to match the methods for data collection and analysis described inrigry Brief ProposalWhat follows
is representative data from source$ evidencethat havebeencollectedover the past several years.

Signature Performance
1. Cooperating Teachers' Final Evaluation (Fall 2011, Winter 2012 )

Cooperating Teachers complete both a midterm andl favaluationof their student teachers. The same
evaluation formMarygrove College Student Teaching Assessment Criteria of Professional Abilised,
for both the midterm and final evaluationl'his evaluation form was revised as part of the Eleragnt
Prograns submission to théVIDEin Fall 2010.The evaluation is aligned with the Michigan Professional
Standards for Teachers and is divided into eight categories as follows:

1. Subject Matter KnowledgeéBase in General and Liberal Education
Anunderstanding and appreciation of general and liberal arts;

2. Instructional Design and Assessment
Facilitation of learning and achievement of all students in accordance with the SBE Universal
Education Vision and Principles;

3. Curricular and PedagogicKinowledge Aligned with State Resources
Knowledge of subject matter and pedagogy with reference to the MCF and other state sponsored
resources for consistent and equitable learning in Michigan Schools;

4. Effective Learning Environments
Management and monitdng of time, relationships, students, and classrooms to enhance learning;

5. Responsibilities and Relationships to the School, Classroom and Stu@sstematic reflection to
organize and improve teaching and develop effective relationships);

6. Responsibilities and Relationships to the Greater Community

Participation in Professional, Local, State, National, and Global Communities;

8. Ability to Use Technology to Enhance Learning and Personal and Professional Productivity
Use of technological tools, operationschooncepts to enhance learning, personal/professional
productivity and communication).

~

Duringthe Fall 2011 and Winter 2012 semeste32,Cooperating Teachers completed final evaluations for
Marygrove student teachers. In analyzthg 32 evaluationsthe mean scores in each category ranged
between 3.41 and 3.70, out of a possible mean of 4.0. With all mean scores above 3.0, indications suggest
strong agreement that Marygrove student teachers are highly preghén the eight categories. This
analysisalsoidentifies areas for continualr®gram improvement. A sumany of mean scores are shown in
Table 4.1
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Table 4.1

3.75

3.7
3.65 O Subject Matter Knowledge

Bins. Design, Assessment

3.6

3.55 OCurricular, Pedagogy

3.5

OLearning Environments

3.45 B Organization of Teaching

3.4

B Greater Community

3.35

BTechnology

3.3

OProfessional Behavior

3.25

Cooperating Exit Survey

Examinations

The State of Michigan requiréisat candidates recommended for teacher certification pass both the MTTC
Basic SHs Test(BSTand their respectivtMTTC Content Area TegCATE Marygrove requires passing the
Basic Skills Test as a requirementddmissioninto the Teacher Certification Programnd further requires
that candidates pass their respective MTTQ @dor to Student Teaching.

The MDEhas determined thaCollegeverified testershave successfully passed the MTJAT N initial
attemptsif they passany timeduring tetestingyear in which thaests are first taken(October through
July. The cumulativéhree-year aggregat@ass rate is established by thogerified candidates who
successfully pass thedATwithin three years of initially taking the testThiscumulativepass rate is used
by theMDEto measure teacher preparation itisitions' effectiveness.An institution whoseaggregate
pass rate is 80% and above fordl consecutive academic yeassonsideredo be satisfactory in
preparing teacher candidates.

The following tables provide data fromarygrove'sMTTC CATs aggregate scdogshe threeyear period
20082011.
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Table 4.2  Marygrove CollegdMTTCContent Arealest€Pass Rate20082011
(Initial, Cumuative, Aggregaté
90.0%
84.6%
85.0%
80.0% 80.0% 80.5%
80.0%
20.0% B 2009/2010
. 0
65.9% 02010/2011
65.0% 51.5% 00 2008/2011 average
60.0%
55.0% 53.8%
I .
Initial % Pass Cumulative % Pass

Thistable shows Meygro@S / 2 f £ S 3 S QContehtA&AITestsL anrayshds rates for verified
testers in the testing years 20a809, 20092010 and 2012011, ultimate threeyear pass rates for the
testers of each of these testing years, and the 20081 threeyear overall, aggregated pass rate.

The data shows Marygve Cdl S3SQa LIS N SagdD, BE6%dhdar 6. 9%dNaach Sitkie three
academic years respectivelfhel yy dzl £ NI} 1S4 6KAES O2y iNAROdziAy3
performance, are not used to determine teacher preparation institutiopramgram performance. The
aggregate pass rate for these three years is 8&Wbfloh meets the satisfactoripstitutional performance
thresholdfor Michiganteacherpreparation institutiors set by the MichigarState Board of Education

Table 4.3 MarygroveCollegePass Ratgin Content AreaTests by Subject20082011
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80.0% -
70.0% -
60.0% -
50.0% -
40.0% -
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The tableon the previous pagshows subjecby-subject average percentage pass rdi@sContent Area
Tests taken ithe threetestingyears of 200&011.

Tables 4.4 and 4 Below provide corresponding information on theumulativenumberand succesef
verified testerdn each subject area over the same period.

Table 4.4 Marygrove MTTC Content Area Tas@hnualNumber of Tester0082011

Initial N Cumulative N
Year Total N Pass Initial % Pass Pass Cumulative % Pass
2008/2009 15 12 80% 12 80%
2009/2010 13 7 53.8% 11 84.6%
2010/2011 13 8 61.5% 10 76.9%
2008/2011 41 27 65.9% 33 80.5%
Average

Table 4.5 Summary oMTTC Content Area Tesi@nnual and Cumulative Resultsy Subjec20082011

Initial N Cumulative N

Test Area Total N Pass Initial % Pass Pass Cumulative % Pass
English 5 2 40 % 4 80%
History 1 0 0% 0 0%
Biology 2 2 100% 2 100%
Math (Secondary) 4 2 50% 3 75%
Music Education 1 0 0% 1 100%
Computer Science 1 1 100% 1 100%
Learning 6 6 100% 6 100%
Disabilities
Elementary 7 6 85.7% 7 100%
Education
Social Studies 2 1 50% 1 50%
Math (Elementary) 6 4 66.7% 5 83.3%
Language Arts 4 2 50% 2 50%
(Elem)
Visual Arts 1 0 0% 0 0%
Music 1 1 100% 1 100%
TOTAL 41 27 65.9% 33 80.5%

In recent yearsMarygrove Colleg has devoted tremendous effotdward confronting some of the more
challenging aspects of the MTTC CAT Bemther Preparation Institution Performance Score (TPIPS)
systens for measuringnstitutional quality. In facing the processes involved in raising a thyear MTTC
CATaggregate to acceptable levdisadon, the Educatiomivision and the entire College have engaged in
multi-faceted approacés, including review and revitalizationaif College systems connected to teacher
certification students' communications, advising and their program progres&dncation anaontent
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areaFacultyand Educatiorstaffhave been closely involved @neating new systems fdretter knowing our
students, better determining their test readiness via tracking their coursework completion prior to taking
the testsand better communications during College test verificafipocesses

Policy, process and curriculum changes have increaseddapartmentalcommunications, positively

affecting student support. More accurate verification has resulted from increased communications across
departments Collegevide. Individual testers who do not pa#ise first timearenow counseled, their

course work preparatin is scrutinized and they receive remediatidnowledge of where standards are
covered in coursework is now discussed regularly betwasultyand Staffin Education and content

aress.

Surveys

The Michigan Department of Education conducts two suratyse end of the Studentéaching
semesters One ishe Student Teacher Exit Suryéyr whichthe student teacherindicate their
perceptiors of a range of efficacies arnheir professionapreparation programstontributionsto
developing theiteaching capacitieswith "1" indicating the lowestevel ofefficacy and'4" the highest

The other survey is thBupervisor Survefor which supervisors report their perceépns ofa range of
efficacies fothe student teachers they supervise, with" indicating the lowestevel ofefficacy and'4"
the highestLike MTTC CAT scordw reporting ofthis survey data isisedby the MDE foformulating the
annual Teacher Preparation Institution Performance Score Repaxie to the State Board of Educatim
compliance with Title I, Sec. 268 of the Higher Education Act.

1. Student Teacher Exit Survey

The Student Teacher Exit Survey questions closely align with both Marygrove College Education
Department Learning Goals and the Professional Standardgichigan Teachers.

In thenexttable,data from the 8ident Teacher Exit survey is presented in relationship taepartment
Learning @als. The following bagraphs show the average student pertep of efficacies for the ten
DepartmentLearningGoalsover thepast three years (Please refer to Appendix F for thegalnent of
survey questions andepartmentLearning Gals and a summary of dafar each academic year
respectively)

Data analysis rewas that student teachers haveghlevels ofperception of their efficacies with regard to
theseten Learning @als. The average scar the past threeacademic years range betwe88-98%in
terms of student teachers' agreement that they have achieved the efficacies presefiede resultalso
suggest Programareasfor the Facultys continuedfocusfor further development
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Table 4.6 Mean Scorsof Student Perception of ficacies 20082011

100%
98% O Learning Goal 1
06% B Learning Goal 2
04% O Learning Goal 3
92% O Learning Goal 4
o0 B Learning Goal 5
sao @ Learning Goal 6
B Learning Goal 7
86% O Learning Goal 8
84% B Learning Goal 9
82% B Learning Goal 10
80%
Awerage

Marygrove Collegd&ducation Department Learning Goals:

Demonstrate knowledge and understanding of thdigcipline and pedagogy

Employ data in assessment and decision making processes

Address issues critically and creatively

Reflect on their practice as a way of contributing to personal and professional growth
Value and commit to diversity in their practice

Advocate for social justice

Facilitate successful learning and learning communities

Communicate and collaborate effectively

Incorporate media and technology to enhance learning

10 Exercise leadership contributing to the education profession and community

© e NGO~ WODNRE

The Student Teacher Exit Segvalso gathers data of studeshperceptiors of their preparationprograns'
contribution tobuildingtheir efficacies. The following tablg¢Table 4.7 shows the average student teacher
perception ofthe Rrograms' contributionsto efficacy developmenfor the past three years(The Student
Teacher Exit Survey does not contain questions relevant to reporting perceptions of efficacies for
Department Goals 3, 4, and)6

Data analysis revealdarygrove studentéachersespond withhighlevelk of perception that the Teacher
Certification Programs preparethem for the efficaciesutlinedin Department Learning @als. The average
score for the past three academic years range betw@@083%in agreement that the Teacher Certification
Prograns at Marygrove College prepatteem well in achieving thee efficacies.
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Table 4.7 Mean Sores of Student Perceptios of Programs' Contribution to Building Eicacies

20082011
100%
98% O Learning Goal 1
96% B Learning Goal 2
94% 0304 93% 03% O Learning Goal 3
92% 92% O Learning Goal 4
90% 90% 90% B Learning Goal 5
88% @ Learning Goal 6
86% B Learning Goal 7
O Learning Goal 8
84% B Learning Goal 9
82% B Learning Goal 10
80%
Average

2. College Supervisor Survey

This survey is designedthea A OKA Iy 5SLI NIYSyYyd 2F 9RdzOF A2y G2 3
2F aGdzRSYyd GSIFOKSNEQ STFFAOFIOASAD® ¢KS adzaNBSe ljdzSai
Learning GoalslIn the following tablelata from theCollege Supervisor B4y isarranged according to the
Deparment Learning Gals. Next, Table 4. &hows the averagébllegeupervisor perception of studen

0 S+ OK S NA ebnngcted thDegardrier@Goals for the past three years

Data analysis reveals that Colleggpervisors have a high perception ofthe siyide G S OKSN&BRQ ST ¥F
relation tothe Department Learningdals. The average score for the past themademic years range
between74-91%in agreement that their student teachers possess éfffecacies.

The College Supervisor Survey has no items for supervisosg timreport their perceptionf student

G S OKS N& for the Tolfowirtd ILedmiBgiGoals:

Learning Goal 3Candidates address issues critically and creatively;
Learning Goal 4Canddates reflect on their practice for personal and professional growth; and
Learning Goal 6Candidates advocate for social justice.
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Table 4.8 Mean Sored 2 F { dzLJS NI As2 # N& Q dzR S NStk RBMPBENE Q 9

0,
100% O Learning Goal 1
95% B Learning Goal 2
90% 91% O Learning Goal 3
90% 89% O Learning Goal 4
85% 85% — B Learning Goal 5
85% E Learning Goal 6
B Learning Goal 7
0,
80% O Learning Goal 8
75% M Learning Goal 9
@ Learning Goal 10
70%
Awerage

Without question, data from MTTC tesiad TPI Performance Score measures tsaped important
changesnadewithin the Marygrove Teacher Certificatiomd@rans over the last several year3.hework
undertaken in both the administrative arnidstructionalareas has strengthened tH&ogram. Whahas
also becomelear is thatour Prograns' assessment planneedto be designed to ensure that formative
data is availabland utilized throughout the ®grams, both for the Facultyand for the candidates. All
learners, especialligacher certificatiorcandidates, benefit fronfeedback on performance and their
developing proficiencies

Section V: Discussion and Plan

This section of thénquiry BrieProposabddresseshe Depariment's implementation plans farsing
assessmentlatagatheredon candidates' learning. The first padentifiestasksfound to becritical tothe
assessment planThe second part addresses specific strategies that will be employed for collecting,
analying and evaluating data from each category of evidence used in support of the pro@lamis

A. Critical Tasks

The Department's preparation of tHaquiry Brief Proposatith an accompanying review of assessment
instruments and current available datevealed four critical tasks needing immediated sustained
attention:

1. TheFacultywill give high priority to alignment between different sources of evidence and assessment
instruments in order to facilitate triangulation across tiple sources oflata. Facultybelieve triangulation
across sources of evidenwdll strengthenthe reliability of interpretation of findings. Fdhat triangulation
process, theAlumni Survey will be evised to be in alignment witllinical Evaluations and the other survey
instruments.
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2. TheFacultywill focus on completing the preparation work still needed on signature performances and
key assignments to ensure that these core assessments are in alignment and fully implemented by the end
of the upcoming academic yef0122013. Attention directed at the implementation details for these

two data sources will also be used to test the effectiveness of proposed processes for data collection,
organization and accessibility of data, and pleorsanalysis, evaluation and interpretation.

3. An electronic system for data collection, organization, and accessibility is deemed esseffaatively
managing the use of data ftlhe Programs'improvement and accreditation purposes. Transitiorah
electronic system will be given highquity. Dr. Zhang, a fulime EducationFacultymember highly
qualified intechnology and data angdis, will be coordinating thedpartment'sdata analysis

4. TheFacultywill add an additionadnnualDepartment assessment meeting for review of emerging data,
its evaluation and interpretation, angeeded decisionelated specitally to theClaimsmade in this
InquiryBriefProposal At that meetinghe effectveness of the assessment plan smupportingongoing

data driven program decisions aadcreditation will beeviewed,evaluated and revised as neededThis
meeting will complementhe regularly scheduled annuagpartment assessment meeting during which
time data is reviewed and decisioas2 madein relationship to annuaProgram ®alsfor increasing
candidates' learning and improvemeait Programs Additionally,timeframes for reviewing the
Department's quality control systeawill be established at the beginning of each academic.y@éese
meetings willbe givenschedulingpriority in order toensurea predictable and reliable rhythm for
assessment tasksithin the Department.

B. Data Collection and Analysis

Data collection and analysis of evidence of candidates' demonstrated competenog), eail professional
gualifications will be undertaken within the Teacher Certification Programs and the Department as a whole
for three primary purposes: improving candidate learning, improving Programs, and maintaining
accreditation. The assessmenttimsnents, rubrics, and methods used for data collection and analysis will

be regularly reviewed to determine that judgments made based on evidence can be supported by valid and
reliable data.

The methods of data collection, analysis and evaluation disali®stow, as well as grassessmentadded
moving forwardwill be coordinatedto achievethesepurposes and will b&ully alignedto enhance the
mutual effectiveness while ensuring sustainable utilization of resources.

Cumulative data from all evidenseurces for the randomly selectesdmples of graduateswill be collected
annually and maintained for purposes of accreditati®teports of thicumulative data will be designed to
provide a compehensive assessment portrait ehch candidate within the saple as well as eollective

profile of thesample group.(See discussion in Section 3 of this Proposal for a fuller description of sampling
procedureg
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Key Assignments

Facultywill review, and whersstill neededcreate common rubrics for all key assignments. Jdweibrics

will be designed to assess course learning outcomesetlsag/provide data related todpartmentGoals
andClaims At the end otoursesin whichassessment data from key assignmef(g)is collectel,

instructors of record will provideumulativereports of candidatesscoresrelated to the rubric.(See
Appendix F for a draft templatef the cumulative report} Facultywill annually review the results of these
cumulative reports and analyzke data for patterns of strength and weakness evident in both candidates'
performance andhe Rograns'design and enactment. Cumulative reports for the samedssignments

will be regularly monitored for content validity, emergent patterns across courseossciind instructors,
and thecorrelation of candidatescores on key assignments with scores from signature performances.

For the annual Bpartment review of data, cumulative scores for all candidates completing any of the key
assignments will bexamined as part of ongoing formative assessment. The cumulative reports from key
assignments will be organized by semester and stored manually until an electronic system for data
collection has been established. Attghally, key assignment data frotfe randomly selectedample of
candidates recommended for initial certification during the previous year will be colleatedyzednd

stored for accreditation purposes.

Signature Performances
1. Teacher Work Sample

Facultywill work to complete he guidelines and rubric for the Teacher Work Sample during the Fall 2012
semester and will introduce it in EDU 499/699 Student Teaching in Winter 2013. The first semester of use
will serve as a pilot studyitkh Faculty student teachers, Collegelgrviors, and, to amore limited degree,
Cooperating &achers assesgythe clarity of the gudelines and rubrics and identifyirdpallenges

encountered in completing the requiremesnt Attention will also be given to those areas within the

Teacher Work Sampighere candidates struggle. These aspects will be explored further to determine
where additionalwork might be needed earlier in ther&fessionaEducation 8quence.

Data collection will involve candidates' College Supervisors and the Student Teachingr&eaoulty
member separately evaluating the candidates' completed Teacher Work Sausplg a common rubric
and thenjointly arriving at a final score for the Work Samgées partial fulfillment of requirements for EDU
499/699, Student Teaching. Therfaat used for obtaining a cumulative record for key assignmentdwill
employed forsecuring a commehensive record of Work Sameores from all Student Teachers each
semester. Provisions will be made for indicating both the separate scores as thellfaxal score for the
Work Sample. This data will be reviewed and analyzed with strengths and weaknesses identified from
rubric elements and presented the Facultyfor interpretation, discussion, and dis@n-making during the
annual Epartmentassessment meetings.

42



Annually, a seand team of twoFacultyreviewers wilindependently score th&eacheMWork &mples for
twenty percent(20%9 of the groupof candidates. Aey will use thesamerubric as the initial reviewers.
Scores from this seconceview will be correlated with the initialet ofscores. This correlation with scores
from the original assessment will strengthen intater reliability of findings in support of o@laims
Findings will also be used to evaluate tradidity andconsistency of the rubric over time

Initial and continued training will be needed for Bcultywho review Teacher Work Samples. An
opportunity for reviewers to debrief the experience at the end of a review cycle wilstablishedn order
to continuall evaluate thevalidityand effectivenessf the rubric as well a® gather feedback on the
value of thesignature performancéself. Professional devgbnent on specific subject ard@acherWork
Samples also will be incorporadl into regularly schedatl Facultyliaison meetingsFaculty Liaisons are the
content areaFacultywho supervise candidates' teaching major amnishor programsn the Visual and
PerformingArtsandthe Arts and Sciencesvsions. This professional development will be aimed at
strengthening the incorporation of the Teacher Work Sample into teache Certification lPograms, both

as a pedagogical approach for betmreparing our teacher candidates and as a signature performance
used for assessment of the Programs

2. Studert Teaching Clinical Evaluations

The Clinical Evaluation Form used by Cooperating Tesftherandidates' assessment duri®ydent

Teaching is currently aligned with the Professional Standards for Michigan TedeB&f3.) This

evaluation form will beeviewed with the intent of strengtheningighment with both the PSMT and
Learning @als andhe Claimsof the Department. Beginning in Fall 2012, the College Supervisors will also
use the Clinical Evaluation Form in thigal assessmentf candidates An aggregated report of final
evaluation ratings from both the Cooperating Teachers and College Supervisors will be compiled each
semester and presented tBacultyfor programimplication considerationduring annual Bpartment
assessment meetings.

3. Professional Behaviors and Dispositions Cumulative Profile
Candidates will be evaluated using the Professional Behaviors and Disposition Assessment Form throughout

their matriculation in the Teacher Certificationdgrams. This will be donf@rmally during at least two
courses in eacbf the fourphases of the Professional Educatioadbience as noteth the nexttable.
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Table 5.1

Program Phase Professional Behaviors ahDispositions Assessment Form
Completed byCourse Instructors in Thegeourses

Exploratory Phase EDU 203 The Teaching Profession
EDU 241/541 Educational Psychology
EDU 275/575 Foundations of American Education

Pre-Candidate Phase EDU 330/530 Technology in the Classroom
EDU 351/551 Curriculum, Instruction, and Assessment

Feculty teaching Secondary Content Major and Elementary
Education Minor courses will also be encouraged to complete t
Professional Behaviors and Dispositions Form for Teacher
Certification candidates.

Candidate Phase EDU 353/553
Designing & Managingffective Learning Environment

EDU 374/574 Methods of Teaching Elementary Social Studies
(Elerrentary)

OR

EDU 347/547 General Secondary Meth{isondary)

Student Teaching EDU 499/699 Student Teaching

A slightly modified form of the Behaviors aD@sposition
Assessment will be used by the Cooperating Teachers and Co
Supervisors during Student Teaching.

The revised Professional Behaviors and Dispositions Assessment Form will retheaemburses indicated
abovebeginning in Fall 201Zachindividual @andidatés cumulative report found in the student's
Education Department file, will bgpdatedby their Facultyadvisorsas candidatesompleteeach phase in
the program. The cumulative reporting formaill assistDepartmentFacultyin analyzing emerging data as
candidates progress through thedgyrans. Compilation of these assessments will enéitdeaggregation

of data for cohorts of candidates coneping different phases of therBgrams.

4. Portfolio

During Fall 201ZFacultywill comgdete work ona draft framework for the €acher Education éttfolio.
Facultywill design grocess by which thedptfolio will be incorporated into th@eacher Education
Programs as acomponent supportive of candidates' reflective acti@ewey, 1933; Mcintyre & Dangel,
2009). A pilot study will be conductebly the Facultyduring the Winter 2013 term with studenenrolled
in EDU 203ntroduction to Teachingnd EDU 353/55Besigning and Managing Effective Learning
Environments

The facus of the pilot study will be to

1. Gainfeedback on the clarity and understandingRufrtfolio guidelines and rubrics;
2. Field test the Brtfolio framework for its contribution tassessinghe quality of selectedartifacts
and candidate' reflections ontheir developing practice;
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3. Determine best practices and processes for assigning Portfolio work to studentsadidcting
Teacher Education Portfolio reviews.

In Fall 2013, thed?tfolio will be introduced into the grams with candidatesurrentlyin the Exploratory
and PreCandidate Phases the time Facultywill continue to review the frameworkubric, andPortfolio
processn order to refine its stated purpose and to identify those elements within the process found to be
helpful in achievinghe learning outcomes for thed?tfolio.

Portfolioswill be collected and reviewed annually by team$-a€ulty(two Facultyper Portfolio) from
across the Bpartment using a common rubri€€andidates will submit their fin&brtfolios when
completingthe Student Teaching Seminar, prior to recommendation for certificatidatafrom the
Portfolioswill be collected by tha=aculty This data will beeported, analyzed, and usddr Program
improvemens andwill be made available teupportaccreditation Claims

Grades and Cumulative GPAs

The Cumulative GPA&griterion for admission to Teacher Certification Programs and continued
progressiorin the Programs Depending on their program levegElementary or Secondarycandidates'
cumulative GP#éfa their Elementary Education minor or Secondary majassyell agheir GPAs in the
ProfessionaEducation 8quencewill be used as evidence 6laimsl and 2 Grades for specific courses
will be examined in support @overingthe CrossCutting Themes Gradedor the prior yea{Summer, Fall,
Winter) will be gathered each yeam Juneand will be analyzed for mean and standard deviation within
each specified aresof focus. As with other sources of dakEjucationFacultywill review findings for
patterns and correlations with other data sourcdsacultywill explore further any significant discrepancies
that emerge in reviewing grades for indivadicandidates, across semestersin correlation with other
data sources. Given the subsets of cumuaGPAto be reviewedFacultywill needto get College
databasesvorking betterfor the Department. Systematizing the collection of datan the DepartmentQ a
endis an important element in keeping this part of the assessment plan sustainable.

Examinatio ns

Passing all three sections of tMeI' T(Basic Skills Te@ST)s arequirement for admission inta Teacher
Certification Programas a PreCandidate. Moving forward, data will be collected on individuals who
matriculated in the Exploratory Phase and were not able to pass the BST. Data informally gathered in the
paststrongly suggests that the Math section is particularly problecati applicants DepartmentFaculty

wish to rendemore informed decisiomabout the level and type girior academic performance that may

be neededy potential applicantsand the academisupport that mightneed tobe provided tootherwise
strongpotential teachereducation students.

MTTC Content Area Teg@AT}are administered by the Stateselected testing compariive times each

yearin group settings, with several tests now regularly available at testing centers. Test results are sent to
the institution approximately one month aftexachtesting date. Facultywill analyze and review annual

test result data from individual candidates, by testers' performance within eathe certification areas, as

well asoverallperformance as a teachergparation institution.
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Surveys

Statesurvey result®f Student Teacharand their College Supervisors aexeivedfrom the Stateshortly
after the end of eaclfrall and Wintesemester. This data will continue to be analyzed each ipdaght of
Department Goals an@laimdor assessing areas of perceived strength and/or areas for growth. The
internal alumni survey will be revised, administered and used for the same purposes.

Section VI: Evidence of Institutional Learning

The Marygrove CollegeéducatiorDivisionhas been engaged anmajor review and redesign of tHaitial
Teacher Certification Programs over several yeditse process akvising the programeas aided by the
need tosubmita new application to the MDE for approvaltbé Elenentary Teacher Certification
Prograns (2010 based on new State standarfts those Programsand the work undertaken in
preparation for thidnquiryBriefProposal Amongthe realizations emerging durirfjroposal peparation is
Department member&hared awareness ¢fow much has been accomplished in the last few years and
their collectiverecognition of what still needs to aone.

Gladly,our candidatestoday sharea clearer sense of thetructures and processes involved in progressing
through their prograns; candidates now regularly expraasreased appreciation for the ramale behind
each phase of therBgrans. This clarityn the Programsstructuresis intended to contribute to their
understanding of the different domains of teaching andupport their engagement in therBgrans as
integrative developmentaprofessional preparatioexperiencesather than a series of fragmented

courses As well Facultyand StaffCollegewide now speak to better understanding the high level of
standard that are maintained in these Programs and the complexity of the oversight systems needed to
do so.

The TEAC Proposal process has affordedrglmailtyin Education and the teaching content discipliaes
opportunity to beginenvisioningassessment as thaitical component to learning that it isSThe quality of

the program assessment and candidate evaluations outlined irriisry Proposatannot be

accomplished by the Education Department alone. With the increased communication between divisions,
departments, offices and individuals in recent years, implementation of these assessments and the good to
be derived from the data these assessments afford is now possible.
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Appendix A
Quality Control System and Internal Audit Report

In the last three yearSlarygrove Teacher Certification Programs have undergone extensive content review
and procedural revien. In that time mechanisms have been put in place within the College to ensure the
guality ofthese Pograms and student performance. In addition, the Education Division Dean, Education
DepartmentFaculty and theSaff have taken advantage of work surmding redesign of the Elementary
Teacher Certification Programs to meet new State standards in 2010, implementation of phased system of
program progression for Elementary and Secondary Programs, and the current TEAC accreditation process
to examine all asgcts of the Teacher Certification Programs for framing a quality control system with which
the Department can be confident.

The internal audit conducted as part of thi&AC Inquiry Brief Propo&hgntified areas of strength,
highlighted areas for needed improvement, and confirmed the faculty's and staff's shared belief that
further systematization of routine processes, procedures and documentation were primary for
strengthening our knowledge atudent learning outcomes and the overall quality of our programs.

Description of Quality Control System:

¢KS 9RdzOF A2y 5SLINIYSyiua ¢SIOKSNI/SNIAFAOFGAZ2Y
three major assessment components:

1. Learning @tcomes Assessment Plan
2. Program Progression Assessment Plan
3. Operations and Systems Assessment Plan

Each assessment plan focuses specific data related to a particular aspect of the Programs while, at the same
time, contributes to a comprehensive system &oralyzing data and using findings to improve student
learning and the quality of the overall program and unit.

ThelLearning Outcomes Assessment Plligns Education Department Goals, program learning outcomes,
key assessments, signature performances, iaddect measures of student learning outcomes.

TheProgram Progression Assessment Pidentifies internal and external assessment benchmarks at each
of the transition points within the Teacher Certification Programs.

TheOperations and Systems AssessméanR St Ay S 6Sa (Se& StSYySyda 2F GKS
systems and identifies when they are reviewed, by whom, and for what purpose. Table A.1 provides a
visual schematic of the Department's Quality Control System.
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Table A.1  The Education Department Quality Control System
Teacher Certification Program

COLLECTION OF DATA

End of Semester ANALYSIS OF DATA

AProgram Progression Assessment Data Analyze candidate data at transition points
KCourse/Instructor evaluations by TCH Faculty Review Team
ATTC Test results Aanalyze course evaluations by Chair
MDispositions Mnalyze MTTC Test results by Dean

End of Academic Year Aanalyze Learning Outcome Data, Program
Aearning Outcome Assessment Data Progression, & Dispositions by Department
MProgram Progression Assessment Data Faculty
ATTC test results Aanalyze Operations & System Assessment
MDispositions Data by Department
Araculty annual reports and Department Review & interpret analyzed data during
annual report Annual Assessment Meetings

Periodically

fOperations & System Assessment Data

USE OF DATA
ATCH Faculty Review Team
Decisions on candidates
MDean, Education Faculty, TCH Liaisons
Meetings, Annual Retreat , Department, &
Adjunct Faculty Meetings
Course, Program quality and improvement
reports to MDE and Senior College Leadership
AChair and Coordinators
Adjunct faculty data for reappointment

The specifics of each of the three different assessment plans that comprise the Department's QCS can be
found at the end of Appendix A:

Table A.5 Learning Outcomes Assessment Plan
Table A.6 Program Progression Assessment Plan

Table A.7 Operations ai8ystems Assessment Plan.

The Internal Audit;

In designing the internal audit, Department faculty and staff chose to begin with randomly selected
students' files and moved out from these selected students' documentation to examine the courses,
faculty, prggram, and College dimensions of their learning experiences. The audit also provided the
Department an opportunity to gauge the relevance and usefulness of elements within the Program
Progression and Operations and Systems Assessment Plans.
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Table A.2: &acher Certification Program Internal Audit Trail

College
Accreditatiop

Resource
Allocation

MDE
Approval

Catalog Descriptioy
Publication & Wely

ield Experience
& Student
Teaching

Graduation &
Certification
Requiremey

Program

Student
Support

Progression
Requirement:

Hiring
Process

College Program'
Approvad Process

College Program
Review Process

Academic
Calendar

Handbooks

Course
Syllabus

Facilities

Accessibilit

Library, Tech
Online Suppg,

Offices &
Faculty Spagg

Course/Instructor
Evaluation

Clinical
Faculty
Periodic
Review

Qualifications

Qualifications
Periodic & Tenu
Review Proces#

Professional
Developmen]

Work Load

Periodic
Review
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Table A3 Teacher Certification Internal Audit Probes

Delegated Responsibility for

Focus for Evidence Data Gathering Audit Probes
Program (3.2.6)
MDE Program Approval 5SIyQa& h¥FTTFAOS | Check MDE approval letters for specialty
LINEINIF YaQ fAadGAy3Ta 2y
Catalog Description, Web Sit¢ 5 S y Q& h ¥ ¥ A OS | Check catalog, website and marketing material
and Marketing Materials for accurate and consistent information on
program requirements
College Program Approval 5SIyQa hTFAOS | Check College process for program approval
Process
College Program Review 5SIyQa h¥TTFAOS | Check College process for regular program

Process

review

Curriculum (3.1.1 and 43.2.1)

Course Approval

Department Faculty

Check Program and Course Approval processe
Check recent revisions of Teacher Certification
Programs to see approval process was followe

Course Syllabi

Department Faculty

Review each course syllabus for alignment witl
College syllabus requirement€&Examine syllabi
for standards, alignment of learning outcomes
and assessment

Course/ Instructor evaluation

Department Faculty

Review course evaluation process and use of
feedback for decision making

Faculty (3.1.2 and 3.2.3)

Hiring Process

Department Rculty

Review hiring process and examine last two hil
to determine if College procedures were
followed

Qualification Review

Department Faculty

Examine curriculum vitae and other supporting
documentation to determine if they met Collegyq
expectations

Annual Reports

Department Chair

Examine faculty records for full time faculty to
see that annual report was submitted. Review
Department Annual Report for Annual
Assessment Plan reporting.

Periodic and Tenure Review
Process

Department Chair

Examine facty records for tenured faculty to
determine if College tenure review process wa!
followed.

Adjunct Faculty

Department Faculty

Examine adjunct faculty qualifications and coul
evaluations

Clinical Faculty Periodic
Review

Department Chair

Examine mechaniss for assessing College
Supervisors and Cooperating Teachers

Professional Development

Department Chair

Examine Faculty Development opportunities

Opportunities across College. Check for comparable
opportunities
Work Load Department Chair Examine loadequirements compared to other

Departments
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Focus for Evidence

Delegated Responsibility for
Data Gathering

Audit Probes

Facilities (3.1.3 an

d3.2.3)

Classroom Space and
Equipment

Department Chair

/| KSO1 Ofl aaNr2vYaQ | RS
teaching/learning (technology, space, supplies
and facilities)

Office and Meeting Facilities

Department Chair

Check for adequate space and facilities

Campus Facilities Accessibilit

Department Chair

Check for comparable facilities and services
availability, especially for graduate candidates
during evening and weekend hours

Library Collection /
Technology and Online
Learning Support

Department Chair

Check library collections, technology and onlin,
support for comparable services to EDU
candidates

Fiscal and Administrative Capacity (3.1.4 and 3.2.4)
College Accreditation 5SIyQ&a hT¥TTAOS | Checkegional accreditation approval from
Higher Learning Commission
Resource allocation 5SIyQa h¥TFAOS | Checkwith Dean and VP for Academic Affairs

determine if staffing, salaries, and budgets are
line with rest of the College

Candidates (3.1.5, 3.1

#nd 3.2.5)

Admissions Department Faculty Check to see if randomly selected candidates
YSG ¢SIFOKSNI / SNIATFAOL
policies

Program Progression Department Faculty I KSO1 OFyRARIGSaQ Y4

Requirements

program pogression

Field Experiences and Studer
Teaching

Department Faculty

Check to see if field experiences include a
diversity of school experiences and if the Studg
Teaching placements are appropriate for the
preparation and success of the teacher
candidates.

Graduation and Certification
Requirements

Department Faculty

Review student processes of applying for
certification and/or graduation and check recer
ANJ Rdzt 1 SaQ NBO2NR&a (2

Candidate Support

Department Faculty

Che& support services available to candidates
and their satisfaction with and use of candidatj
support

Candidate Feedback

Department Faculty

Check on approaches employed to garner
candidate feedback and its incorporation into
Department decision making.x&mine records
of candidate formal grievances, procedures an
resolutions

Policies and Practic

es (3.2.6)

Academic calendar and Cour{ 5 SI y Qa h ¥ FA OS | Check on practices of informing candidates

Schedule about both academic calendar and course
scheduling

Candidate, Adjunct Faculty, |5 Sy Q& hF¥A OS | Examine handbooks for consistency and accur

and Student Teaching

Handbooks

of information
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Internal Audit Procedures

On January 25, 2012 a pilot audit was conducted by two Department faculty to test audistagebes,

and the general overall audit trail. The audit trail was found to be comprehensive and able to provide data
about the Department's quality control system. Minor changes we made to the probes as a result of the
pilot study.

The internal auditvas scheduled for February 8, 2012 and involved all members of the Education
Department. For the Internal Audit, the task was divided among three groups: Faculty, Department Chair,
and Dean's Office personnel. Table A.3 details the focus, delegateshsgigities and probes for elements

of the Quality Control System.

Student files were randomly selected from the pool of students enrolled in Student Teaching during Winter
2011 (21 students) or Fall 2011 (18 students). Twéng/percent of the totalnine students, were

selected for the internal audit. Faculty members were divided into three teams with each team responsible
F2NI NBOASgAYy3d GKS FAESa 2F GKNBS addzRRSydao I ff
audit, with the excepbn of new courses offered for the first time in Fall 2011 which were not taken by any

in the pool. Courses were also randomly divided among the three teams. The course syllabi and faculty
members chosen for the audit were determined by when the studet been enrolled in each of the

courses assigned their team. In most cases this meant that the courses reflected the Programs prior to any
recent significant changes having been made.
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Table A.4 Internal Audit FindingsElements of Operations and Systems

Focus for Evidence

Audit Probes

Findings

Program (3.0)

Michigan Department of
Education Program
Approval

Check MDE approval letters
for TCP program and
specialty programs and
listings on MDE site

All specialtyprograms (discipline areas for teaching major
and minors) have been approved by the Michigan
Department of Education (MDE). Documentation is held
the Dean's Office. We were not able to find written
documentation of approval for the Language Arts and
English specialty programs. We have requested a copy (
the written approval letter from MDE.

A new Biology program is currently under MDE Review.
The Elementary Programs were recently revised in

alignment with new state standards and were approved b
the MDE in 2011.

Catalog Descriptions,
College Web Site,
Department Information
Sheets and Marketing
Materials

Check catalog, website and
marketing materials for
accurate and consistent
AYVF2NXIGAZ2Y 2
requirements

We found several inaccuraci@nd some inconsistencies
between Catalog, website, and Information Sheets. Recs
changes in the Elementary Programs and the correspond
need to update all published materials was partly the
reason. For example, the current UG Catalog was publis|
while changes in the new Elementary Program were bein
planned. The TCP Information Sheets produced in the
Dean's Office contain the most current information. In
general, the audit confirmed an overall need to review all
published materials for accuracy@ consistency.

College Program Approve

Check Registrar's Office for
approved program and
degree requirements

Official documentation of the Teacher Certification

t NEANI YaQ /2ftS3S | LILINE DI f§
Program approval includes subm@sto and approval by
the College Curriculum Committee for all new courses an
approval by Faculty Assembly for all new programs.

CKS ¢SIFOKSNJ/SNIATFTAOFGAZ2Y
requirements reflect both an appropriate number of credit
for majors,minors, and the Professional Education
Sequence and show adherence to degree requirements (¢
the Institution.

College Program Review

Check College process for
program review

The College has a formal Program Review Process in plg
which is coordinated though the College Curriculum
Committee.

Curriculum

3.1.1 and 3.2.1)

Course Approval

Check Curriculum Committe
records for Course Approval

College Curriculum Committee minutes document that
recent course revisions to the Teacher Certification
Prograns went through established College approval
processes. Department faculty minutes have not been
consistently maintained.
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Focus for Evidence

Audit Probes

Findings

Course Syllabi

Review syllabus for each
course for alignment with
College syllabus
requirements. Examine
syllabi for standards,
alignment of learning
outcomes and assessment

Going back 3 years to review syllabi of courses during th
semester students took courses, we found several
semesters in which the full complement of course syllabi
were not available on @rive (shared Cadge site for all
course syllabi).

We also found syllabi varied in quality and were not alway
aligned with College syllabus requirements. As part of th
Elementary Program revision, a standard syllabus templg
for the Education Department was inaugurdta 2010. This
template aligns with the College template and contains
additional elements to reflect the Department's focus on
principles of backward design. The transition to a standal
syllabus t is more evident with syllabi from recent terms.

CourseEvaluation

Review course evaluation
process

Collegewide, for some time course evaluations were not
made available in a timely manner. These were done
manually until this current year, so College processing of
evaluations was backlogged. Beginninig trear (2011
2012), the College has begun moving to online evaluatior
and turnaround time for distribution of results is expected
to be greatly improved.

Faculty (3.

1.2 and 3.2.2)

Hiring Process

Review hiring process and
examine last two hires to
determine if College
procedures were followed

Human Resource has a weltablished process hiring
process. Records indicate the two most recent FT Educa
faculty hires were made in compliance with College
procedures.

Qualification Review

Examine crriculum vitae
and other supporting
documentation to determine
if they meet College
expectations.

All Full Time Professional Education Faculty hold doctoral
degrees and are qualified to teach the courses they are
assigned.

Annual Reports

Examine facty records for
full time faculty to see that
Annual Report was
conducted. Review
Department Annual Report
for Annual Assessment Plan
reporting.

Annual Faculty Reports and the Annual Department repo
have been completed. These reports document the
develgpmental efforts related to assessment over a numb
of years.

The faculty reports also include plans for professional
development for the coming year.

Periodic and Tenure
Review

Examine faculty records for
tenured faculty to determine
if College tenureeview
process was followed.

Tenure track faculty have first, second, and-fgraure
reviews prior to their tenure review.

Faculty records indicate that all periodic reviews and teny
reviews for FT Education faculty were up to date.

Adjunct Review @cess

Examine adjunct faculty
records for hiring process
and qualifications.

Human resources records indicate the College has well
established processes for hiring adjunct faculty. Records
indicate those processes were followed with new adjunct
faculty hires over the last three years. Review of
qualifications indicate most adjunct faculty havd K
experience but most do not have a terminal degree.
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Focus for Evidence

Audit Probes

Findings

Professional Developmer

Examine procedures for

Reviewing Faculty Development guidelines, Education

Opportunities Faculty Development faculty are found to be afforded the same access to Facu
opportunities across @lege. | Development funds as other Marygrove faculty.
Work Load Examine load requirements | Checking semester nose load sheets, we found FT

compared to other
Departments

Education faculty load is comparable to other FT Marygrg
faculty.

Facilities (3.1.3 and 3.2.3)

Classroom Space and
Equipment

Check classrooms for
adequate teaching/learning
space (technology, supplies,
facilities)

The classrooms in which EDU courses are taught were fd
adequate for the courses scheduled in them.

Office and Meeting
Facilities

Check for adequate space
and facilities

We found FT faculty have adequate office space, and fou
adequate space for admistrative staff in the Education
Department. Meeting space availability is sometimes
challenging but no more so than for other Departments o
campus.

Campus Facilities
Accessibility

Check for comparable
facilities and services
availability for graduate
candidates during evening
and weekend hours

Bookstore, library, and cafeteria hours are more limited o
Friday evenings and Saturdays then at other times during
the week. Many of the teacher certification courses are
taught on Friday evenings and Saturdayrhe STICC Lab
(technology lab in the library) is available to both
Undergraduate and Graduate students.

Library Collection /
Technology and Online
Learning Support

Check for comparable library
collection and technology
and online support for EDU
cardidates

Faculty reported that library staff areery willing to work
with them in providing support for students and resourceg
for teaching. The library has several online databases
helpful to Education students. There is also online suppdg
for Blackboard.

Fiscal and Administrative Capitg (3.1.4 and 3.24)

College Accreditation

Check regional accreditation
approval from Higher
Learning Commission

Marygrove College is fully accredited by the Higher Learr]
Commission. North Central (now HLC) accredited
Marygrove in 2007. The next accitadion review will be in
20162017.

Resourceillocation

Check with Dean and
Academic VP to determine i
staffing, salaries, and
budgets are in line with rest
of the College

We found budget requests are reviewed in the same
manner as all other Departemt requests and aligned with
the College's strategic plan and targeted growth areas. T|
Education Department has been identified by Senior
Leadership as a strategic growth area for FY 13.

Candidates (3.1.5, 3.1.6 and 3.2.5)

Admissions

Check to see fandomly
selected candidates College
admissions policy

Review of student files indicate that students were admitt
following College policies for undergraduate and graduats
admissions.

Program Procession
Requirements

Check candidate
requirements and
progression through phases

This is a quality control mechanism initiated by the Dean
2010. We found significant improvements between track
progression of students who began their program prior to
2009 and those who began after this date.
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Focus for Evidence

Audit Probes

Findings

FieldExperiences and
Student Teaching

Check to see if field
experiences include a
diversity of school
experiences and if the
Student Teaching
placements are appropriate
for the preparation and
success of the teacher
candidate.

Checking student files, we founa systematic
documentation of field experiences prior to Student
Teaching. Student Teaching placements exceeded the
minimum requirements of MDE, were found to be
appropriate for the preparation of the teacher candidate,
and represented a diversity of sidacements for each
cohort of student teachers.

Graduation and
Certification
Requirements

Review process of applying
for certification and/or
graduation and check recent
graduates to see if process
was followed

Review of recent graduation audits indieayraduation
requirements were consistently met.

Student files indicate that students recommended for
certification met all requirements.

Student Support

Check support services
available to candidates and
surveys of candidates on
their satisfactiorwith and
use of candidate support

The College provides several services for both
undergraduate and graduate students. These include:
Counseling services, computer services, campus ministry
writing resources, TEAS Lab (test preparation support fo
Teacler Education students), and fitness center.

Checking exit surveys, we found that students have not
been asked directly about their satisfaction with support
services. This will need to be included moving forward.

Student Feedback

Check on approaches
employed to garner
candidate feedback and
incorporate into Department
decision making. Check to
see if a formal student
grievance process is in place
and followed.

Checking the undergraduate and graduate catalog, we fo
formal grievance procedures are ttined within each
catalog.

Teacher Education Student Forum sessions have been h
for garnering student feedback, though these have been
sporadic.

Academic calendar and
Course Schedule

Check on practices of

informing candidates about
both academicalendar and
course scheduling advising

Checking the Registrar's Office and Blackboard, we foun
there is a College academic calendar and semester
schedules available online. The Education Department
follows the College academic calendar and the Departme
course schedules are included on the Blackboard site.

Candidate, Adjunct
Faculty, and Student
Teaching Handbooks

Examine handbooks for
information accuracy and
consistency

In reviewing current handbooks (Student, Adjunct Faculty
and Student Teachingve confirmed for ourselves the nee(
for updating all handbooks to align with program revisiong
new policies and implementation of new processes.

Conclusions and Discussion:

The internal audit reaffirmed areas of strength and highlighted areas sgkding attention. As mentioned
previously, documentation and systematizing of routine processes and procedures is one of the most
critical areas of needed improvement to the quality control system. To that end, the following specific

tasks were identiéd:
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Programs

M P ¢tKS 5SIys Ay O2yadzZ dFdA2y 6AGK GKS / KFANE Aa
information in College catalogues, College website and Program Information sheets. Admissions'
recruitment materials are produced withaterial submitted by the Program Coordinators and approved by

the Dean and Chair. Program Coordinators will annually review and update their program source
documents for use in updating these materials.

2. The Chair will document changes sent throdghCurriculum Committee, confirming all needed
R20dzySydl A2y A& K2dzaSR Ay GKS wS3IAadNINHa FyR 58

Curriculum

3. Faculty will complete work on the master syllabus for each course within the Teacher Certification
Programs and its presentation the master syllabus format.

4. The Chair will work with the Office of Vice President for Academic Affairs to streamline the process for
F0OO0S&daAy3a FSSRol O]l FNRBY |l Re2dzyOiaQ O2dz2NBS SoI fdzZ (A
coordinators to reviw/ these course evaluations.

Faculty

5. Full time faculty will strengthen incorporation of adjunct faculty into the work of the Department

through orientations, mentoringanded S OKAy 3 (KS | R2dzy O Qa FANRG G SNY
completion ofthe Adjunct Faculty Handbook and will convey professional development opportunities for
adjuncts.

Facilities

6. Education faculty will continue efforts to expand services for graduate students attending evening and
weekend classes, working as well witie Arts and Sciences faculty to increase access to teaching major
and minor courses becoming offered at times when working adults can attend.

Candidates

7. Education Division administrative staff and faculty will continue to document program progression,
degree and certification requirements.

8. Faculty and the Student Teaching Director will establish documentation protocols for field experiences
prior to Student Teaching.

9. Faculty and staff will explore means of electronically documenting infasmaharing in advising
sessions.

10. The Chair will oversee the completion of the Student Handbook, which the Dean will review and
approve.
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Table A.5 Learning Outcomes Assessment Plan

Mission of Marygrove College Education Department:

The Missionof M&r INR @3S Q&

9RdzOF GA2Yy 5SLJ

NI YSyd Aa G2

communities, and a vibrant, just democratic society. Taeaehits Mission and grounded in Marygrove

[ 2f€S3SQa 32 fa

2T O2YLISGSYyOSs O02YLIl aarzys

educators through the development of professional habits of mind, heart, and practice.

Habits of Mind ¢ Demonstrating £xibility in thinking about key theories and conceptual frameworks to

address complex, adaptive challenges

Learning Goal 1: Candidates demonstrate knowledge and understanding of their

discipline and pedagogy

PSMT 1,2,3,4
INTASC -8
TEAC QP 1.121.

Assessment of Learning
Outcomes

Assessment Criteria

Program Learning Outcome 1a
Candidates understand the central
concepts, tools of inquiry, and structure
of the discipline(s). Candidates
understand characteristic ways of
knowing acrosslisciplines and the
strengths and limitations of each in
addressing problems, issues, and
concerns.

Program Learning Outcome 1b
Candidates understand global and
international perspectives of the
disciplines.

Program Learning Outcome 1c:
Candidates mpymote literacy across
content areas (numeric, graphic, textual
multi-media, artistic, and digital), know
and use the academic language of the
discipline and how to make it accessible
to learners.

Program Learning Outcome 1d:
Candidates apply knowledge lefirners,
content, pedagogy, crogdisciplinary
skills and community to design and
implement instruction for learners'
continuing intellectual, social, and
personal development

Key Assignments:

Unit and LessoRlans

Signature Performances:

Teacher Work Sample
Student Teaching Clinical Evaluatio
Portfolio

Examinations
MTTC Content Test (Elementary C/
or Secondary Major CAT)

Cumulative GPA for:
Discipline Major
Elementary Minor
Professional Sequence

Assessment Criteria

Unit and Lesson Planfkubric
Teacher Work SampleRubric

Student Teaching Clinical
Evaluations Rating Scale
(Rating of "3" or better)

Portfolio- Rubric

MTTC TestsSuccessful passing
(220 orbetter)

use subcategories for analysis a
well

Cumulative GPA 3.0 or better
(Grad)

Cumulative GPA 2.7 or better
(UG)
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Learning Goal 1: Candidates demonstrate knowledge and understanding of their

discipline and pedagogy

PSMT 1,2,3, 4
INTASC -8
TEACQP 1.12.

Assessment of Learning
Outcomes Assessment Criteria

Program Learning Outcome 1le;
Candidates create learning experiences
that enable learners to meaningfully
integrate knowledge, skills and methods
of inquiry for understanding and transfel

Program Learning Outcome 1f:
Candidates integrate culturally relevant
content to build on leamers' background
knowledge

Program Learning Outcome 1g:
Candidates create learning experiences
that apply content knowledge to real
world problems through the lens of
interdisciplinary themes

Program Learning Outcome 1h:
Candidates are familiar withertinent
MDE documents and resources availabl
for teaching and learning, aligning the
design and implementation of instructiol
with the MCF, Universal Education Visid
and Principles, and Michigan Technolog

Standards.

Indirect Measures

Student Teacher Exit Survey
College Supervisor Survey
Cooperating Teacher Survey

(new instrumeny MG survey is completed at the end of Student Teaching semester

Alumni Survey

of Program Learning Effectiveness and Timeframe

MDE suc@ydeted toward the end of Student Teaching semester
MDE survey is completed toward the end of a Student Teaching sen

MG Survey is sent out to alumni at the end of their first gleimgof tea
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Learning Goal 2

Candidates employ data in ass&ment and decision making

PSMT 2
INTASC 6
TEACQP 12,141

Assessment of Learning Outcomes

Assessment Criteria

Program Learning Outcome 2a
Candidates understand the difference
between formative and summative
assessment and how anehen to use
each.

Program Learning Outcome 2b
Candidates understand the range of
types and purposes of assessment ar
how to design, adapt or select
appropriate assessments to address
specific learning goals and individual
differences.

Program Learmg Outcome 2c:
Candidates know how to analyze
assessment data to understand
patterns and gaps in learning, to guidg
planning and instruction and to provid
meaningful feedback to all learners

Program Learning Outcomes 2d:
Candidates engage learners in
analyzing their own assessment resul
and in helping to set goals for their
own learning.

Key Assignments:

Unit and Lesson Plans

Community Study

Signature Performances:

Teacher Work Sample
Student Teaching Clinical Evaluations

Portfolio

Grades:

Final Grade from either Major 496
Senior Seminar (UG)
or EDU 602 Research Project (GRAD

Assessment Criteria
Unit and Lesson Plarfkubric

Community Study Rubric

Teacher Work SampleRubric
Student Teaching Clinical
Evaluations Rating Scale
(Rating of "3" or better)

Portfolio- Rubric

GPA: 3.0 or better (Grad) 2.7 0
better (UG)

Indirect Measures of Program Learning Effectiveness and Timeframe

Student Teacher Exit Survey

College Supervisor Survey

Cooperating Teacher Survey
(new instrumeny

Alumni Survey

MDE survey is completed toward th&rmtkbof Teaching semester.
MDE survey is completed toward the end of a Student Teaching semes

MG survey is completed at¢hend of Student Teaching semester

MG Survey is sent out to alumni at the end of their first gleimgof tea
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Learning Goal 3:

Candidates address issues critically and creatively

PSMT 2,34
INTASC 5
TEACQP 1.2,14.1

Assessment of Learning Outcomes

Assessment Criteria

Program Learning Outcome 3a
Candidates use knowledge of conter
pedagogy and development to fostern
in learners a repertoire of thinking
and reasoing strategies to achieve
complex learning goals.

Program Learning Outcome 3b

Candidates demonstrate originality
and inventiveness in their approache
to teaching and learning.

Program Learning Outcome 3c:
Candidates understand how to
engage learnerm critical thinking,
creativity, and collaborative problem
solving related to authentic local and
global issues

Key Assignments:

Unit and Lesson Plans

Micro Teaching

Signature Performances:

Teacher Work Sample
Student Teaching Clinidavaluations
Portfolio

Dispositions Cumulative Profile

Assessment Criteria

Unit and Lesson Plarfkubric

Micro Teaching Rubric

Teacher Work Sampi®ubric
Student Teaching Clinical
Evaluations Rating Scale
(Rating of "3" or better)

Portfolio- Rubric

Dispositions Cumulative Profile

Rubric and Rating Scale

Indirect Measures of Program Learning Effectiveness and Timeframe

Student Teacher Exit Survey

College Supervisor Survey

Cooperating Teacher Survey
(new instrumen}

Alumni Survey

MDE survey is completed toward the end of Student Teaching seme
MDE survey is completed toward the end of a Student Teaching sg

MG survey is completed at the end of Student Teachiamgester
MG Survey is sent out to alumni at the end of their first gleiagof tea
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Habits of Heart z Demonstrating behaviors and beliefs that connect learning to life, liberating the power

andcreativity of the human spirit.

Learning Goal 4: Candidates reflect on their practice for personal and professional growth

PSMT 5
INTASC 9
TEACQP 141

Assessment of Learning Outcomes

Assessment Criteria

Program Learnin@utcome 4a
Candidates systematically review thei
teaching in order to deepen their
knowledge and skills, and to improve
learning experiences for students.

Program Learning Outcome 4b
Candidatesdentify and use current
research to reflect on and improve
their own practice related to content,
pedagogy and related factors
impacting student achievement.

Key Assignments:

Philosophy Statement
Unit and Lesson Plans

Signature Performances:

TeacheWork Sample
Student Teaching Clinical Evaluation
Portfolio

Dispositions Cumulative Profile

Assessment Criteria

Philosophy StatementRubric

Unit and Lesson Planfkubric

Teacher Work SampleRubric
Student Teaching Clinical
Evaluations Rating Scale
(Rating of "3" or better)

Portfolio - Rubric

Dispositions Cumulative Profile
Rubric and Rating Scale

Indirect Measures of Program Learning Effectiveness and Timeframe

Student Teacher Exit Survey

College Supervisor Survey

Cooperating Teacher Survey
(new instrumeny

Alumni Survey

MDE survey is contplesed the end of Student Teaching semester
MDE survey is completed toward the end of a Student Teaching semeg

MG surveyis completed at the end of Student Teaching semester

MG Survey is sent out to alumni at the end of their first gleiagof tea
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Learning Goal 5:

Candidates value and commit

to diversity

PSMT 3,4
INTASC 2,69
TEACQP 1.3,14.2

Assessment of Learning
Outcomes

Assessment Criteria

Program Learning Outcome 5a
TheOl yYRARI 1S4 dza S

background to help students become
engaged learners.

Program Learning Outcome 5b

The candidates differentiate instruction tq
a0 dzRSY

I 0O02YY2RI GS
differences and uniqupotentials for

processing information and representing

knowledge.

Program Learning Outcome 5c:

Candidates exhibit an awareness that thg
own perspectives are different from thoss

of others and demonstrate an ability to
communicate effectively with peple of
varied backgrounds.

a
knowledge, language, culture, and family

Key Assignments:

Philosophy Statement
Unit and Lesson Plans
Community Study

Signature Performances:

Teacher Work Sample

Student Teaching Clinical
Evaluations

Portfolio
Dispositions Cumulative Profile

Grade:
EDU 275/575

Assessment Criteria

Philosophy StatementRubric
Unit and Lesson Planfkubric
Community Study Rubric
Teacher Work SampleRubric
Student Teaching Clinical
Evaluations Rating Scale
(Rating of "3" or better)

Portfolio- Rubric

Disposition Cumiative Profile
Rubric and Rating Scale

3.0 or better (Grad) 2.7 or
better (UG)

Indirect Measures of Program Learning Effectiveness and Timeframe

Student Teacher Exit Survey

College Supervisor Survey

Cooperating Teacher Survey
(new instrumeny

Alumni Survey

MDE survey is completed toward the end of StudentSezaeking
MDE survey is completed toward the end of a Student Teaching s€

MG survey is completed at the end of Studeaadhing semester

MG Survey is sent out to alumni at

the end of their first gleimgof tea

Learning Goal 6: Candidates advocate for social justice

PSMT 56
INTASC 9,10
TEAC QP1.3, 1.4.2

Assessment of Learning Outcomes

Assessment Criteria

Program Learning Outcome 6a
Candidates promote social justice anc
equity in all interactions with students|
parents, other educators and especial
the disenfranchised.

Additionalwork needed on these
indicators

Key Assignments:

Philosophy Statement
Community Study
Signature Performances:

Dispositions Cumulative Profile
Further development needed for goal

Assessment Criteria

Philosophy StatementRubric
Community Study Rubrt

Disposition Cumulative Profile|
Rubric and Rating Scale

Indirect Measures of Program Learning Effectiveness and Timeframe

Under Development

66



Habits of Practice ¢ Demonstrating the capacity to effectively engage and contribute to learning
communities andystems within which education is embedded.

Learning Goal 7:

Candidatedacilitate successful learning and learning communities

PSMT 2,3,4
INTASC 3,5,7,8
TEACQP 1.2, 1.3, 1.4.2

Assessment of Learning
Outcomes

AssessmencCriteria

Program Learning Outcome 7a
Candidates promote and foster positive|
inclusive classroom environments so all
students can develop their talents,
abilities, and ways of knowing.

Program Learning Outcome 7b:

Each candidate creates a culture for
learning, organizing physical space and
managing classroom procedures and
student behavior to enhance learning
and achievement by all students.

Program Learning Outcomes 7c:
The candidates work with others to
create environments that support
individual andcollaborative learning,
positive social interaction, active
engagement in learning and self
motivation.

Program Learning Outcome 7c:
Candidates understand and use a variel
of instructional strategies to engage
learners in developing deep
understandingof content and building
skills to apply knowledge in meaningful

ways.

Key Assignments:

Philosophy Statement
Unit and Lesson Plans

Signature Performances:

Teacher Work Sample

Student Teaching Clinical
Evaluations

Portfolio

Dispositions Cumulative #file

Assessment Criteria

Philosophy StatementRubric
Unit and Lesson PlarKkubric
Teacher Work Sampl®ubric
Student Teaching Clinical
Evaluations Rating Scale
(Rating of "3" or better)

Portfolio - Rubric

Disposition Cumulative Profile
Rubric and Rating Scale

Indirect Measures of Program Learning Effectiveness and Timeframe

Student Teacher Exit Survey

College Supervisor Survey

Cooperating Teacher Survey
(new instrumeny

Alumni Survey

MDE survey is completed toward the end of Student Teaching semé
MDE survey is completed toward the end of a Student Teaching s¢

MG survey is completed at the end of Student Teachamgester
MG Survey is sent out to alumni at the end of their first gleimgof tea
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Learning Goal 8:

Candidates communicate and collaborate effectively

PSMT 1,5,6
INTASC 9, 10
TEACQP 13, 1.4.2

Assessment of Learning Outcomes| Assessment Criteria

Program Learning Outcome 8a
Candidates demonstrate the abilities
and skills necessary for effective
communication in speech, writing, anc
multimedia using content, formjoice
and style appropriate to the audience
and purpose.

Program Learning Outcome 8b
Candidates work effectively with othel
school professionals to build shared
visions, supportive cultures and
common goals, and to plan and jointly
facilitate learning kneficial to student
growth and development.

Program Learning Outcome 8c:
Candidates work collaboratively with
learners and their families to establish
mutual expectations and ongoing
communication to support learner
development and achievement.

Program Learning Outcome 8d:
Candidates work with colleagues to
build ongoing connections with
community resources to enhance
student learning and well being.

Key Assignments: Assessment Criteria

Philosophy Statement Philosophy StatementRubric
Work needed on assessment of
effective communication skiléecross
all courses and in every rubric

Disposition Cumulative Profite
Rubric and Rating Scale

Signature Performances:

Dispositions Cumulative Profile

Indirect Measures of Program Learniligffectiveness and Timeframe

Student Teacher Exit Survey

College Supervisor Survey

Cooperating Teacher Survey
(new instrumeny

Alumni Survey

MDE survey is completed toward the end of Student Teaching semes
MDE survey is completed toward the end of a Student Teasteing sen

MG survey is completed at the end of Student Teaching semester

MG Survey is sent out to alumni at the erfastfytbar of teaching
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Learning Goal 9: Candidates incorporate media and technology appropriately

to enhance learning

PSMT 7
INTASC 3,4,5,6,7,8,9,10
TEACQP 143

Assessment of Learning Outcomes

Assessment Criteria

Program Learning Outcome 9a
Candidates understand technology ang
its use for gathering, processing,
evaluating, analyzing and
communicating ideas and information.

Program Learning Outcome 9b
Candidates understand the equity,
ethical, legal, social,hysical, and
psychological issues surrounding the u
of technology in KL2 schools and apply
those principles in practice.

Program Learning Outcome 9c:
Candidates plan, design, implement, a
evaluate effective technologgnhanced
learning environmets and experiences
beneficial to learning that are aligned
with Michigan Standards.

Program Learning Outcome 9d:

Each candidate creates an online
learning experience and demonstrates
the knowledge and skills needed for
teaching and learning in online
envronments.

Program Learning Outcome 9e:
Candidates apply technology to facilita
effective assessment and evaluation
strategies.

Key Assignments:

Classroom Technology Observation
Report

Concept Mapping Project
Webquest Project

Technology Professional eopment
Plan

Moodle Online Lesson

Unit and Lesson Plans
Micro Teaching

Signature Performances:

Teacher Work Sample
Student Teaching Clinical

Evaluations

Portfolio

Exam:

Marygrove Computer Proficiency Te

Grades: EDU 330/530

Assessment Criteria

Technology Key Assessment
Rubrics

Unit and Lesson Plarfkubric
Micro Teaching

Teacher Work Sampi®ubric
Student Teaching Clinical
Evaluations Rating Scale
(Rating of "3" or better)
Portfolio- Rubrics

Proficiency Benchmarks

(Grad) 3.0 ah(UG) 2.7

Indirect Measures of Program Learning Effectiveness and Timeframe

Student Teacher Exit Survey

College Supervisor Survey

Cooperating Teacher Survey
(new instrumeny

Alumni Survey

MDE survey is completed toward the end of Student Teaching semg
MDE survey is completed toward the end of a Student Teaching s€

MG survey is completed at the end of Student Teachamester
MG Survey is sent out to alumni at the end of their first gleiagof tea
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Learning Goal 10:

and community

Exercise leadership contributing to the Education Profession

PSMT 5%
INTASC 9, 10
TEACQP 13,14.1

Assessment of Learning Outcome

Assessment Criteria

Program Learning Outcome 10a
Candidates conduct themselves as
professionals who demonstrate
knowledge, dispositions, and high
standards of ethical behavior as
advocates for sound educational
practices and policies.

Program Learning Outcome 10b
Candidates pursue professional
development opportunities and are
familiar with the professional
associations in their major fields of
study as well as in the field of
Education.

Program Learning Outcome 10c:
Candidates take on leadership roles
and advocate for learners and the
profession of teaching.

Program Learning Outcome 10d:
Candidates provide evidence of a
growing sense of civic identity and
commitment.

Signature Performances:

Student Teaching Clinical
Evaluations

Portfolio

Dispositions Cumulative Profile

Assessment Criteria

Student Teaching Clinical
Evaluations Rating Scale
(Rating of "3" or better)

Portfolio- Rubrics

Dispositions Cumulative Profile
Rubric and Rating Scale

Indirect Measures of Program Learning Effectiveness and Timeframe

Student Teacher Exit Survey

College Supervisor Survey

Cooperating Teacher Survey
(new instrumeny

Alumni Survey

MDE survey is completed toward the end of Student Teaching sem
MDE survey is completed toward the end of a Student Teaching §

MG survey is completed at the end of Student Teachémgester
MG Survey is sent out to alumni at the end of their first gleimgof teg
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Table A.6 The Teacher Certification Program Progression Assessment Plan

Internal and External Assessments for
Transition into each phase

Data Collection: When and Who
Collects the Data

Data Analysis and Use of Data

Data Format

Admission to the College

Internal Assessment
Undergraduate
Application to College
Successful completion of high schoo
collegepreparatory program
GPA (2.7 +)
Minimum ACT Composite score
of 18.

=a =4

= =

Internal Assessment
Graduate
Application to College
. OKSt 2NDa
college or univeristy
9 Official Transcripts from all college
coursework
1 GPA(3.0+)

= =4

5 S3INEB

When
Admissionto the
College: Ongoing each semester

Who
1 Undergraduate Admissions
Office

Who
1 Graduate Admissions Office
1 Arts and Science Faculty
Liaisons reviews transcript(s) &
part of creating Plan of Work
(Graduate)

Data Analysis
1 Admission requirements.

Use ofData
1 UG: Admission to college
determination

Use of Data
1 Graduate: Admission to College
and beginning of Exploratory Phas

Phase k Exploratory

Undergraduate students can take
Exploratory EDU courses as part of the
regular UG programs.

M.Ed. Plu§ CP students take Explorator
EDU courses and undergraduate cours
that are prerequisite to finishing
teachable majors and minors.

Admission to Phase Il Pf€andidacy Transition Point
(Admission to Phase Il is Admission to a Teacher Certificafioygram)

Internal Assessment
1 Student submits Pr€andidate
Application Packet with:
Personal Statement
Two Faculty Assessments for Pre
Candidacy
1 Student Service Specialist gives
completed Application Packet to TCH
Faculty Review Team

= =

1 Exploratory Phaseourses and testing
successfully completed

GPA

Dispositions

Student interview with faculty

Key Assessments

=A =4 =4 =4

When
1 Within two weeks after pre
candidate application deadline

Who
1 TCP Faculty Review Team
i Student Services Specialist

Data Format:
9 Student Application Documents
with checklist/rubric

Data Analysis
1 Requirements for admission to a

TCP as a Pi@andidate

1 Two Faculty Assessments for
PreCandidacy

1 Patterns from MTTC BST Test

Use of Data

1 Decision on admission of individua
pre-candidates by TCP Faculty
Review Team

1 Program improvement by
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Internal and External Assessments for
Transition into each phase

Data Collection: When and Who
Collects the Data

Data Analysis and Use of Data

Data Format

External Assessments
1 MTTC Basic Skills Test
must be passed

Education Faculty and Arts and
Science Faculty

Format of Data

1 Program Progression Checklist

1 Dispositions Reportand
Cumulative Record

Data Tables (key indicators for en
of year analysis)

1 MTTC Basic Skills test results

Admission to Phase Iy Candidacy Transition Point

Internal Assessment
Candidate Application form accepted
All Undergraduate teaching major an
minor courses completed
Gateway Course(s) completed with
DN} RS 2F a. ¢
GPA
Recommendation for Candidacy For
from Academic Major Faculty Liaison
(Secondary) or
Elementary Program Coordinator
(Elementary)

TEAS Lab Sessions completed
(Secondary)

Dispositions

Key Assessments

= =4

= =4

f
f

External Assessments
I MTTC Content Area Test (Secondal

When
1 Within two weeks after
candidate application deadline

Who
9 TCP Faculty Review Team
1 Student Services Specialist
15SryQa h¥TFaOoS
test results

Data Analysis
1 Requirements for progression to

Phasdll Candidacy.

Use of Data

9 Decision on acceptance of
individuals as candidates by TCP
Faculty Review Team

Program improvement by
Education Faculty and Arts and
Science Faculty

Format of Data

Program ProgressioBhecklist
Dispositions Reports and
Cumulative Record

Data Tables (key indicators for en
of year analysis)

Admission to

Phase 1Y Student Teaching Transition Point

9 Student Teaching Application form
accepted

1 TEAS Lab Sessions completed
(Elementary)

1 Recommendatiorior MTTCTesting
form from Elementary Program
Coordinator
(Elementary)

1 GPA

All College Degree coursework
completed except Student Teaching

(Undergraduate)

All College Degree coursework

Data Analysis
1 Requirements for progression to

Phase 4 Student Teaching.

Use of Data
| Decisions on individu® | y RA R
placement site by Student Teachir
Director

Program improvement by
Education Faculty and Arts and
Sciences Faculty

Format of Data
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Internal and External Assessments for
Transition into each phase

Data Collect

Collects the Data

ion: When and Who

Data Analysis and Use of Data

Data Format

completed except Student Teaching an

two Cognate courses
(Graduate)

External Assessments

MTTC Content Area Test passed

(Elementary)

Program Progression Checklist
Dispositions Reports and
Cumulative Record

Data Tables (key indicators for en
of year analysis)

Table A.7Education Department Operations and Systems Assessment Plan

Teacher Certification Programs

Review Delegated Purpose
Elements of Operations Timeline Responsibility
and System (When) (Who) (Use)
Fiscal and Administrativ€apacity (3.1.4 and 3.2.4)
College Accreditation The Higher Learning Collegewide Draw data from this review relate

Commission's next review
of Marygrove College is
scheduled for 2012017.

participation

to College's overall fiscal and

administrative capacities. Use
data for comparison in Educatior
Programs' accreditation reviews

Program (3.2.6)

College Internal Review of
Program

Every 57 years

Department Faculty,
with report given to
College Curriculum
Committee

Formal internal review for
program improvement and
needed revision

Michigan Department of
Education Program
Approval

Submission to MDE as
needed, particularly at
time of new standards
alignment.

Elementary TCP Program
submitted in November
2011

Department Faculty

Submission to MDE needed for
new programs, substantive
changes or as new standards
require resubmission of
applications for program approva

National Accreditation of
Program

TEAC aweditation
timeframe. Inquiry Brief
Proposakubmitted in
2012

Department Faculty

National accreditation needed for
continuing State approval of
program

Catalog Description, Web
Site, and Marketing
Materials

June: Source document
reviewed annually.

Web site, admissions, and
marketing materials
reviewed over the summel
in preparation for new
academic year

Program Coordinator

Program Coordinator,
Department Chair,
Dean's Office

Review Program Source Docume
for accuracy. This document will
serveas reference for any change
needed with other materials
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Review Delegated Purpose
Elements of Operations Timeline Responsibility
and System (When) (Who) (Use)
Curriculum (3.1.1 and 3.2.1)
Course Syllabi Beginning of each Department Chair and Check student learning outcomes
semester Program Coordinator | aligned with Master Syllabus.

ttO0S { SYSaniCsikg
G-Dirive.

Course Approval As needed Department Faculty | New course approval or approval

College Curriculum
Committee

of substantive changes to course

Course Evaluations

Beginning of each
semester-review of
previous semester

Department Chair

Review for any needed immediats
action.

Faculty (3

1.2 and 3.2.2)

FT Tenure Faculty

College Periodic and
Tenure Review Process
schedule (1st, 2nd, pre
tenure, tenure reviews) +
post tenure review

Department Faculty

Faculty colleagues
across campus

Department Chair
Education Dean

Rank and Tenure
Committee

VicePresident for
Academic Affairs

Yearly renewal prior to tenure.

Tenure and promotion decisions

FT Faculty Work Load

Each semester

Department Chair

Review for comparable wotkad
responsibilities.

Annual Reports

June: Faculty Activity
Reports, Program Reports
Department Report

Department Faculty

Department Chair

Documentation of year's activity i
relationship to goals, assessment
plans.

Professional Development

Summer

Department Chair
Program Coordinators

Review for pattern in professiona
development within Department
as a whole.

Adjunct Faculty

June: Annual Review of
Adjunct Faculty from past
academic year particularly,
new adjunct faculty

Department Chair and
Progran Coordinator

Review of course evaluations, clg
observations and contributions to
Department. Decision on
reappointment for new academic
year.

Clinical Faculty

June: Review Student
Teacher evaluations of
cooperating teachers and
College supervisors

Department Chair and
Director of Student
Teaching

Review for reappointment and
classroom placement decisions.
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Review Delegated Purpose
Elements of Operations Timeline Responsibility
and System (When) (Who) (Use)

Facilities (3.1.3 and 3.2.3)

Library Collection/
Technology and Online
Learning Support

Three year cycle: Review
of library and online
resaurce support.

Department Chair and
Program Coordinator

Review for relevancy, use and
updating of resources.

Facilities Accessibility

As need arises

Long range facilities
planning

Program Coordinators
and Graduate Council

Education Departmen
with Senior
Leadership

Advocate as needed for facilities
accessibility for graduate student

Contribute to long range planning
of campus assets to meet progra
needs.

Candidates (3.1.5, 3.1.6, and 3.2.5)

Candidate Support

Survey during Student
Teachingsemesters (Fall
and Winter)

Annual Teacher
Certification Student
Forum

Student Teaching
Seminar Instructor

Teacher Certification
Program Coordinators

Garner feedback on student
satisfaction with support services
and note areas needing
improvement.

FieldExperiences and
Student Teaching

Annually in Summer

Department Chair
Program Coordinators

Instructional Faculty
as needed

Director of Student
Teaching

Review challenges and needs
regarding placement sites in
preparation for next academic
year andprogram improvement.
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Appendix B:

Institutional Capacity for Program Quality

TableB.1 Capacity for Quality: A Comparison of Program and Institutional Statistics

Program Statistics

Institution Norm Statistics

Analysis of Differences
Between theProgram and the
Institutional Statistics

3.1.1 Curriculum

A. Undergraduate Degree with
Teacher Certification

Minimum Cr. Hrs. = 171
Range = 17226

General Education credit
requirements

(Same for UG and Grad Programs)
General Ed = 28 Crotits

Teaching Major

(Same for UG and Grad Programs)
30-74 Cr. Hrs.

(Single Major)

3980 Cr. Hrs.

(Group Major)

Teaching Minor

(Same for UG and Grad Programs)
Elementary = 29 Cr. Hrs.
Secondary = 2@4 Cr. Hrs.

Elementary and Secondary Majors
YR a i yd: R&guementss
(Same for UG and Grad Programs)

Elementary and Secondary Majors

and Minor:

1 Integrated Science Gup Major =
50 Cr. Hrs.

91 Language Arts Gup Major = 39

Cr. Hrs.

Elem. Math = 31 Cr. Hrs.

Elem. Social Studiesd@bp Major =

40 Cr. Hrs.

1 Elem Minor = 29 Cr. Hrs.

f
1

Secondary Majors:

1 Art Education Grup Major
(K-12) = 65 Cr. Hrs.
(No minor)

9 Biology =58 Cr. Hrs.

Undergraduate

Degee

Minimum Cr. Hrs. =128
Range 12869

Gen. Ed. Requirements 28 Hrs.

Major
30 Cr. Hrs. (single discipline)
36 Cr. Hrs. (group discipline)

Minor

20 Cr. Hrs. (single discipline)
24 Cr. Hrs. (group discipline
Sourceg Pg. 44 UG Catalogue

College Degree Major and Minor
Requirements

Bachelor of Arts (BA) Requiremeni
One or More Areas

Bachelor of Science (B.S.)
Required = 48 Credit Hrs. in Math
and Science.

Bachelor of Applied Science
(B.AS))

Required = 6¥2 Cr. Hrs. in area of
specialzation. No Minor.

Bachelor of Business
Administration (B. B. A.)

Required = Maximum of 70 Cr. Hrs
(toward 128 cr. Hr. degree). No
Minor.

Top of UG degree with teacher
certification credit range (226r.
Hrs) reflects Music Education, the
heaviestcredit group major (80).
Of thirteen teaching majors, eight
come in under 48 credits and
three come in under 32 credits.

Teaching major and minor is
required for teacher certification.
These are the same for
undergraduate and graduate
programs. Courses are offered
only at the undergraduate level
and are prerequisites graduate
students must complete before
Phase III.

Elementary Minor requirements
meet new Elementary standards.
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Program Statistics

Institution Norm Statistics

Analysis of Differences
Between theProgram and the
Institutional Statistics

Dance = 74 Cr. Hrs.

English = 30 Cr. Hrs.

History 46 Cr. Hrs.

Sec. Math = 30 Cr. Hrs.

Music Grp Major (2) = 80 Cr.
Hrs. (No minor)

Political Sci. = 47 Cr. Hrs.

Sec. Soc. Studies Grp Major = 40
Cr. Hrs.

=A =4 -4 -4 -9

=a =4

Secondary Minors:
Chemistry = 20 Cr. Hrs.
English = 21 Cr. Hrs.
French = 20 Cr. Hrs.
History = 20 Cr. Hrs.

Sec. Math = 24 Cr. Hrs.
Political Sci. = 20 Cr. Hrs.
Spanish = 20 Cr. Hrs.

= =4 =4 4 -4 -4 -4

UG Elementary Professional
Sequence= 4951 Cr. Hrs.

UG Secondary Professional
Sequence= 4348 Cr. Hrs.

B. Master of Education Degree Plus|
Teacher Certification:

Minimum Graduate Cr. Hrs. = 52*
Graduate Credit Range =-6P *

*All undergraduate &n Ed Areas and
teaching major and minor coursewor
requirements above must be met by
graduate students. Graduate

F LILX AOFyGaQ (NI y:
for prior courses acceptable to fulfill
undergraduate requirements. Missin
undergraduate coursework iglded
G2 3INF Rdzl 6 S aiddzR
and must be completed before
moving to Phase IlI.

Teaching Majors**
30-74 Cr. Hrs.
(Single Major)
39-80 Cr. Hrs.
(Group Major)

Bachelor of Fine Arts (B.F.A.)
Required = 70 Cr. Hr&lo Minor

Bachelor of Music (B.Mus.)
Requirements = 780 Cr. Hrs. No
minor.

Bachelor of Social Work (B.S)W
Requirements = 65 Cr. Hrs. No
Minor Required.

Other Graduate Degree Programs
In Education

f
f
f

f
f

MA Ed. Leadership = 36 Cr. Hr,
MA Ed. Technology =30 Cr. H
MA Literacy Learning = 30 Cr.
Hrs

MA Reading = 30 Cr. Hrs

MA Special Education = 40 Cr.
Hrs

Other Graduate Degree Programs
In College

f
f

f
f

MA English = Cr. 30 Hrs

MA HR Management = 36 Cr.
Hrs

MA Social Justices 30 Cr. Hrs
MAT = Cr. 30 Hrs

Required Professional Education
Sequences meet teacher
certification standards for content
and pedagogy.

Other degree programs in the
institution do nothave to meet
teacher certification requirements
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Program Statistics

Institution Norm Statistics

Analysis of Differences
Between theProgram and the
Institutional Statistics

Teaching Minors**
Elementary = 29 Cr. Hrs.
Secondary = 2Q4 Cr. Hrs.

**Done atundergraduate level,
please see above.

Grad Elementary Professional
Sequence= 4951 Cr. Hrs.

Grad Secondary Professional
Sequence= 4348 Cr. Hrs.

Cognate Required for Masters Degrg
=9 Cr. Hrs. (3 Courses)
(Candidates select a cognate in Ed.
Tech.,Reading or Special Ed.)
t N2INI YaQ Dt! wS|
Undergraduate

GPA of 2.7 on all course transfers
Certifiable major and minor for
Secondary Certification

Graduate
GPA of 2.7 on all course transfers

GPA of 3.0 required of all courses

College GPA Requirements
Undergraduate

GPA of 2.7 on all course transfers
ACT Score of 18

Graduate
GPA of 2.7 on all course transfer

GPA of 3.0 required of all course

GPA
No differences between Program
and Institution Requirements.

3.1.2 Faculty
Department Total Faculty College Total Faculty: Comparable faculty terminal
Full Time; 6 Full Time; 58 degrees, gender and racial balan
Adjuncts- 7 Part Time- 7 between Program and Institution

Student TeacheBupervisors 11
Terminal Degrees = 6

Genderc Full Time
Male = 2
Female =4

Racec Full Time
Caucasian = 2
Afro-American = 3
Asian =1

Terminal Degrees =55

GendercFull Time
Male = 23
Female = 35

Racec Full Time
Caucasian = 41
Afro-American = 8
Hispania; 1
American Indian 1
Asian = 2
Two or More Racesl

Comparable faculty workloads
governed by Faculty Handbook
and AAUP Guidelines

The Education Department has
hadrecent new hires.

Promotion and Tenure Standards|
are the same across the Institutio
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Program Statistics

Institution Norm Statistics

Analysis of Differences
Between theProgram and the
Institutional Statistics

Research Suppor Sabbatical
Available. Faculty Development
Awards

Workload Compositioq AAUP
Standards (12 Credit Hrs. Per
Semester)

Balance of Academic Ranks
Professor =0

Associate Professor = 6
Assistant Professor = 1
Instructor = 0

Promotion and Tenure Standards
Follows Faculty Handbook for Rank
and Tenure

Research Suppor Sabbatical
Available. Faculty Development
Awards.

Workload Compositioq AAUP
Standards (12 Credit Hrs. Per
Semester)

Balance of Academic Ranks
Professor = 7

Associate Professor = 29
Assistant Professor = 20
Instructor =9

Promotion and Tenure Standis
Follows Faculty Handbook for Ran
and Tenure

3.1.3 Facilities

Number of Classrooms Available To
Education =15

Number of Smart Classrooms Used
13

Number of Science Labs Used = 1

Number of Classroon®svailable In
College = 43

Number of Computer Labs = 1
Number of Math Labs =1
Number of Science Labs =5
Number of Dance Studios = 2
Number of Classrooms in LA = 35
Number of Classrooms in MC = 8

bdzyo SNJ 2 F
Available = 23

a{ Yl NJ

TheEducation Department has
equal access to most Institutional
classroom space, equipment,
support facilities, and special

facilities other Departments have,

An exception may be Science La
classrooms, but teacher
certification students in Science
disciplinesdo use those
classrooms.

3.1.4 Fiscal and Administrative

Note: FY12 includes Fall 2011
Summer 2012 Terms

Expenses

Total Education Division
Instructional/Academic Support FY1:
Expenses = $1,328,825.

Students

Total Number of FY12 Full Time
Equivalenf{FTE) Students in all
Education Department programs as
reported in IPEDS = 170

Note: FY12 includes Fall
2011- Summer2012 Terms

Expenses

Total College
Instructional/Academic Support
Expenses =

$11,404,002.

Students

Total Number of College FTE
Students as reported in IPEDS
=1,894

Figures presented include
Instructional and Academic
Support costs (which include
administrative costs) for both the
College and the Education
Division.
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Program Statistics

Institution Norm Statistics

Analysis of Differences
Between theProgram and the
Institutional Statistics

(The portion of EDU students who ar,
in Teacher Certification programs =
101 FTE. While 135 accepted
individuals matriculated in Teacher
Certification Programs in FY 12, mar
were enrolled part time. FTE
calculations give a clearer view of
demands on programs and College.)

9RdzOI GA2Y t NBINI
Instructional/ Academic Support
Cost Per FTE Student = $7,817

Faculty Compensation
All College Tenure Track faculty are
the samesalary schedule

Proportion of Administrators per
Student:

Total Full Time Employees in Teachg
Certification Program (faculty + staff)
12

Total Administrators = 3

Total FTE Students = 170

Ratio of FT Administrators to FTE
Students= One Administratoto every
56 students

Proportion of Support Staff per FTE
student:

Total Education Support Staff = 3
Total FTE Students = 170

Ratio of Support Staff to
Students= One Support Staff positior
to every 56 students.

College Instructional/Academic
Support

Cost Per FTE Student

$6,021

FacultyCompensation
All College Tenure Track faculty af
on the same salary schedule

Proportion of College
Administrators per Student:

Total Full Time Employees = 234
Senior Level Administrators = 6
Mid-Level Administrators = 28
Total Administrators = 34

Total FTE Students = 1,894

Ratio of FT Administrators to FTE
Students= One Administrator for
every 55 students

Proportion of Support Staff per FT
Student:

Total Administrative Support

Staff = 33

Total FTE Students = 1,894

Ratio of Support Staff to
Students = 1 Support Staff for ever
57 students.

When compared to the College a
a whole, a significantly higher
amount of dollars are spent in the
Education Department per FTE
student (+$1796), due to the
greater amount of personnel
needed to professionally prepare
and supervise initial teacher
certification students

Dean, Student Teaching Director
and Teacher Certification Officer
NS AyOf dzRSR KS
Administrator/Student Ratio
because each administers to
specific program areas. In
addition, the Chair has a full, four
course release frorteaching to
accommodate time for
administrative tasks in running
Department programs, of which
the Teacher Certification Program
require close attention.

Ratio of FT Administrators to FTE
Students is comparable to Colleg

Education Departmengupport
staff included here are two
administrative assistants and the
TEAS Lab Director. (The
Elementary and Secondary Facul
Program Coordinators also receiy
stipend compensation for Summe
advising and program
development workloads.)

Support staff raibs are
comparable.

3.1.5 Student Support Services

Students in the Teacher Certification
Programs have equal access to
counseling, advising, media and
technology support and career
placement opportunities.

Students in the Institution have
access ta@ounseling, advising,
media and technology support and
career placement opportunities.

Comparable student support
service available for Program and
Institution students.
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Analysis of Differences
Between theProgram and the
Program Statistics Institution Norm Statistics Institutional Statistics

3.1.6 Student Feedback

Course and Instructor Evaluation Course and Instructor Evaluation | Comparable Course and Instructg
Ratings Ratings Evaluation and Course Ratings.

There is a preess for handling The College has a Process for Comparable Program and
student concerns through the office | KI Yy Rf Ay 3 & {i dzR S y { Institution appeal process for all
of the Department Chair and Dean o] administrative decisions concerns| students.

Education. through the VPA®ffice.

Curriculum(3.1.1 and 3.2.1

The Marygrove College Undergraduate 2@0D12 and Graduate 2032012 catalogues conitathe

academic policies and procedures for all Marygrove programs and students. These Catalogs present the
current requirements for admission to the College, academic standards for continuance in the College
programs and graduation requirements. Theseuoents can be found in the Education Department
hFFAOSI wS3A adindhtmidvimarggfofele@BcatieriiBs 2 Y

General Education Requirements are the same for the Teacher Certification Progridue ae for other

College programs at the Undergraduate level; evidence of this content coursework must also be shown in
FLILX AOFydaQ GNIyaONRLIGA F2N GKS DNI RdzZrdS ¢Sl OKSNJ
the Undergraduate Teach&ertification Programs, a Grade Point Average (GPA) of 2.7 is required. At the
DN} Rdzr S t S@St GKS LI AOFy(iQa dzyRSNENI Rdzr S Dt !

Differences seen in credits between the Liberal Arts degree programs and the Teacher Certification

Prograni | NB 3J20SNYy SR o0& K2g (GKS 9RdzOFGA2y LINBPBIAINI YAQ
(MDE) standards. For example, in the Elementary Teacher Certification Programs both a Liberal Arts
teaching major and the Education Minor are required, as thiswsthe Education Department meets the

a0l yRI NRAa @piion Or¢ fr aa Bl@m@ritary Prograiie requirements for the Education Minor

come to 29 hours. In the Liberal Arts programs a minor is twenty to twieniyhours depending on

whether it is a sigle or group minor. The Professional Education Sequence of courses, required for teacher
certification, is an added 491 hours. As can be seen in Chart (3.1.1), the requirements for Teacher
Certification Programs also vary at both the Elementary adiBg R NB f S@Sf a RSLISYRAY 3
teaching major and minor requirements. For example, the Secondary Major in Biology is 58 credit hours
while the Secondary Math and English Majors are each 30 credit hours.

The requirements for teachable majors amihors and General Education for the M.Ed. Plus Teacher
Certification are the same as for the undergraduates as these are offered only at the undergraduate level.
The Graduate level Professional Education Sequence of courses have more demanding assaganments
research requirements than those offered at the undergraduate level. The required selection of a series of
three graduate level cognate courses (9 credits) exceeds the requirements of the Undergraduate Teacher
Certification Programs.
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For these reasas, we believe we offer a rigorous, quality curriculum for each of the Teacher Certification
Programs, which are done in tandem with and are comparable to, other programs and degree
requirements in the Institution.

Faculty (3.1.2 and 3.2.2)

As can be seeim Appendix C we have highly qualified faculty who are experts in their disciplines, with
current knowledge of best practices iAlR education. All full time Education Faculty have terminal degrees

in their areas of teaching responsibilities. The parshgos that have been developed by the Faculty with
5SUNRAG tdzof A0 {OK22faQ (GSIFOKSNARAIZ AyOfdRAYy3d GKS
allowed them to keep abreast of current school environments and the skills teachers need for meeting the
OKIftSy3aSa 2F G2RlI&Qa OflraaNr2Yad ¢KAa NBflIGA2Yya
required of our students in College coursework is relevant in the schools. The placement of student
teachers in high achieving, quality schooldHar informs our Faculty and College Supervisors-b2 K

needs in the classroom.

When compared to the College, the Education Department Faculty is comparable in terminal degrees,
workload composition and gender makeup. The Education Faculty is moreaiudts in racial and ethnic
composition than the College. All other qualities are the same for both the College and Education Faculties.
College policies for faculty promotion and tenure, sabbatical leaves, research, professional development
and salaryschedules are governed by thaculty Constitution and Faculty Assembly structures and are
described in the Faculty Handbook. The Administration and Faculty engage in a shared governance model,
and follow AAUP guidelines as regards faculty working conditi

All documents for the Faculty salary schedules, promotion and tenure processes, and Faculty Assembly can
be found in the Office of the Vice President for Business Affairs and the Human Resource Offices.

Facilities, Equipment, and Supplies (3.1.3 and 3.2.3)

Up-grades and remodeling of campus facilities and classrooms in recent years have enhanced the learning
environment and campus climate. Students, staff and faculty now have an expanded number of lounges
and meeting areas and students now have geated study areas on each floor of the Madame Cadillac

and Liberal Arts Buildings. New classroom furniture has been added campus wide as well. The College, in
partnership with Barnes and Noble now has a pleasant, up to date bookstore for students abgviattu
accompanying sitting areas. Advising and counseling are available in the Student Services Building. The
campus Chapel is utilized by both students and faculty.

Technology improvements in recent years include the addition of new computers camgisinternet
access in classrooms, Library, offices and conference rooms. All classrooms and labs are equipped with
internet access, and document readers. These are referred to as Smart Classrooms in the report.

The Library is equipped with thirty fie@mputers, with a full array electronic and hard copy materials
available to both students and faculty. Upgrades in the Student Technology, Instruction and Collaboration

Center (STICC) now provide groups with access to roundtable collaboration witk Uigetmet and
82
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electronic media. Campus and classroom inventories can be found in the Office of the Vice President for
Finance and Administration.

Fiscal and Administrative (3.1.4 and 3.2.4)

The College conducts an annual audit of its financial statusyesssh The audit for Fiscal Year 2011 can be
found in the Office of the Vice President for Finance and Administration. The auditing firm utilized by the
college is BKDLLP. The FY 2011 audit indicates that the College is fiscally sound.

Marygrove is a pviate college, and does not receive any state or direct federal aid to supplement its

revenue. The primary source of revenue comes from tuition, with a small portion coming from private gifts
0KNRBdAK (GKS /2fttS3SQa 5S@Sfhadav BnfestrictedABset©fard bdlayice C, H
of $2.6 million dollars. That was an increase from FY 2010 of $196, 501.00. Eighty percent of the student
body relies on the Pell Grant for tuition, support which will be significantly reduced nationwide in the next
fiscal year. The College has recently responded to this forecasted loss of revenue with an increase in fund
development goals, a decrease in capital expenditures and a reorganization of College staffing to reduce
costs.

In the area of administrative andigport staff available to serve students, Marygrove is committed to

providing all needed support as seen in Chart 3.1.4. The administrative ratio of administrators to students

in the Education Division is offset by the fact that the Department Chaircigsedl from teaching duties full
GAYS (2 KStfLI FRYAYAAGSNI 6GKS t NPINIFYAQ ySSRad ¢KS
necessary because of the Teacher Certification State requirements. Additional support staff helps students
with the appli@tion, admission, transcript review, and student plan of work. A Teacher Certification Officer
assists students with applying for initial teaching certificates and with renewal of teacher certificates. A
Director of Student Teachers places students inrteident teaching assignments. The Director also
schedules, monitors, and evaluates the eleven College Supervisors of student teaching. None of the above
GeLlSa 2F RANBOUO I RYAYAAUNI GADS aSNIBAOS IbgfaRartsi dzLJS NI
programs.

All financial audits, budgets, and reports can be found in the Vice President for Finance and Administration
office. All staffing levels can be accessed in the Human Resources Office.

Student Support Services (3.1.5 and 3.2.5)
alye 2F GKS /2tfS3SQa adGddzRRSYyd &adzLl2NI &aSNIBAOSA | N
There, students have access to academic, career and personal counseling.

Scheduled tutoring is available for all students in all subject areas. Bhadfedd by both faculty and

a0dzRSy i @2t dzyiSSNER® ¢KS /2tfS3SQa {¢L// AyaidNHzOGA
their technology skills through individual and group classes and workspaces. The Math Lab and the Geshke
Writing Center irthe Liberal Arts Building are available to all students. Students maseseif and on

many occasions faculty require student attendance at the labs to improve academic skills. Student class
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sizes are lower than most institutions; many students seleatygrove for this reason. There is also an
Honors Program open to all undergraduate students who qualify.

There are internship and job placement services offered by Student Services. A full time counselor is
available to all students.

In the Education Department, all students have access to the services described above. In addition, the
Teacher Education Academic Support (TEAS) Lab assists teacher certification students with preparing for
taking the required Basic Skills and ContentaAfests. The TEAS Lab is led by a Director experienced with
K-12 teaching.

We believe Education Department students have comparable, and in some cases more, Student Support
Services available to them than students in other College programs. All docudesdribed in this section
FNB +F@FAfFofS Ay GKS 9RdzOFGA2y 5SLINIYSYyd FyR 5S¢

Student Feedback (3.1.6)

As indicated in 3.1.6 Student Feedback, there is a mandatory College course and instructor evaluation form
submitted by the student at endf each course and semester. This has recently been available as an

electronic document, with results tabulated and reported by the Institutional Research Office to the course
instructor for self evaluation, reflection, and improvement of teaching skiltsirse evaluation results are

Ffa2 NBLR2NISR (2 GKS AyadaNdzOd2Nna 5SLI NIYSYyd / KFA
Coordinator. The College also has a formalized Student Appeals Process for students to appeal
administrative decisions shas readmission to the College, Student Academic progress determinations

FYR FTAYLFYOALt AR RSOA&A2Y&aDP 9RAzOF GA2Y 5SLI NILYSyl
Office when the student has exhausted avenues of communication with andhstyadvisor, Faculty

Program Coordinator and Department Chair, or if the student is uncomfortable with those avenues.

The policies and procedures described in this section are contained in the Undergraduate and Graduate
Catalogues and in the EducatioBD y Q& hFTFFAOS o

Recruiting & Admissions Practices, Academic Calendars, Catalogs, Publications,
Grading, and Advertising (3.2.6)

Recruitment and Admissions Policies
The Education Department recruits only qualified students into the Teacher Certificatigrams.

Students must apply and be interviewed by Department faculty members in order to be considered for
FRYA&aA2y GKS LINPINFYaAD 5SLI NIYSyld CIFOdzZ Gé O2yaiRr
making Program admission decisions, and dadates areevaluated before moving from one phase to the

next.
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Academic Calendar, Catalogues and Publications
The academic calendar, undergraduate and graduate calendars and College information is always available
on the Marygrove College Website. Haapies are also available in Department and faculty offices.

Grading:
The grading scales for student work are contained in the College Catalogues and published in course syllabi.
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TableB.2: Appendix B References to Institutional

Documents

TEAC Requiments for Quality Control of Capacity3.2

Programs Reference to Documentation for Each
Requirement

3.2.1 Curriculum

Document showing credit hours required in the subjec
matter are tantamount to an academic major

Document showing credit hours requiredpedagogical
subjects are tantamount to an academic minor

520dzySyda @FrAtlFIotS Ay
Offices.
520dzySyida FF@FrAfFotS Ay

Offices.

3.2.2 Faculty

Majority of the faculty have a terminal degree (major o
minor)in the areas of course subjects they teach

Documents available in Human Resources,
Institutional Research, and Education Department
Offices.

3.2.5 Facilities

Documents showing appropriate and adequate
resources

Documents available in the Finance and

' RYAYA&GGNI GA2Yy | YR | dzYl

3.2.4 Fiscal and

Administrative

Documents attesting to the fiscal health of the institutiq

Documents showing program administrators are
qualified for their positions

Documents showing resources are adequate
administer the program

Auditors report available in the Finance and
Administration Office.

Documents available in Human Resources Office.

Other documents available in the Office of the Dea

3.2.5 Student Support

Documents showing adequate studesupport services,
the drop-out and program completion rates

Documents available in Education Department Offi

3.2.6 Policies

Documents showing an academic calendar is publishg
Documents showing a grading policy is published and
accurate

Documentsshowing there is a procedure for student’s

complaints to be evaluated

Documents available in the Vig&esident of
I OFRSYAO ' FFIANRB | YR

FOLAELIOES Ay

w §

520dzySy i a
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Appendix C
Teacher Education Faculty Qual ifications

Table C.1 Teacher Education Programs Fiilme Education Faculty and Division Dean

(Winter 201XWinter 2012)
Rank & Title Teacher
Certification
Years at Course Publications / P-12 Experience/
Faculty Member| Marygrove Education Assignment Presentations Teaching Certification
Judy Alhamisi Assistant Ed.D EDU 203/503 Publications: | Michigan Permanent:
Professor Administration & | EDU 352/552 3 Secondary Grades/ and
Supervision EDU 353/553 Presentations: | 8, all subjects Learning
2.5 Years University of 6 Disabilities,
Toledo K-12 Speech / Language
2008 Impairment, K12 Special
Education Director
Ohio Professional:
Education of Handicappec
(crosscategorical), KL2
Supervisor Superintenden|
Mary Ann Assistant Ph.D. EDU 324/524 Publications: | Michigan Teacher
Dalton, SSJ Professor Administration & 8 Certification Secondary
Supervision EDU 348/548 English
8 Years Bowling Green Presentations:
State University | EDU 499/699 14 12 years English, Speech,
1990 Drama
P-12 Workshop Way
certification and
Curriculum consultant
40 years
Associate Super
intendent of Curriculum
and instruction- 5 years
Diocese of Kalamazoo
Mary Katherine | Associate Ed.D. EDU 602 Publications: | Michigan Permanent
Hamilton, IHM Professor Educational 3 Teaching Certificate
Leadership (K-8, all subjects)
5 Years Universiy of San Presentations:
Francisco 13 Michigan Continuing
1989 (9-12 Mathematics &
History) (not active)
7-12 17 Years
Vivian Johnson | Associate Ph.D. Reading & EDU205 Publications: | Michigan Secondary
Professor Language Arts/ 3 Education Certification
| KAf RNBY 7-12 grade
13 Years Literature Presentations:

Oakland UL999

33
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Rank & Title Teacher
Certification
Years at Course Publications / P-12 Experience/
Faculty Member| Marygrove Education Assignment Presentations Teaching Certification
Chukwunyere Associate Ph.D. EDU 241/541 Publications:
Okezie Professor Administrative & | EDU 275/575 4
Policy Studies EDU 602
12 Years University of EDL 665
Pittsburgh
1992
Christine Dean of Ed.D. Publications: | Michigan Permanent
Koeng Education Curriculum and 10 Continuing
Seguin (Dean has Instruction Secondary Teaching
Faculty Wayne State Presentations: | Certificate
Status) University 25 K-12 Art
7-12 English
5 years 7-12 All
Chenfeng Associate Ph.D. Curriculum EDU 330/530 Publications: | English as a Second
Zhang Professor & Instruction, 13 Language; High School &
Concentration in College Levels
6 Years Educational Presentations:
Technology 14
University of
Toledo 2001
Table C.2 Teacher Certification Program Education Adjunct Faculty (Winter 20ihter 2012)

Adjunct Faculty
Member

Education

Teacher
Education
Course
Assignment

P-12 Experience/
Teaching Certification

Judith Backes

1987 Ph. D. Philosophy
Michigan State University

EDU 351/551

Michigan Teacher Certificate #ementary
Michigan LD Endorsement1R
PKElementary Principal

Director ofCurriculum/Staff Development
Supervisor of Performance & Assessment

Amy Bloom 1993 Juris Doctor EDU 354 Michigan Continuing Teaching Certificgte
1986 AB Sociology Secondary Level
7-8 All subjects
9-12 Sociology & Social Science
Stanley 1990 MA Mathematics | EDU 344/544 Michigan Certification K2 Mathematics
Cleveland University of Detroit

Patricia Edwards

2010 Ph. D. Reading
Education
Oakland University

EDU 357
EDU 353/553

Michigan Teacher Certification
7-8 All Subjects
9-12 Speech & English
K-12 LD Endorsement

Julie Johnson al aitSNDa 5SiEDU374 Serveda§ ANSOG2NJ 2F (KS 58S
Curriculum and which is part of the Detroit Science Center
Instruction

Dorothy Korzym | a | & i SN & 5 S EDU 354 Michigan Teacher Certificatiok-8

English & Social Studies Endorsements
Middle $hoolteaching: 32 Years + currently
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Teacher

Education
Adjunct Faculty Course P-12 Experience/
Member Education Assignment Teaching Certification
Malone, Marsha | Ph.D EDU 364A

Oakland University, 2011

Doris McCrary

1984 Master Degree
Ethnic Urban Studies/

EDU 357/557

MichiganTeacher Certification -22

Christina Murriel

1998 Master of Educatior]

EDU 348/548

Michigan Elementary Teacher Certification
Reading Endorsement&

Marion Sutton
Judkins

1968 MAT Administration
John Carroll University

EDU 347/547

Michigan Teacher Céfitation
English, History -12
Former Principal

Table C.3 Teacher Certification Program Field Director and College Supervisors

Winter 201%:Winter 2012)
P-12 Experience/
Name Position Education Teaching Certification
Joan Littman Director ofStudent Michigan Teacher Certification
Teaching MAT 1976 K-12 Bilingual Spanish Endorsement
Oakland K8 Al
University Early Childhood Endorsement
Riesa Corbin College Supervisor MAT 1979 Michigan Teacher Certification
Oakland K-8 All
University
Elaine Czarski College Supervisor MA 1977 Michigan Teacher Certification
Wayne State K-8 All
University K-12 Learning Disabilities
Charles Domstein| College Supervisor Ed. D. 1992 Michigan Teacher Certification
Education History 812

Administration
Wayne State

Public Admin/Political Science

University Former Principal
Teresa Furlong College Supervisor SED| Master Degree | Michigan Teacher Certification
Madonna K-8, Cognitively Impaired
University K-12, MS Ed Leadership
Mary Lou Green | College Supervisor MFA Arts infused Education-kK2
Printmaking
1989
Ohio State
University
Gale McFedries | College Supervisor M. Ed. 1984

Administration

McGill University

Marcella Nance

College Supervisor

MA 1976
Learning
Disabilities
University of
Detroit

Michigan Teacher Certification
K-8 All
K-12 Learning Disabilities Endorsement
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P-12 Experience/
Name Position Education Teaching Certification
Carl Stone College Supervisor M.Ed. Music Michigan Permanent Continuing Secondary
Education Teaching Certificate
Wayne Status K-12 Music
University 7-9 All Subjects
Marion Judkins College Supervisor MAT 1968 Michigan Teacher Certification
Sutton Administration English, History-12
John Carroll Educational Leadership Administration,
University Endorsement
Former Principal
Lydia Taraschuk | College Supervisor MA 1987 Michigan Teacher Certification
School 7-8 All
Psychology 9-12 English, 942 Soc. Sci. ;B French
University of K-12 Special Education (1980)
Detroit
Sp. A. School
Psychology
Peggy Thomas College Supervisor M.A. 1983 Michigan Teacher Certification
Marygrove 7-8 All
College 9-12 Social Science
9-12 Sociology
Chenfeng Zhang | College Supervisor Ph.D. 2001 Erglish as a Second Language; College Levels
Philosophy
U of Toledo, OH

Table C.4: Liberal Arts Faculty Teacher Education Majors, Minors, or Methods Instructors
(Winter 201:Winter 2012)

Rank & Title
Publications/ P-12 Experience/
Years at Course Teaching Certification
Faculty Member Marygrove Education Assignment Presentations
Jana Abolins Associate Ph.D. MTH 09<; pre- Publications: Upon graduation from
Professor of Math algebra; 1 college, was certified
Mathematics Education MTH 100g to teach mathematics
Wayne State | algebra; in high school, grades
30 years University MTH 105 9-12, and did so for
Intermediate about 8 years.
2003 algebra
MTH 110¢
elementary
functions;
MTH 251¢
calculus
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Rank & Title

Publications/ P-12 Experience/
Years at Course Teaching Certification
Faculty Member Marygrove Education Assignment Presentations
Jeanne Andreoli | Associate Ph.D. ISC 211 Teaches Elementary
Professor Wayne State Science Methods &
University Secondary Biology
Methods. Has served
on Biology MTTC
Content Advisory
Committee.
Faculty Liaison and
Member of the
Clh Odzt G& [ A
Teacher Certification
t N2I NI YaQ
Audrey Becker Assistant Ph.D. English | ENG 160, 317, Book: 1
Professor Literature, 331, 351, 496 Journal article: 1|
4 Years University of Presentation:
Michigan, 1999 1
Darcy L. Brandel | Assistant Ph.D. ENGL60, ENG Publications:
Professor English, 264, ENG 302, 10
6 Years Case Western | ENG 311, ENG Presentations:
Reserve 314 9
University,
2006
Charles Brian Assistant Ph.D., Discrete Math Publications:
Crane Professor of Mathematics, | (265), Graph 1
Mathematics Emory Theory (270), Presentations:
3 Years University, Calculus I (251), | 8
2005 Elementary
Functions (110),
Algebra (100),
Pre-Algebra (099)
Karen Ebeling Associate Ph.D. EDU 240
Professor University of
California,
Davis
Penny Godboldo | Associate Ph.B. Dance Faculty Liaison and
Professor Wayne State Member of the
University Cl Odzt G& [ A
Teacher Certification
t N23INJ YaQ
Tim Gralewski Assistant MFA, Eastern | ART 105, ART 21
Professor Michigan ART 221, ART 32
4 Years University ART 421, ART 42
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Rank & Title

Publications/ P-12 Experience/
Years at Course Teaching Certification
Faculty Member Marygrove Education Assignment Presentations
Mary Lou Greene | Assistant MFA AH101, Art105, Presentations: | Arts Infused Educatior
Professor Printmaking; Artll1, Art210, 65 K-12
Ohio State AIE344/544
6 years University, Art495, Art347A Faculty Liaison and
1989 & B, Art547 A&B, Member of the

Art 288, Art324

Faculty] A I A & 2 Y]
Teacher Certification
t N2PINF YaQ

Jordeen Ivanov
Ericson

Fulktime faculty
and Dance Chair

Professional
Experience

Certificate of
Dance Prograr

DAN 250C, 251C,
350C,

351C,380C,381C
450C,451C, DAN

Presentations:
6

UNC School of| 496, DANB73,
the Arts 1971 | DAN 307,DAN 31
Ellis Ivory Assistant Masters in POL 149: Publications: Participated in
Professor of Political American Political| 2 political science
Political Science | Science Systems program curriculum
POL315: Third review and program
27 years Masters in World Politics application to meet
History POL 320: African teacher preparation
American Politics standards.
Doctoral POL 325:
Studies, American Foreign
Political Policy
Science POL 358: Law anc
University of Society
Michigan POL 359: History
of Civil Rights
POL 377:
Transnational
Politics
POL 395:
Comparative
Politics
Thomas Klug Professor of Ph.D. in World History I; Publications: None
History History, World History II; | 1
Wayne State | Detroit and the Presentations:
25 years University, Urban Crisis; US | 3
1993 Foreign Policy
since World War
Il; Vietnam,;
Donald Levin Professor of Ph.D., ENG 160, ENG Publications: None
English, chair of | English 491 71
English and Education, Presentations:
Modern State 51
Languages University of
New York at
16 Years Buffalo, 1996
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Rank & Title

Publications/ P-12 Experience/
Years at Course Teaching Certification
Faculty Member Marygrove Education Assignment Presentations
Tal Levy Associate Ph.D. in POL 149: Publications: Michigan Department
Professor of Political American Political| 1 of Education MIDE)
Political Science | Science, Systems; POL 20] Presentaions: Program reviewer,
Wayne State | Political Reality | 2 2011 to 2012;
7 years University, and PublidPolicy;
2004 POL 306: Ethnic Faculty Liaison and
and Racial Member of the
Diversity; POL Clh Odzt G& [ A
330: Michigan: Teacher Certification
History and t NE3INJF YAaQ
Politics; POL 385:
Community and
Organizational
Change; POL 491
Independent
Study; POL 400:
Special Topics in
Political Science;
POL 496: Senior
Seminar
James W Associate Prof. o] MFA Ceramics(all Numerous: None
Lutomski Art, Ceramics levels), Sr. includes Inter
Art Department | Wayne State | Workshop, national venues
CoChair, University such as Gangjin
GalleryDirector | 1977 Celedon
Festival, S.
35 Years Korea
Michael Martin Instructor PhD, ENG 264 Publications: Headmaster, master
Wayne State, | ENG 304 17 teacher, Waldorf
5 Years 2012 ENG 362 Presentations: | School of Detroit
ENG 319 5
ENG 108
Judith Molina BFA/Dance, Intermediate Teaches ages-38 at
University of Modern the Institute of Music
Cincinnatiq Contemporary and Dance at
College Partnering Marygrove and at
Conservatory | Dance Theater local studios/
of Music, 1975 | Performance | KAt RNBYy Q&
Director of Nutcracker
Ballet ages 16 at
Detroit Opera House
Jerry L. Petersen | Assistant Ph.D., ENG 207, ENG | Presentations: | None
Professor, Rhetoric & 308 1
1 year Composition,
Washington
State
University,
2009
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Rank & Title

Publications/ P-12 Experience/
Years at Course Teaching Certification
Faculty Member Marygrove Education Assignment Presentations
Patricia Pichurski | Assistant Ph.D, English 205 Presentations:
Professor, Co | 20" Century | English 310 6
director of the American
Geschke Writing | Literature,
Center University of
Detroit/Mercy,
32 Years 1982
Frank D. Rashid | Professor of Ph.D., English 260, 310, | Publications: Faculty Liaison and
English University of 496 12 Member of the
Detroit 1980 Presentations: | Cl Odzf G& [ A
32 Years 20 Teacher Certification

t N2INJ YaQ

ChaePyong Song| Associate Prof. | Ph.D. ENG 160 Publications:
English ENG 350 19
11 Years Texas A&M Presentations:
Univ. 1998 2
Lourdes Torres | Assistant Ph.D., FRE 250, FRE 25| Publications: Faculty Liaison and
Professor Romance FRE 325, FRE 35( 2 Member of the
Languages, FRE 400, SPA 35 Cl Odzt G& [ A
6 Years Wayne State | SPA 354, SPA 40 Teacher Certification
Univ. 2005 t NB 3 NJ Y adteé.
Anne Assistant M.A. HIS 252: US to Presentations: | *SEE ROW BELOW
White-h Q1 | NJ| Professor of History 1877 3
History University of HIS 253: US since
Michigan 1983 | 1877
26 years HIS 335: Women

*Chair, Michigan Department of Education History Standards Committee that developed the 2009 teacher prepars
state standards for history; member (representing history), Michigan Department of Education Social Studies

Endorsement Executive Committee82011;authored sections of theligh School US History and Geography sectio
the Social Studies Curriculum and Assessment Alignment Piajact on the Michigan Department of Education websit
20092010;Content Expert for Michigan Test for Teackanrtification (history test development) 20P012; Michigan
Department of EducationMDE) Program reviewer, 2008 to 2012; partnered in TAH grant application with Wayne R
2010 and 2011member of theBoard of Directors of th#lichigan Council for Hisry Education (MCHE) since 2005, Paj
President MCHE, 2008.I Odzt G &

Doctoral
Studies,
American
History
Wayne State
University

[ALA&2Y

in US History

HIS 309: USince
1945

HIS 347:Methods
of Teaching
Secondary Social
Studies

HIS 496: Senior
Research Semina
HIS 492: Reading
Seminar on the
Constitution.

Iy R

aSYosSN 27F

iKS CI OdzA G @
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Rank & Title

Publications/ P-12 Experience/
Years at Course Teaching Certification
Faculty Member Marygrove Education Assignment Presentations
Ken Associate Ph.D. MTH 110 Publications: Michigan Secondary
Williams Professor Mathematics MTH 252 1 Teaching Certificate,
Education , MTH 254 Mathematics Major,
20 Years University of MTH 300 Physics Minor
Michigan1977 | MTH 310
MTH 311 9-12: 1 Year
MTH 325
MTH 353 Faculty Liaison and
MTH 371 Member of the
MTH 496 A & B Cl Odzt G& [ A
TeacherCertification
t N23I NI YaQ
Loretta Woodard | Associate Ph.D., ENG 222, ENG Publications:
Professor, Bowling Green | 320, ENG 322, 23
State U 1983 | ENG 491 Presentations:
24 Years 22
Li Hu Yang Assistant EDU 374
Professor ISC 210
1st Year
Maureen Retired M.A. ENG 160 Former High School
DesRoches Faculty/Adjunct | English, Teacher
University of
35 years Detroit, 1957
Lynne Schaeffer | Retired Ph.D., ENG 160 Michigan Permanent

Faculty/Adjunct

32 Years

English,
University of
Detroit, 1977

Teaching Certificate;
Former High School
Teacher
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Appendix D

Program Requirements

For reference, the Marygrove College Education Department Conceptual Framework and Goals, Professional

Standards for Michigan Teachers (PSNmY, INTASC Standards are found at the end of Appendix D.

Marygrove College offers Teacher Certification Programs at the Elementary and Secondary Levels to both

Undergraduate and Graduate students. Undergraduates may pursue teacher certification dtotigewi
BA or BS Degree programs, or as "Hegree" students who have graduated with those degrees.
Graduate students may pursue Elementary or Secondary programs leading to the Master of Education

(M.Ed.) plus teacher certification.

1. Admission Requirem ents
a. Admission to the College

Undergraduate Requirements for Collegg

Admission Assessment Criteria
High School Diploma Successful completion of a high school College preparatory progra
GPA Cumulative GPA of 2.7-jBr better
ACT Test Compositescore of 18 or higher

Graduate Requirements for
College Admission

Assessment Criteria

Academic Degree

Earned undergraduate degree from a regionally accredited college ¢
university

GPA

Undergraduate Cumulative GPA of 3.0 or better

b. Admission to the Teacher Certification Programs as a Pre -Candidate

Undergraduate Requirements for
Pre-Candidate Admission

Assessment Criteria

Foundational Courses

All foundational College courses or tests in Reading, Writing and Mg
with a grade of "C" obetter

Content Major

Satisfactorily completed 12 credits in Major with not grade less than
IICII

Phase | Education Courses (Exploratory
Phase)

All courses completed with minimum of "C" or better

GPA

Cumulative GPA of 2.7 or better overall with a 3.®etter in all
Teaching Major and Minor coursework. Not more than one academ
probation

Basic Skills Test

Pass all three sections of MTTC Basic Skills Test

Phase Il Application Packet
(PreCandidate Phase)

Application Packet includes:

Application toPhase II; Legal Conviction Questionnaire; Faculty
Assessment for Pr€andidacy (2); Personal Statement Essay; Stude
Media Release Form

Professional Behaviors and Dispositions

Cumulative score of "2" of better in each cluster of indicators

Interview

Rulric for Interview under review and revision
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Graduate Requirements for
Pre-Candidate Admission

Assessment Criteria

Prerequisites

No more than 30 undergraduate credits yet to be completed on Pla

Work
Phase | Education Courses (Exploratory | All courses completed with minimum of "B" or better
Phase)
GPA Cumulative GPA of 3.0 or better in all coursework and no more thari

one academic probation.

Basic Skills Test

Pass all three sections of MTTC Basic Skills Test within eight month
admission tahe College

Phase Il Application (P@andidate Phase)

Application Packet includes:
Application to Phase IlI; Legal Conviction Questionnaire; Faculty

Assessment for Pr€andidacy (2); Personal Statement Essay; Stude
Media Release Form

ProfessionaBehaviors and Dispositions

Cumulative score of "2" of better in each cluster of indicators

Interview

Rubric for Interview (under review and revision)

2. Course Requirements and Standards

Marygrove Education
Department Required Courses Standards
TEAC Quality Principle 1 Framewok and Goals PSMT INTASC
1.1 Subject Matter Habits of Mind: Goal 1 Discipline Major 1 4
Knowledge Discipline Minor
(Secondary)
Elementary Education
Minor (Elementary)
EDU 499/699 Student
Teaching
1.2 Pedagogical Knowledgq Habits of Mind: Goals 1, 2,| All Courses in 2,34 1,2,3,5,6,7,8
3 Professional Education
Habits of Practice: Goals 7| Sequence
1.3 Caring and Effective | Habits of Mind: Goal 3 All Courses in 45,6 1,2,3,9,10
Teaching Habits of Heart: Goals 4,5, Professional Education
Habits of Pratice: Goals Sequence
7,8, 10
1.4.1 Crossutting theme: | Habits of Mind: Goal 2 All Courses in 5,6 9,10
Learning to Learn Habits of Heart: Goal 4 Professional Education
Habits of Practice: Goal 10| Sequence
UG Major 496
Senior Seminar
GRAD EDU 602 Intro
Education Research
1.4.2 Crossutting theme: | Habits of Heart: Goals 5, 6| All Courses in 34 2,6,9
Multicultural Perspectives | Habits of Practice: Goal 7 | Professional Education
Sequence
1.4.3 Crossutting theme: | Habits of Practice: Goal 9 | EDU 330/530 7 3,4,5,6,
Technology Technology 7,8,9,10
in the Classroom
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Discipline Majors

The following Discipline Majors are available at Marygrove:

1. Elementary Level: Integrated Science, Language Arts, Math, Social Studies
2. Secondary Level:  Art Education, Biology, Dance, English, History, Math, Music, Political
Science, Social Studies

Discipline Minors

1. Elementary: The Elementary Education Minor is required for Elementary Certification.
2. Secondary: A Teaching Minor is required for Secondary Certification. The following Teaching
Minors are offered at Marygrove:
Biology, Chemistry, English, Frenclstbti/, Math, Political Science, Spanish

5A40ALX AYyS al22NB FYyR aAy2NBEQ O2dz2NES RSAONALIIAZY A
under the respective Departments.

Elementary Education MinorElementary Education Minor courses are listed under Course Descriptions in
this Appendix.

Educational Professional Sequenc&here are four phases in the Marygrove Teacher Certification
Programs. Each Undergraduate and Graduate Program featuresificsBeafessional Education Sequence
of courses designed to prepare pservice teachers with the knowledge, skills, and methodology for
effectively teaching every student at that level. All coursework in each phase must be completed before
beginning cowes in the next phase. Table D.1 outlines the Professional Education Sequence courses in
relationship to the four phases.

Table D.1 Professional Education Sequence Courses By PGasgse Credits indicated in Parenthesis

Undergraduate Undergaduate Graduate Graduate
Elementary Secondary Elementary Secondary
Phase I: Exploratory
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Phase Il: Pr€andidate
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Undergraduate Undergaduate Graduate Graduate
Elementary Secondary Elementary Secondary
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Phase lll: Candidate
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3. Requirements and Standards for Continuing in the Teacher Certification Programs

Undergraduate Requirements for
Acceptance into
Phase lll: Candidate

Assessment Criteria

Teaching Discipline Major

Completion of all but one Teaching Major course

Elementary Education Minor

Completion of Elementarigducation Minor (Elementary)

Gateway Course(s)

Grade of "B" or better

Professional Education Sequence
Phase Il Courses

Pass all courses with "C" or better

GPA

Cumulative GPA of 2.7 or better overall. Not more than one acader
probation

Faculty Reommendation

Recommendation of Elementary Program Coordinator (Elementary
Major Faculty Liaison (Secondary)

Secondary MTTC CAT Test Preparation

Minimum of five test preparation sessions in Teacher Education
Academic Support Lab (TEAS Lab) (Secondary)

Secondary MTTC CAT Test

Successfully pass Secondary MTTC CAT Test for Discipline Major
(Secondary)

Professional Behaviors and Dispositions

Cumulative score of "2" of better in each cluster of indicators

Graduate Requirements for
Acceptance into
Phaselll: Candidate

Assessment Criteria

Prerequisites

All undergraduate preequisites completed

GPA

Maintain GPA of 3.0 or better in all coursework taken after enrollme
at Marygrove and no more than one academic probation.

Faculty Recommendation

Recommendation of Elementary Program Coordinator (Elementary
Major Faculty Liaison (Secondary)

Elementary Education Minor

Completion of Elementary Education Minor (Elementary)

Gateway Course(s) in Teaching Major

Grade of "B" or better

ProfessionaEducation Sequence Phase |
Courses

Pass all courses with "B" or better

Secondary MTTC CAT Test Preparation

Minimum of five test preparation sessions in TEAS Lab (Secondary

Secondary MTTC CAT Test

Successfully pass Secondary MTTC CAT Test for iesklp|or
(Secondary)

Professional Behaviors and Dispositions

Cumulative score of "2" of better in each cluster of indicators

Undergraduate Requirements for
Acceptance into
Phase IV: Student Teaching

Assessment Criteria

Undergraduate Coursework

Allundergraduate course work completed except Student Teaching

GPA

Cumulative GPA of 2.7 or better overall. Not more than one acader
probation

Professional Education Sequence Phase
Courses (Teaching Methods)

Pass all courses with "B" of better.

Elementary MTTC CAT Test Preparation

Minimum of five test preparation sessions in TEAS Lab (Elementary|

Elementary MTTC CAT Test

Successfully pass Elementary MTTC CAT Test for Discipline Major
(Elementary)

Professional Behaviors and Dispositions

Cumulatve score of "2" of better in each cluster of indicators

100



Graduate Requirements for Acceptance
into Phase IV: Student Teaching Assessment Criteria

GPA Cumulative GPA of 3.0 or better overall. Not more than one acaden
probation

Professional Education Sequence Phase| Pass all courses with "B" of better.
Courses (Teaching Methods) Completed

Elementary MTTC CAT Test Preparation | Minimum of five test preparation sessions in TEAS Lab (Elementary|

Elementary MTTC CAT Test Successfully pass Elementary MTTC CAT Test for Discipline Major
(Elementary)

Professional Behaviors and Dispositions | Cumulative score of "2" of better in each cluster of indicators

4. Graduation Requirements

All Marygrove College Baccalaureate Degmeasently require a minimum of 128 credit hours, including a
General Education core, a major and minor (or interdisciplinary major), and foundation studies when
appropriate.

The Master of Education Degree Plus Teach Certification requires a minimumretiB®eours, successful
completion of all Undergraduate and Graduate courses indicated on a Plan of Work, the Professional
Education Sequence and completion of a Cogratselected series of three elective courses within a
focused area of study. Therea six year program completion time limit that begins with acceptance as a
PreCandidate, all program requirements, including the selected sequence of cognate courses, must be
completed within this time frame. See the Marygrove College Undergraduat&aattliate Catalogues for
more details.

5. Requirements and Standards for Michigan Initial Teaching Certification

Initial Teacher Certification requires a recommendation from a State approved Teacher Preparation

Institution based on the Professional Standsfor Michigan Teachers. Additionally, candidates for the

Initial Teacher Certification must pass the Basic Skills Test, the MTTC CAT Test, and successfully complete a
First Aid and CPR class.

6. Course Titles and Descriptions
a. Elementary Education Minor

9bD Hnp [/ KAfRNByQa [ Ad SdbourszNS

This course is a study of literature forms for children and young adults. Emphasis is given to a historical and
categorical survey of children and young adult literature stressing significance in classrodonae.

Students explore current theories supporting rationale and criteria for selection and evaluation of classic,
contemporary, and culturally diverse literature in literacy development.

MTH 310 Concepts in Elementary Mathematics | 3 hours
This course addresses foundations for learning mathematics, sets, algebraic thinking, numeration,
fundamental operations of arithmetic, estimation, number theory, integers, rational numbers, real
numbers, and explorations.
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MTH 311 Concepts in Elementary kamatics I 3 hours

In this course, students learn about ratio and proportion, percent, representing and interpreting data,
centers and spreads of distributions, concepts related to chance, basic concepts of geometry, congruence,
transformations, symmetrand tessellations, similarity, perimeter, area, volume, and explorations.

EDU 348 Teaching Writing and Speaking in the Elementary and Secondary Classroom 3 hours

This course is designed to introduce the theories and practices of teaching written driteoaay in the
elementary and secondary school. Students will discuss instruction issues and methods; participate in
writing and speaking workshops, and experience writing and speaking through personal engagement and
application in these processes.

AlIE344 Arts Infused Education (AIE) 3 hours

The fine arts can be powerful teaching tool in a favhclassroom. It offers exciting ways to reach students
of multiple intelligences, develops an open and communal learning environment, and presents creative
ways to help them retain information. This course provides a handstroduction to the fine arts (visual
arts, dance, music, and theatre), as well as methods for using them in the classroom.

SST 350 Social Studies for Elementary Classrooms3 hours

This course explores the four major disciplines that constitute the focusld $ocial studies education in
Michigan: history, geography, civics and government, and economics. By examining the organizational
schema, content, and disciplinary processesaifh core social studies field, students will gain an
understanding of the State of Michigan content expectations in social studies, including the ways of
knowing that are germane to each discipline. Students will examine the ways in which thesetfoar dis

but interrelated disciplines are addressed and integrated through the expanding social environments model
of curricula. An introduction to the Common Core Standards for Literacy in History and Social Studies will
also provide students with a basig fmaking crosgurricular connections within the elementary classroom.
Throughout the course, students will apply their learning by evaluating lesson plans and teaching materials
for alignment to the Michigan Content Expectations, the Common Core Standawishe development of

big ideas with each social studies discipline.

HSC 200 Introduction to Health and Physical Education 2 hours

This course addresses the methods, techniques, learning styles, and skills necessary to recognize the
developmental, phgical, mental, emotional, and social growth of the elementagg child. Emphasis is

placed on the importance of health and physical education as an integral part of the elementary curriculum
and the impact on child development. Students participatdasscactivities and discussions on relative
topics in the specialized field of health and physical educatield experience involves observing health

and physical education classes #8 Kchools.

EDU 358 Language Acquisition and ELL 1 hour

This cairse will support teachers having English Language Learners in the regular classroom. The course will
promote an understanding of the interdependent nature of our world as reflected by language and cultural
diversity in our classrooms. Language and compaiion are foundational to learning. The challenge is to
prepare teachers and students to live in this global classroom appropriately, skillfully, and effectively.
Teachers will learn strategies for supporting ELL and explore ways to educate studsstertte more
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willing to learn and live in a diverse environment. Standards of world language and principles of language
acquisition will guide this course.

ISC 210 Integrated Science | 4 hours

ISC 210 is a course which, together with ISC 211, imeesig give the student a broad experience in the
Natural Sciences. Course content is designed to provide an understanding of the nature of science, the
evolution of science, how we use science, our perspective in the universe, the role of sciencetyn aodie
the prospects for science in the future. This course emphasizes the physical and earth/space sciences,
including Chemistry, Physics, Earth Science, Astronomy, Technology and Mathematics. Multidisciplinary
guestions/topics serve as the organizihgmes for this course, and integrate the areas of biology,
chemistry, earth and space science, environmental biology, physics and mathematics. Elementary
education minors and general education students are the intended audience. Laboratory included.

ISC211 Integrated Science Il 4 hours

ISC 211 is a course which, together with ISC 210, is designed to give the student a broad experience in the
Natural Sciences. Course content is designed to provide an understanding of the nature of science, the
evoluion of science, how we use science, our perspective in the universe, the role of science in society, and
the prospects for science in the future. This course emphasizes the life sciences, including Biology ,
Evolution and Ecology. Multidisciplinary gtiess/topics serve as the organizing themes for this course,

and integrate the areas of biology, chemistry, earth and space science, environmental biology, physics and
mathematics. Elementary education minors and general education students are the idtandience.
Laboratory included.

b. Undergraduate Professional Education Sequence Course Titles and Descriptions

EDU 203: The Teaching Profession 3 credits

This coursés designed as an-tepth introduction to multiple considerations of the careenefching. This
course provides students with an opportunity to explore the important aspects of teaching, and allows
students to observe the teaching profession in action. Course requires 25 service hours in a classroom
setting.

EDU 240: Development&sychology 3 credits
Overview of human development and factors that influence it. Covers physical, intellectual, social and
emotional development from infancy through adolescence. May include service learning.

EDU 241: Educational Psychology 3 credits

This is an introductory course in the psychology of learning and teaching (Gra@gsdfnphasizing mental
abilities, individual differences, motivation and application of psychological theory and research in learning.
The course emphasizes construivtheories of learning and cognition, examining the effects of culture

and gender on learning, and studies the classroom as a social setting.
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EDU 275: Foundations in American Education 3 credits

In this course, students examine the structure, functiand purposes of American education. These topics
include philosophical, social, historical, political, and economic contexts of educational systems, and the
role and characteristics of the teaching profession.

EDU 330: Technology in the Classroom 3 crdits

This course explores the use of multimedia teaching tools. Students develop plans of action integrating
technology in support of instruction and learning. They explore, evaluate, and use technology to accomplish
learning tasks independently and coopévely. Course includes appropriate field based experiences.

EDU 343: Adolescent Psychology 3 credits

Overview of physical, intellectual, social and emotional development from preadolescent through late
adolescent period. Topics include family and pegationships, identity achievement, adjustment
problems, and acceptance of the adult role.

EDU 344: Methods for Teaching Elementary and Middle School Mathematics 3 credits

This course addresses approaches for teaching mathematics to gratidstplasis is on developing Math
concepts through discovery, problem solving, observing patterns and relationships, and meeting the
individual needs of children of various abilities and experience levels. Field based experiences required.

EDU 347: General Sewdary Methods 3 credits

This course focuses on techniques for developing lesson plans, unit plans and course overviews which
incorporate objectives, evaluation and a variety of teacHeayning strategies. Field based experiences and
simulations in lessn presentation and classroom management required.

EDU 348: Teaching Writing and Speaking in the Elementary and Secondary Classroom 3 credits
This course presents an introduction to the theories and practices of teaching written and oral literacy at
the elementary and secondary levels.

EDU 351: Curriculum, Instruction, and Assessment 3 credits

This course offers approaches to curriculum, instruction and assessment designed to engage students in an
integrated process of teaching and learning. Studeetsigh units and create supporting lesson plans using

the backward design framework geared toward meeting Grade Level Content Standards. Students use
Internet resources, practice collaboration skills, and apply peer review processes aimed at improving unit
design and lesson plans.

EDU 352: Assessment and Differentiation 3 credits

This course builds upon content introduced in EDU 551 to prepare candidates to assess the effects of
instruction on student performance. Emphasis is placed on theories@amcepts of assessment in order to
meet the needs of a wide range of learners. Differentiation is applied in terms of assessment of individual,
small group and whole group instruction and learning.
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EDU 353: Designing and Managing Effective Learning Emviemts for Diverse Learners 3 credits

This course addresses the design and management of the classroom environment to provide meaningful
learning for diverse groups of students. The educational implications of the characteristics of diverse
learners are eplored. Research in practices of effective teaching is examined, with specific emphasis on
teacher and student behaviors related to aspects of diversity in urban settings. Techniques for developing
effective communication with parents and community are lexpd. Fieldbased experiences required.

EDU 354: Methods for Teaching Elementary and Middle School Social Studies 3 credits

This course offers a combination of theoretical and practical models, providing multicultural approaches to
activities, materits, and resources necessary for teaching social studies gralgsi&ld based experiences
required.

EDU 357: Methods for Teaching Intermediate and Secondary Reading 3 credits

This course addresses adapting content instruction to meet the needsdoferschool and secondary

school students with reading problems. The course presents analysis of variations in vocabulary, format,
comprehension, and study procedures in various content areas, and develops teaching strategies for
improving basic reading #lk and proficiency. Field based experiences required.

EDU 364A: Methods for Elementary Reading and Other Language Arts 3 credits
This course addresses the reading, writing, listening, and speaking processes in literacy development.
Students exarime teaching strategies and materials that support integrated language arts instruction.
Strategies for organization and management of classroom reading programs in grades Heveloped.
Related software applications are explored. Guided observatiorfialtlbased experience required.

EDU 364B: Methods for Elementary Reading: Practicum Strategies 3 credits

This course presents strategies for developing and implementing detailed lesson plans based on a
diagnostieinstruction model for both developental skills in reading and reading in the content areas. First
half of the course prepares the student for fidddsed experience. Peer, instructor, and ssaluation of
lessons.

EDU 374: Methods for Teaching Elementary and Middle School Science 3 credits

This course presents methodology appropriate for teaching scientific concepts. Teaching demonstrations,
projects, daily and unit planning are approaches addressed in this course. Students participate in one field

trip. The course makes extensiveus 2 F YSRAL Ay al NEINROSQA [ AONI NE w
on the inquirybased strategies, problessolving activities, handsn activities, the interdisciplinary nature

of science, children's understandings, objectives of school science prqgeisrsce education reform,

methods of instruction, assessment practices, experimental programs, and content in the physical, life, and
earth sciences. Emphasis is on teort and methods for grades-& Field based experience required.

EDU 491: Indepereht Study 3 credits
'y LYRSLISYRSyd {GdzReé YIlI& SyNAROK YyR RSSLISyYy I addzR
research project. Interested students begin the process of developing an Independent Study with their
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academic advisors, who will hagpplication forms. When necessary and with approval of advisor, students
are permitted to request an Independent Study.

EDU 499: Student Teaching 10-12 credits
¢tKAa OFLlaG2yS O02dz2NES Ay OfindzRréféssiona labSratddy-elpkrgzne im Yy R 3 dzA
public or private school classrooms at the appropriate level. Seminar required. Fall and Spring term only.

c. Graduate Professional Education Sequence Course Titles and Descriptions

EDU 530: Technology in the Classroom 3 credits

This course explores the use of multimedia teaching tools. Students develop plans of action integrating
technology in support of instruction and learning. They explore, evaluate, and use technology to accomplish
learning tasks independently and cooperatixeCourse includes appropriate field based experiences.

EDU 541: Educational Psychology 3 credits

This is an introductory course in the psychology of learning and teaching (Gra@gsdfnphasizing mental
abilities, individual differences, motivati@nd application of psychological theory and research in learning.
The course emphasizes constructivist theories of learning and cognition, examining the effects of culture
and gender on learning, and studies the classroom as a social setting.

EDU 544: Mdtods for Teaching Elementary and Middle School Mathematics 3 credits

This course addresses approaches for teaching mathematics to gradddsphasis is on developing Math
concepts through discovery, problem solving, observing patterns and relationahippgneeting the

individual needs of children of various abilities and experience levels. Field based experiences required.

EDU 547: General Secondary Methods 3 credits

This course focuses on techniques for developing lesson plans, unit plans asel @eerviews which
incorporate objectives, evaluation and a variety of teacHeayning strategies. Field based experiences and
simulations in lesson presentation and classroom management required.

EDU 548: Teaching Writing and Speaking in the Elemgraad Secondary Classroom 3 credits
This course presents an introduction to the theories and practices of teaching written and oral literacy at
the elementary and secondary levels.

EDU 551: Curriculum, Instruction, and Assessment 3 credits

This couse offers approaches to curriculum, instruction and assessment designed to engage students in an
integrated process of teaching and learning. Students design units and create supporting lesson plans using
the backward design framework geared toward mee@mgde Level Content Standards. Students use

Internet resources, practice collaboration skills, and apply peer review processes aimed at improving unit
design and lesson plans.
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EDU 552: Assessment and Differentiation 3 credits

This course builds upomitent introduced in EDU 551 to prepare candidates to assess the effects of
instruction on student performance. Emphasis is placed on theories and concepts of assessment in order to
meet the needs of a wide range of learners. Differentiation is appli¢erms of assessment of individual,

small group and whole group instruction and learning.

EDU 553: Designing and Managing Effective Learning Environments for Diverse Learner8 credits

This course addresses the design and management of the classroomnemsiroto provide meaningful
learning for diverse groups of students. The educational implications of the characteristics of diverse
learners are explored. Research in practices of effective teaching is examined, with specific emphasis on
teacher and studetnbehaviors. Techniques for developing effective communication with parents and
community are explored. Fieloased experiences required.

EDU 554: Methods for Teaching Elementary and Middle School Social Studies 3 credits

This course offers a combination of theoretical and practical models, providing multicultural approaches to
activities, materials, and resources necessary for teaching social studies graderld based experiences
required.

EDU 557: Methods for Teaching Intermediate and Secondary Reading 3 credits
This course addresses adapting content instruction to meet the needs of middle school and secondary
school students with reading problems. The course presents analysisatfoaasiin vocabulary, format,
comprehension, and study procedures in various content areas, and develops teaching strategies for
improving basic reading skills and proficiency. Field based experiences required.

EDU 564A: Methods for Elementary Readingladther Language Arts 3 credits
This course addresses the reading, writing, listening, and speaking processes in literacy development.
Students exalime teaching strategies and materials that support integrated language arts instruction.
Strategies foorganization and management of classroom reading programs in gra8l@se<developed.
Related software applications are explored. Guided observation andd@eddd experience required.

EDU 564B: Methods for Elementary Reading: Practicum Strategies 3 credits

This course presents strategies for developing and implementing detailed lesson plans based on a
diagnostieinstruction model for both developmental skills in reading and reading in the content areas. First
half of the course prepares the studeior field-based experience. Peer, instructor, and saluation of
lessons.

EDU 574: Methods for Teaching Elementary and Middle School Science 3 credits

This course presents methodology appropriate for teaching scientific concepts. Teaching ttatioonss

projects, daily and unit planning are approaches addressed in this course. Students participate in one field
GNA LD ¢KS O2dzNBES YI1Sa SEGSyaAagsS dzasS 2F YSRALF Ay
on the inquirybased strategiegroblemsolving activities, handsn activities, the interdisciplinary nature

of science, children's understandings, objectives of school science programs, science education reform,
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methods of instruction, assessment practices, experimental programs,antdrt in the physical, life, and
earth sciences. Emphasis is on teott and methods for grades-& Field based experience required.

EDU 575: Foundations in American Education 3 credits

In this course, students examine the structure, function, patposes of American education. These topics
include philosophical, social, historical, political, and economic contexts of educational systems, and the
role and characteristics of the teaching profession.

EDU 602: Introduction to Educational Research 3 credits

This course prepares teachers in their role as educated consumers of research and as researchers. The
course examines principles and procedures for studying and producing educational research. It introduces
students to the basic vocabulary, contgpand methods of research. Students learn to analyze and assess
educational research, plan and conduct a review of literature, and compare and contrast quantitative and
gualitative research designs, methods, and results.

EDU 665: Educational Research 3 credits
This course provides for an-dfepth study of basic techniques of research and educational reporting. This
course also covers evaluation of current research and trends for implementing change.

EDU 691: Independent Study 3 credits

'y LYRSLISYRSy(G {ddzRé Yl & SYNAOK FyR RSSLISyYy I aiddzR
research project. Interested students begin the process of developing an Independent Study with their
academic advisors, who will have application formseWhecessary and with approval of advisor, students

are permitted to request an Independent Study.

EDU 699: Student Teaching 10-12 credits
CKA& OFLlAaG2yS O02dz2NES Ay OfindzRréféssional |abSratddy-eipkrznte im Yy R 3 dzA
public or pivate school classrooms at the appropriate level. Seminar required. Fall and Spring term only.
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Marygrove College Education Department Conceptual Framework and Goals

The Education Department collaboratively prepares educators committed to the success of all students
believing that quality education is vital to wholeness of persons, sustainability of communities, and a

vibrant, just democratic society. Tothatend, @d2 dzy RSR Ay (GKS al NEINB GBS / 2f
competence, compassion, and commitment, the Education Department prepares educators through the
development of professional Habits of Mind, Heart, and Practice:

Habits of Mind¢ Demonstrating flexibility in imking about key theories and conceptual
frameworks to address complex, adaptive challenges.

Habits ofHeart¢ Demonstrating behaviors and beliefs that connect learning to life, liberating the
power and creativity of the human spirit.

Habits of Practice& Demonstrating the capacity to effectively engage and contribute to learning
communities and systems within which education is embedded.
Departmental Learning Goals

Habits of Mind¢ The Department prepares graduates who:

1. Demonstrate knowledge and undstanding of their discipline and pedagogy
2. Employ data in assessment and decision making processes
3. Address issues critically and creatively

Habits of Heartg The Department prepares graduates who:
4. Reflect on their practice as a way of contributingpysonal and professional growth
5. Value and commit to diversity in their practice
6. Advocate for social justice
Habits of Practice; The Department prepares graduates who:
7. Facilitate successful learning and learning communities
8. Communicate and collaboratdfectively

9. Incorporate media and technology to enhance learning
10. Exercise leadership contributing to the education profession and community
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Professional Standards for Michigan Teachers

1. Subject Matter KnowledgeéBase in General and Liberal Educati@m urderstanding and
appreciation of general and liberal arts);

2. Instructional Design and Assessme(ftacilitation of learning and achievement of all students in
accordance with the SBE Universal Education Vision and Principles);

3. Curricular and Pedagogical Kwtedge Aligned with State Resourcéiknowledge of subject matter
and pedagogy with reference to the MCF and other state sponsored resources for consistent and
equitable learning in Michigan Schools);

4. Effective Learning Environmen{®lanagement and monitang of time, relationships, students,
and classrooms to enhance learning)

5. Responsibilities and Relationships to the School, Classroom and Stu@sstematic reflection to
organize and improve teaching and develop effective relationships);

6. Responsibilities and Relationships to the Greater CommutiRwarticipation in Professional, Local,
State, National, and Global Communities);

7. Ability to Use Technology to Enhance Learning and Personal and Professional Produgiiséyof
technological togs, operations, and concepts to enhance learning, personal/professional
productivity and communication).

INTASC Core Teaching Standards (2011)

Standard #1: Learner DevelopmenT.he teacher understands how learners grow and develop, recognizing
that patterns of learning and development vary individually within and across the cognitive, linguistic,
social, emotional, and physical areas, and designs and implements developmappeitiypriate and
challenging learning experiences.

Standard #2: Learning Difference3he teacher uses understanding of individual differences and diverse
cultures and communities to ensure inclusive learning environments that enable each learner thigheet
standards.

Standard #3: Learning Environment$he teacher works with others to create environments that support
individual and collaborative learning, and that encourage positive social interaction, active engagement in
learning, and self motivatio

Standard #4: Content Knowledgélhe teacher understands the central concepts, tools of inquiry, and
structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline
accessible and meaningful for learners gsare mastery of the content.
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Standard #5: Application of ContenThe teacher understands how to connect concepts and use differing
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to
authentic bcal and global issues.

Standard #6: Assessmenfhe teacher understands and uses multiple methods of assessment to engage
f SFNYSNB Ay (GKSANI 26y 3ANRGUOKSE (2 Y2yAG2NI £ SIFNJYSNJI
making.

Standard #7Planning for Instruction: The teacher plans instruction that supports every student in
meeting rigorous learning goals by drawing upon knowledge of content areas, curriculuradis@pbnary
skills, and pedagogy, as well as knowledge of learners andammunity context.

Standard #8: Instructional Strategiesthe teacher understands and uses a variety of instructional
strategies to encourage learners to develop deep understanding of content areas and their connections,
and to build skills to apply kmavledge in meaningful ways.

Standard #9: Professional Learning and Ethical Practiee teacher engages in ongoing professional
learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her
choices and actionsn others (learners, families, other professionals, and the community), and adapts
practice to meet the needs of each learner.

Standard #10: Leadership and Collaboratiohhe teacher seeks appropriate leadership roles and
opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues,
other school professionals, and community members to ensure learner growth, and to adhance t
profession.
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Appendix E

Inventory of Evidence

Type of Evidence

Available /
In the Brief

Available /
Not in the Brief

Not Available
For Future Brief

Not Available /
Not for Future
Brief

Reasons for including the
results in the Brief

Reasons fonot
relying on this
evidence.

Reasons for including
in future Briefs

Reasons for not
including in future
Briefs

Admission Criteria

Department Student's first reflection
Admission Essay as they apply to
Questions program. Use for
comparison purposes
with later reflections
GPA Quality control indicator

Grades

1. Student grades &
grade point averages
by phases

Evidence for claims.

Score

s on Standardized Tests

2. Student scores on|
standardized license
examinations

Required for
certification.

Evidence for Claims
MTTC Content Scores
(Secondary Candidates)
MTTC Elementary Scorg
(Elementary Candidates

3. Student scores on
admission tests of
subject matter
knowledge for
graduate study

Basic Skills Test require
for admissiorto Unit &
Precandidacy. Evidenci
of minimum
competence.

4. Standardized
scores and gains of
the program
graduates' own

pupils

Do not have access
to this data

Ratings

5. Ratings of key
assignments and
signature
performances

Evidence of Claims

6. Thirdparty rating
of program's
students

Do not systematically
collect this data
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Type of Evidence

Available /
In the Brief

Available /
Not in the Brief

Not Available
For Future Brief

Not Available /
Not for Future
Brief

Reasons for including the

Reasons fonot
relying on this

Reasons for including

Reasons for not
including in future

results in the Brief evidence. in future Briefs Briefs

7. Ratings of in Ratings/protocols of

service, clinical, and Field Experiences

PDS teaching prior to student
teaching is still under,
development and a
decision on including
in future briefs will
be made later.

8. Ratings, by Evidence for Claims

cooperating teacher

and college

supervisors, of

student teachers'

demonstrated

competencies

Rates

9. Rates of Course &
Program Completion

Evidence foClaims/
Process of Data
Collection still to be
worked through

10. Graduates'
career retention
rates

Do not systematically
collect this data

11. Graduates' job
placement rates

Still an open
possibility.
Question is
feasibility of
gathering data

12. Rates of
graduates'
professional
advanced study

Do not systematically
collect this data

13. Rates of
graduates' leadership
roles

Do not systematically
collect this data

14. Rates of
graduates'
professional service
activities

Do not systematically
collect this data
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Type of Evidence

Available /
In the Brief

Available /
Not in the Brief

Not Available

For Future Brief

Not Available /
Not for Future
Brief

Reasons for including the
results in the Brief

Reasons fonot
relying on this
evidence.

Reasons for including

in future Briefs

Reasons for not
including in future
Briefs

Case Studies and Alumni Competence

15. Evaluation of
graduates by their
own pupils

Do not
systematically collec
this data

16. Alumni self
assessment of their
accomplishments

Do not
systematically collec
this data

17. Thirdparty
professional
recognition of
graduates

Do not
systematically collec
this data

18. Employers'
evaluation of the
program's graduates

Do not
systematically collec
this data

19. Graduates'
authoring of
textbooks,curriculum
materials, etc.

Do not
systematically collec
this data

20. Case studies of
graduates' own
pupils' learning &
accomplishment

Do not
systematically collec
this data

Surveys and Self Reporting
21. Technology Evidence of Claims
Competence
Inventory
22. State Teacher Ex| Evidence of Claims
Survey

23. State College
Supervisor Survey

Evidence of Claims

24. Dispositions
Report

Evidence of Claims
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Appendix F
Local Assessments

Understanding by Design Unit PIAaMPIate............cooriiiiiiiiiieee e 116
Understanding by Design Unit Plan RUBIIC...........ccoiiiiiiiii e 118
LeSSON PIAN FOIMAL........oiiiiiiiiiiiiiie et e e 122
LeSSON Plan RUDIIC. .......ouiiiiiiii e 124
Microteaching Guid@he and RUDKIC............ccoooiiiei e 126
MicroteaChing RUDFIC. .........uuiiiiiei e 127
Personal Philosophy of Education ASSIQNMENT..........ccuviiiiiieriniiiiieee e 129
Community StUAY ASSIGNMENL.......coiiiiiiiiie e e e e e e e ennees 131
Rubric for Community Study ASSIGNMENL........c.ooiiiiii e e e 135
Technologyenhanced Classroom Observation Specification

EDU 330/530 Technology in the ClasSro0m............cooiiiiiieieiiiiiiieee e 136
EDU 330/530 Technology in the Classroom

Technolgy-enhanced Classroom Observation Report RUbSiC...................ccc, 138
EDU 330/530 Technology in the Classroom Concept Map Project Specification.......... 139
EDU 330/530 Technology in the Classroom Concept Map PRU&CIC..................ccoeuveeee. 140
EDU 330/530 Technology in the Classroom WebQuest Specification...............cccccceo.... 141
EDU 330/530 Technology in the Classroom WebQuest RUBKIC............ccvvvvviiviiiiiinnnnne... 142
EDU 330/530 Techrady in the Classroom

Individual Professional Development Plan Specification.................ccocoeeeiiiiiiiiiiiinnnnnee, 144
EDU 330/530 Technology in the Classroom

Individual Professional Development Plan RUBDLIC............c.vviviiiiiiiiiiie e 145
EDU 330/530echnology in the Classroom Moodle Project Specificatians..........cc......... 146
EDU 330/530 Technology in the Classroom Moodle Online Lesson Evaluation.Rubric. 148
Cumulative Record for Key Assignment Datah&@lg...........uuueerrrmmmmiieiiiiiriiieeieeeeeeeeeeeaaeen 151
Professional Behaviors and Dispositions ASSESSMENL............uuuviiiiiiieiiiiiiieiieeiieaeaaaaaaeens 152
Professional Behaviors and Dispositions Assess@emiulative Record...............ceevveernn.. 154

Student Teachinggsessment Criteria of Professional Abilities
Mid-Term and Final Given by Cooperating Teachers..........ccccoooiiimiiiiiiiiiiiieiieeeeeeeee e 158
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Appendix F z Local Assessments

Understanding by Design Unit Plan Template

Title and Brief Lesson Summary Including Established Goals (Michigan Standards)

Stage 1 Desired Results
(What understandings are desired?)

Transfer Goals
{GdzRSyGa oAttt 0SS F6fS (2 AYyRSLSYyRSyiGfte dzasS GKSAN

Meaning

Understandings: Essential Questions
{GdzRSyGa oAff dzy RSNE G| y R Whatessential questions whlke considered?

Acquisition of Knowledge and Skill

(@]]
—
(s
c
N

{GdzRSyGa 6Aff 1y26X0 {GdRSyiGa e6Aftf 038 |

Stage Twa; Assessment Evidence
60{lidzRSyila oAttt ySSR (2 aK2g GKSANJI{

Transfer Task (s):

Evaluative Criteria:
Performance isjudgely (1 SNXa 2FXo®

Other Evidence (quizzes, tests, prompts, observations, dialogues, work sample$, etc
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Student SelfAssessment and Reflection

The teaching and learningeeded to achieve the unit goals.

Stage 3 Learning Plan
(Summary of Key Learning Events and Instruction)

Experience (Lesson Plan) 1:
Focus Questions:

Learning Target:
Performance Indicator:
Learning Activities:
Strategies:

Experience (Lesson Plan) 2:
Focus Questions:

Learning Target:
Performance Indicator:
LearningActivities:
Strategies:

Experience (Lesson Plan) 3:
Focus Questions:

Learning Target:
Performance Indicator:
Learning Activities:
Strategies:

Resources and Materials
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Understanding by Design Unit Plan Rubric

Key: 3 =Applying 2 =Emerging 1 = Developing
Stage 1 3 2 1
1. Identifies important,| Listed ideas Some or all listed items Some or all listed items
transferable ideas 1 reflect key ideas 1 reference ideas, butthey | § are really facts that need
worth exploring and (concepts, theories, are not the most only be apprehended.
understanding. themes, principles, important They are not ideas that
etc.) for this topic i are important ideas but require analysis or the
and the discipline. not really relevant to the result of inference and
T will very likely work of this unit meaning making.
develop and deepen| § are interesting ideas but | 1 trivial or vague ideas that
student meaning not useful for meeting unit provide no rich
making and enable goals intellectual goal or focus
transfer. 1 will not likely require
extended inquiry to grasp
1 need to be more general,

theoretical or conceptual
to be transferable

2. ldentifies
Understandings stated
as fullsentence
generalizations:
students will
understancthat...

All listed understandings

1 are framed as full
sentence
generalizations,
specifying the
inferences we want
students to come to
understand

Some or all listed items includs
important ideas (e.g., key
concepts or theories) but

1

1

are not framed as full
sentence generalizations.
are framel as full
sentences, but provide
little more than simple
factual statements or
definitions rather than
summary inferences
the generalizations are
truisms or otherwise
obvious or superficial

Some or all listed items

1

are facts, skills, indicatorg
or othercontent
objectives. (These shoulg
be placed in the
Knowledge or Skill boxes|
on the Template.)

are stated as phrases:
they just state the topic,
not the understanding
sought

3. Specifies the
desired longterm
Transfer Goals that
involve genuine
accomplishment

All listed transfer goals

1 are framed in terms
of application of
prior learning to
present and future
situations

1 requirestudents to
find and address real
world issues,
problems, and
applications of their
learning.

1 require students to
show increasing
autonomy in using
their prior learning in
new situations

Some or all listed items sugge
transfer goals but

il

The goals areob vaguely
stated to know whether or
not transfer is really the
goal

Transferlike language is
used, but it is unclear
whether the aim is transfel
or just display of specific
skills

Some or all listed items

1

are not transfer goals but
goals related to digete
skills

do not require deliberate
and adaptive transfer,
they merely require
aLX dzZ33Ay3 Ay
learning

do not require any
autonomy or strategic
GKAY1AYy3a 2y
part.
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Key:

3 = Applying 2 = Emerging

1 = Developing

Stage 1

3

2

1

4. Is framed by a few
openended, thought
provoking and
focusing Essential
Questions.

All listed questions

9 will focus the unit on
important,
transferable ideas.

1 are genuinely

thought provoking,
and will likely foster
student interest and
meaning making.

Some or all listed questions
1 are only somewhat
appropriate for
understanding the content
(even if they are
interesting questions)
are not very thought
provoking

are too convergent

are somewhat leading

a i S+ O&sthewitheye
seem like they are fishing
for the alreadyapproved
answers rather than
framed to provoke
thought

may not help students
much in focusing inquiry
and making meaning
may be essential, but
there are too many
questions to focus the unit

= =

Some or all listed questions
are

i act questions

1 notimportant or not
worth devoting a unit to
not thought provoking;
not likely to be of interest
to students

too narrow and leading
S0 vague as to suggest
little in the way of inquiry
and focus for learners
unclear or otherwise not

ready

= =

5. Identifiesrelevant
Standards, Mission,
and/or Program Goals
to be addressed in all
3 Stages.

All listed goals

9 address at least 1
substantial Standard
and/or Mission
related goal

are appropriate to
this unit

are genuinely
targeted, not just
mentioned

Some or all listed goals

i are too minor or shor
term to be listed as a Goal

i are only somewhat
appropriate to what this
unit is about

i are mentioned but not

really addressed in the uni

Some or all listed goals are
1 notlongterm substantive
Goals- they are best
listed as Knowledge or
Skill

are not appropriate to
this unit

are mentioned but never
addressed anywhere

6. Identifies
knowledge and skill
needed to achieve
understanding and
address the
established goals.

All listed knowledge and
skill

1 addresskey content
needed for transfer
and understanding

1 address content

related to the
established goals

Some or all listed knowledge
and skill

1 address key content, but
the content is not essentia
for understanding or
transfer

 GKS O2ydSydi

connectal to the unit and
its overall focus

Some or all listed knowledge
and

skill
i is not key content
 is not relevant to this unit

8. Specifies valid
assessment evidence
of all desired results:
Stage 2 aligns with
Stage 1.

All proposed assessment
evidence

1 address all the Stage|
1 elements
1 will likely provide

valid evidence of the
Stage 1 elements

The proposed assessment
evidence

I does not address all the
Stage 1 elements
1 may not provide valid

evidence of the Stage 1
elements (in the absence
of clearer tasldirections

and scoring rubrics)

The proposed assessment
evidence

1 does not address key
Stage 1 elements related
to understanding

9 is unlikely to provide valig

evidence of the Stage 1
elements
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Key: 3 =Applying 2 =Emerging 1 = Developing
Stage 1 3 2 1
9. Includes authentic | All listed performance The performance task(s) or All listed performance tasks
performance tasks tasks aspects of 1 are not realistic: people
based on one or more| 1 provide a realistic the task(s) out in the world are not
facs of setting: task, goal, | 1 are only somewhat aidSabiSwg G
. audience, options, realistic, in terms of 1 are not genuine
understanding. constraints, setting. GLISNF2NXI yO
incentives, criteria 1 are sufficiently vague in rather typical school tests

etc., are authenticg
or are faithful
simulations to real
world contexts.

detail to make the
proposed setting
unimportant or irrelevant
to the prompt

of content mastery

10. Provides sufficient
opportunities for
students to reveal
their achievement.

The assessments

f

provideappropriate
personalization,
enabling students to
play to strengths and
interests without
compromising the
validity of the
assessments.
Provide sufficient
evidence, of different
kinds, to make the
results reliable.

Some assessments

f

permit some
personalkation but more
options and opportunities
were available

permit options that may
compromise the validity of]
the assessment

are insufficient as evidenci
against goals

Most or all assessments

1

do not provide adequate
opportunities to
personalize the work
what options are
provided compromise the
validity of the
assessment(s) do not
provide enough evidence
to make reliable
judgments about the
goals

11. Includes evaluative
criteria to align each
task to Desired Result;
and to provide
suitable feedback on
performance.

il

All evaluative criteria

Are valid for
assessing such
performance

Are aligned with the
broader Stage 1 goal

Some or all criteria

1

1

are valid for assessing suc
performance

are too general or not
clearly aligned with Stage
1 goals

are toospecific to the
performance to permit
inference back to Stage 1
goals

Some or all criteria

1

1

are not valid for assessin
such a performance

are not appropriate for or
aligned with Stage 1 goal
to permit valid inference

12. Includes learning
events and instruction
needed to help
learners a. Acquire
targeted knowledge
and skills.

b. Make meaning of
important ideas.

c. Transfer their
learning to new
situations.

The learning events are
likely to
enable learners to

il

acquirethe targeted
knowledge and skill
in Stage 1
successfully reveal
understanding in
Stage 2, based on th
Stage 1
understanding goals
transfer their
learning effectively in
Stage 2, based on th
transfer goals in
Stage 1

The learning events are
somewhat
likely to enable learners to

il

acquire the targeted
knowledge and skill in
Stage 1

successfully reveal
understanding in Stage 2,
based on the Stage 1
understanding goals
transfer their learning
effectively in Stage 2,
based on the transfer goal
in Stage 1

The karning events are
unlikely to enable learners to

1

acquire the targeted
knowledge and skill in
Stage 1

successfully reveal
understanding in Stage 2
based on the Stage 1
understanding goals
transfer their learning
effectively in Stage 2,
based on thdransfer
goals in Stage 1
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Key:

3 = Applying 2 = Emerging

1 = Developing

Stage 1

3

2

1

13. Effectively
incorporates the
W.H.E.R.E.T.O.
elements so that the
unit is likely to be
engaging and effective
for all learners.

All WHERETO elements
are implicitly or explicitly
addressed to make
engagement and
effectivenessikely

Some WHERETO elements ar
implicitly or explicitly
addressed to make
engagement and effectivenesg
somewhat likely

Few or no WHERETO
elements

are implicitly or explicitly
addressed to make
engagement

and effectiveness not likely

Overall

3

2

1

14. Iscoherent with all

3 stages in alignment.

The unit is coherent, with
all 3 Stages in complete
alignment. The
assessments in Stage 2
provide valid evidence fo
all the Stage 1 goals and
the learning events in
Stage 3 are likely to caus
the Stage 1 goals toe
met and the assessments
to be properly prepared
for.

The unit is somewhat

incoherent,

with there some question as tc

whether the 3 Stages are

aligned:

1 Some of the proposed
evidence in Stage 2 does
not suit the Stage 1 goals

1 There are gaps in the
learning plan in terms of
achieving the Stage 1
goals.

The unit is not coherent. The

3

Stages do not align.

1 All the proposed evidencg
in Stage 2 does not suit
the Stage 1 goals

I There are major gaps in
the learning plan in termg
of achieving the Stage 1
goals.

15. Is likely to work:
feasible and
appropriate for this

situation.

The unit is feasible as
designed, given the time
frame, student
population, and resource
provided.

The unit is feasible as designe
but has some likely rough spot
or issues nosufficiently
thought through, given the
time-frame and/or student

population

The unit is not feasible as
designed. The plan is
incapable of working in the
allotted time and/or the unit
is unlikely to work for the
students it was designed for.
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Lesson Plan Format

Title or topic of the lesson and grade level:

Stage One: Desired Results

Lesson essential question(s): Standards to be addressed:
Write an overarching question that best frames the| Standards basically set the curriculum and determine w
understanding you want your students to develop | teachers teach and students learn.

Learning objectives (outcomes):
Write a sentence for each of your desired learning outcomes. These must be written in observable terms an
assessableThey must correlate to the standards addressed above.

Stage Two: Assessment Evidence

Assessments:
Describe the assessments you will use to measure student progress towards or success in attaining the lear
objectives. You may includ®mework assignments.

Stage Three: Learning Plan

Materials and Resources: Lesson opening:
List materials and Resources (exclusive Begininaway thaDl LJG dzZNB & &G dzRSy i Q
of technology) that are needed by creates interest. This activity may serve as an informal

the student or the teacher to execute the lesson. | assessment (i.ehomework review, brainstorming, writing
prompts, etc.)
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Instructional plan:

Describe your stejpy-step procedure for how students witarn/explore a topic and/or skill in each part of the
lesson. Consider how you will engage students in the learning activities. Procedures may include cooperati
learning, inquirybased instruction, technology integration, and more, with combinatiohstrategies that include
reading and writing and contribute to projeaend problembased learning. Class discussion, questioning, note
taking, demonstration, also and some traditional teaching genres that may be part of the lesson procedures.

Technobgy:

Utilize at least two kinds of instructional media that
enhance teaching and learning. Make sure one
instructional medium is used by the instructor and
one medium is used by the student.

Questions:
List key questions you are going to poseath activity.
/| 2yaAARSNI . £22YQa ¢l E2y2Ye@

Plan for differentiation:

Explain how you are going to make this lesson wor
for the range of students you have in your class.
Describe the different ways that you will provide
input and differentiate instruction and provide
choices so as to give students access to the conter
Describe accommodations and adaptations you ar¢
going to make for specific students with special
needs. Identify extra work that you will give to early
finishers.

Learning Environment

Consider strategies such as grouping, distributing mater
and identifying potential behavioral problems. Include
techniques for monitoring student learning and adjusting
instruction where appropriate.

Opportunities for guided practice with feedback:
Provide opportunities for students to work
independently on applying knowledge in a ron
threatening setting (without being graded). Feedba
as to whether the student is on the right track will
prevent students from practicing incorrectly.

Transitions:
Describe how you will transition and make connections
between activities.

Closure of Lesson:

Describe how you will summarize what students have learned, what they need to learn in the future ampdayou

to logically draw the class session to a close.
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Lesson Plan Rubric

Applying Emerging Developing Score

Title or Topic of | Included Not included

Lesson and

Grade Level

Lesson Essentia| Relates to the big ideas | Relates to the big idea of | Vaguely worded or not

Question of the lesson, is the lesson. reflective of lesson, or is of
important to the little importance or is of
domains of the little interest to the
discipline, and is of students.
interest to the students.

Standards Identifiesappropriate Ml | Identifies appropriate Ml | Standards are not
standards. All objectives| standards. Most appropriate, or are not aligr
activities, and objectives, activities, and | with lesson activities, or are
assessments are aligneg assessments are aligned | not assessed.
with appropriate Ml with appropriate Ml
content standards and | content standards and are
are assessed. assessed.

Learning Lesson objectives are Lesson objectives are Lesson objectives are state

Objectives performance based, performance based, but are not performance

(Outcomes) connect to MI content connect to MI content based, or do not connect tg
standards, and challengq standards, and reflect MI content standards.
studentsto make deep | lesson content.
conceptual connections.

Assessment Uses innovative Uses conventional Assessments chosen to
assessment strategies tg assessment strategies to | evaluate student learning
evaluate student learning evaluate student learning | are not closely connected t
effectively. effectively. learning objetives, or do

not assess all aspects of
learning.

Materials and All necessary materials | Some materials and Materials and resources or

Resources and resources are resourcesnecessary for either sketchy or not
identified. The both student and teacher | identified.
referenced materials, to complete the lesson are
resources, including listed and available for
handouts are clear and | immediate download from
referenced site.
to by name.

Instructional Lesson demonstrates Lesson demonstrates Lesson reflects weak or

Plan deep content and content competency with | inaccurate content

conceptual competence.

some gaps in conceptual
connections.

knowledge or lacks
conceptual connections.

Lesson Opening

Is a creative or
innovative activity that
assesses prior
knowledge, increases
motivation, and connects
to lesson

Is an activity that assesse;

prior knowledge, stirs
interest and connects to
lesson.

Is an activity that does not
assess prior knowledge, or
does not engage students,

or does not connect to
lesson.
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Applying Emerging Developing Score
Instructional Lesson activities are Lesson activities are Lesson activities are
Activities developmentally developmentally developmentally
appropriate, creative, appropriate and are inappropriate, or
'yR NBf Il S |interesting. uninteresting, or do not
lives. NEfFGS G2 ai
Technology Evidence of appropriate | Evidence of some Technology use is minimal
technology integration | technology use and some| and does not necessarily
which helpsstudent technology helps student | lead to student learning
learning learning
Questioning Has planned higher ordel Has planned some higher| Has planned a series of

guestions that make
students think critically
and make complex
connections.

order questions that make
students think critically.

guestions that are lower on

.f22YQa ¢ E2

Differentiation

Lesson objectives,
content, and
assessments are
differentiated based on
awareness of individual
student needs.

Lesson objectives, conten
and assessment are
differentiated and based

2y

addzRSy (aQ

Lesson objectives, content,

andassessments are not

meaningfully differentiated.

Learning
Environment

Applies established rules
and standards for
behaviors consistently
and equitably and
provides evidence of
monitoring student
learning and adjusting
instruction accordingly.

Applies established rules
and standards for

behaviors consistently ang

equitably and provides
some evidence of
monitoring learning
activities.

The content and structure
of the lesson are loosely
aligned with the lesson
objectives but the
assessments areoh
aligned.

Guided Practice
with Feedback

Provides sufficient
examples and leads
students in practicing the
concepts with
appropriate feedback

Provides some examples
and leads students in
practicing the concepts
with minimal feedback

Providednsufficient
examples and leaves
students to practice the
concepts with minimal
feedback

Transitions Has planned smooth Has planned most Has not planned transition
transitions that make transitions that make or made connections
logical connections logical connections between lesson activities.
between lesson between lesson activities.
activities.

Closure In the closure activity The closure activity There is no closure activity

students share their
work, justify their
thinking, or engage in
discussion that connects
back to lesson essential

guestion.

connects back to the
lesson essential question.

or the activity does not
connect back to lesson
essential question.

TOTAL SCOR
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Microteaching Guideline and Rubric

Microteaching Assignment Guideline

The purpose of the microteaching assignment is to provide an opportunity for the safe pradéeeiohg

skills to your peers while learning how to develop sirgglacept, simple lessons in any teaching subject.
Prepare a short 10 minute (maximum) activity on the standards your team is addressing in the unit for your
course. Your peers will serve your students. Prepare a detailed lesson plan, including materials that you
will provide to your instructor in advance of the session.

The session will be videotaped and reviewed by your instructor and your peers. You will be requested to
review your avn recording and to write a one to two page reflection of your experience and performance.
This microteaching experience is designed to assist you with your unit and lesson plans, providing you with
a safe place to discover what is or is not working antkaich or facilitate learning.

Follow these guidelines:

1.

Email your instructor your lesson plan, handouts and materials, including any requests for special
materials and technology.

Use the Marygrove College Education Department Lesson Plan Format.a\###teentence
description of the components you do ndémonstrate

Teach the activity to your peers as if they were actual students at the elementary or secondary
level.

Observers will be requested to provide written feedback after each teaching assignme

After all microteaching presentations, the class will discuss common themes, specific points, and
provide constructive feedback.

After the session, the practice teacher will collect forms from the observers, reflect on notes from
the discussion, viewhe video and write a reflective report of 3@D0 words and post on

Blackboard.

Feedback will also be provided by the instructor in writing, via individual consultation and/or by
reviewing the video with you. This feedback can assist you in modifyingnjorgteaching
presentation so that you can use it with your own students.
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Microteaching Rubric

Indicator 2 ¢ Applying 1 ¢ Emerging 0 ¢ Developing Score
Accurate Use of content is Use of content is Content is preented as
representation | accurate. Conceptre generally accurate. Some isolated facts and skills.

of content and
presentation of
concepts

restated and procedures
demonstrated in different
ways. Examples
presented to clarify
concepts. Use of proper
terminology.

examples are presented
to clarify concepts. Use 0
proper terminology.

Use of concepts contains
numerous inaccuracies

Integration of
Standards and

Many ideas integrate
standards and objectives

Some ideas integrate
standards and objectives

Integration of standards
and objecties not

Objectives apparent.

Teaching Modeling, questioning, Modeling, questioning, Modeling, questioning,

Strategies problem solving approacl problem solving approacl problem solving approach
and informative feedback] and informative feedback and informative feedback
are used in several ways| are used ad lead to are not used or do not lea
and do lead to productive productive learning to productive learning
learning

Instructional Many guided discovery | Some guided discovery | Guided discovery active

Management active learning active learning learning management

management strategies
are usecdeffectively to
YIEAYyGEAY &i
interest during lesson. All
lesson components are
presented and well
developedc introduction,
development,
independent task,
closure.

management strategies
are used effectively to
may G+ Ay & dzR
interest during lesson. All
lesson components are
presentedc introduction,
development,
independent task,
closure.

strategies are not used
effectively to maintain
alidzRSyidaqQ Ay
lesson All lesson
components are not
presentedc introduction,
development,
independent task, closure.

Communication

Language is appropriate
for students and reflects
appropriate use of
Standard English. Speeq
is expressive, or
articulation of ideas is
excellent.

Language is appropriate
for students and reflects
appropriate use of
Standard English. Speed
is expressive, and
articulation of ideas is
satisfactory.

Language is not
appropriate for students
and reflects errors in the
use of Standard English.
Speech is not expressive,
or articulation is poor.

Technology

Evidence of appropriate
technology integration
which helps student
learning

Evidence of some
technology use and some
technology helps student
learning

Technology use is minima
and does nohecessarily
lead to student learning
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Microteaching Written Reflection:This Rubric is used in two ways: the teacher candidate presenting

lesson will view a video on the lesson taught, and then write a reflection considering the rubric indicators;

the teacher candidates patrticipating in lesson will work in a triad and write a written reflection of the lesson
presentation. The reflection will be submitted for course grade and it should be given to the teacher
candidate that presents lesson.

Reflectionshould:

a lylrtal$§ AYRAQGARIZ ¢
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b. Identify successful and unsuccessful teaching behaviors and provides logical reasons for the success
or lack thereof based on theory and research
c. ldentify specific changes to improve lesson

Microteaching Written Reflection Rubric

Indicator

2 Applying

1 Emerging

0 Developing

Score

Analyze individual and
contextual factors that
may have influenced

d0dzRSyGaQ NJ

Identify successful and
unsuccessful teaching
behaviors and provides
logical reasons for the
success or lack thereof
based on theory and
research

Identify specific changes
to improve lesson
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Personal Philosophy of Education Assignment

Purpose:Articulate your persondbeliefs on education.

Topics:The philosophy should include topics such as the educator belief system on how students should

learn, what they should be educated in, how instruction can best assist learning, what actions that the
educator should take to extt instruction, and what the ultimate purpose of education should be for

society.

Format:No set format. Philosophies have been known to be generally one page in length. It may be
presented in the present tense and written as a pledge, in paragraph fooee, using quotes, in a
guestion/answer format, etc.

Grading:The philosophy of education assignment is worth (10) points of the total points for the course.
Conventions of print standards are very important in this assignment so up to two pointe wilbtracted
for spelling, grammatical, and punctuation errors.

Develop a personal philosophy of education that will guide your classroom instruction. It must be rooted

in a philosophy(ies) studied in class. Include references in APA format.

Standards Indicator
(INTASC Principle 1)

Unacceptable (0)

Acceptable (4)

Target (6)

Your
score / 10

The candidate
demonstrates

an understanding of the
field as an evolving and
changing discipline based ¢
philosophies, evidence
based principles and
theories, relevant laws and
policies, diverse and
historical points of view,
and human issues that havg
historically influenced and
continue to influence the
field of education in school
and society.

The philosophy does
not articulate the
candidates
understanding of the
field of special
education as an
evolving discipline. No
mention of evidence
based theories.

The philosophy
articulates the
candidates
understanding of the
field of special
education as an
evolving discipline.
Inclusion of evidenced
based principles and
Theories to articulate
this.

The philosophy clearly
articulates the
candidates under
standing of the field of
special education as
an evolving discipline
and draws upon
evidenced based
principles and theories
to indicate this.

The cadidate uses this

The philosophy did not

The philosophy does

The phibsophy
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Standards Indicator Your
(INTASC Principle 1) Unacceptable (0) Acceptable (4) Target (6) score / 10
knowledge as a ground state why the not adequately includes an

upon which to construct
their own personal
understandings and
philosophies of education.

candidate wants to be
an educator how the
candidate feels
students learn, what
they should be
educated in, how
instruction can best
assist learning, and
what actions that the
candidate should take
to enact instruction.

explain why the
candidate wants to be
an educator how the
candidate feels
students learn, what
they should be
educated in, how
instruction can best
assist learning, and
what actions that the
candidates should
take to enact
instruction.

explanation as to why
the candidate wants
to be an educator,
how the candidate
feels students learn,
what they should be
Educated in, how
instruction can best
what actions that the
candidate should take
to enact instruction.

The candidte

demonstrates an
understanding of how issue|
of human diversity can
impact families, cultures,
and schools, and how these
complex human issues can
interact with issues in the
delivery of education
services.

The philosophy does
not articulate an
understanding of how
issues of human
diversity can impact
families, cultures, and
schools.

The philosophy
articulates an
understanding of how
issues of human
diversity can impact
families, cultures, and
schools.

The philosophy
articulates a clear
understanding ohow
issues of human
diversity can impact
families, cultures, and
schools, and how
these complex human
issues can interact
with issues in the
delivery of education
services.
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Community Study Assignment

Background Too often schools, school systems, and the educators who work in them constitute an "island,"
which is physically within but philosophically, politically, and culturally removed from the community in which

its students live. Research evidence and educatpgerience document that children have more academic
success and develop in more positive ways socially when schools and communities are working together. Thus,
it is valuable for educators to have both more direct and more informal experiences irotaumnities in

which they work and/or live.

a) Purpose This assignment is designed as a model of the kinds of initial activities that educators might
undertake to become more knowledgeable about a community in which they are teaching. Because of
the tempomal and logistical constraints of this course, the scope of "community" is narrowed and the
activities are more focused on collecting contextual data than on participating and becoming more
intimately involved in the life of the community. The communitydstis designed to:

a) assist you in developing an understanding and appreciation of the complexity of contexts in which
schools are located and in which students (and teachers) live;

b) help you learn how to learn about communities;

¢) enhance your capacity to become reflective about what you do (and do not) see, hear and feel when
interacting in a "new" environment; and,

d) connectissues discussed in the course readings and your own personal experiences with what you
learn about the coomunity you are studying.

{StSOGA2Y 2FY | ,02d2 YOrdgy AQIe2%2 84S G KAOK aO2YYdzyAdGeé @2
will be glad to help. Start withgublicelementary, middle, or high school. You may select a sehool

community where you we a student, you are currently living, or you are considering seeking employment

as a teacher. You may wish to team up with another student to select and study a community, particularly if
you are not from the Michigan area. Visit the school or distffite to identify the physical/geographical
02dzy RE NAS& F2NJ GKS a02YYdzyAtiee FTNRBY gKAOK (KS aiadz

Ethical IssuesYou are doing an assignment, but this only gives you the rights and responsibilities of any
member of the larger community. Make clear to those with whom you interact that you are a student doing a
course project, and that as a future teacher you are trying to learn how to better understand the communities
in which your future students live. Bhgives you an identity, which although not always comprehensible, is at
least distinct from others whose presence in the area might engender fear or suspicion. Think how you and
others you know would want someone to act if (s)he were spending sometiting to learn more about your
neighborhood. Treat those who live and work in your "community” with appropriate respect for their property
and humanity. Remember that real people live in your "community."

Assignment Proposal Turn in byJune 16a propcsal for your community study assignmentdlpages
typed in hard copy or submitted as an attachment to amail message). Include a rough map of your
community, indicate how and why you selected this community, and specify if you will be conducting the
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community study alone or with one other student (to be named), and identify some of the strategies you
will use to collect data about your community.

Data Collection Processe¥ou may wish to pair up with another student to plan the study and collect the
relevant data. After your initial visit to determine the boundaries of your communigkenat least two

additional visits of approximately®@ K2 dzZNE LISNJ @A aAld (2 @2dz2NJ bO2YYdzy A (@
around the community, observing, conductimgprmal conversations and more formal interviews, and

examining documents (notices, local newspapers, etc.). Taking photographs, slides, or videotaping can also be
useful. Shops, offices, restaurants, clinics, churches, parks or other public facgitieseful to visit. Possible

types of people to talk with include: community residents of various ages, gender, racial/ethnic groups; local
(public and private) school administrators or teachers; social workers; recreation leaders; librarians; real estat
agents; clergy; business owners or employees; police officers; fire fighters; and letter carriers. As soon as
possible after making a community visit, you should writdieid notes describing and interpreting/evaluating

your observations and conversats.

Study QuestionsThe following sets of questions provide a framework for gathering information during
your community visits. The study questions also provide a useful structure for organizing a major section of
your community study report.

1. PhysicaConditionsWhat are the uses of property in your community? Indicate apartments, single
family dwellings, industry, businesses, recreation areas, government offices, churches, etc. Describe
the condition and value of typical housing (apartmensimgle family dwelling) in the area?

2. Population Who livesand/or works in your community? What economic levels, employment or
unemployment statuses, occupations, age groups, gender groups, religious groups, and
nationality/ethnic/racial groups are repreated? How do the characteristics of those who live in the
community differ from those who only work there?

3. EconomyWhat are the main economic activities (industry, business, service, etc.) that occur within the
community or that residents are involvea? How has economic activity in the community changed, if
at all, in recent decades? In what ways is the local economy connected to national and global
economic dynamics?

4, Power StructureWhat are the characteristics of individuals or groups who exepaical power and
who is active in politics in the area? How are the people who are active and/or exercise power in the
community similar or different from others who live and/or work there? tlmse who are active and
exercise power in educationabiges tend to be the same or different people who are active and
exercise power in other areas of community politics? What power does the School Board have here?
What are the perceptions of members in the community of the power of the School Board?

5. Teaches as Community Member what ways, if at all, are male and female teachers who work in
your community involved in political, cultural, and social aspects of community life? Do community
members in general encourage or discourage male and female tddgt®@ Ay @2t @SYSy i Ay
affairs?

6. Educational Offeringdn what types of educational activities (formal, nonformal, and informal do
schoolage children living in the area participate? What kinds of programs does the community
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provide and what populans attend them? Where are they located (inside the community or at what
distance outside the area)? To what extent do sclageld children who live in the community attend
public, charter, magnet, private or parochial schools?

7. Evaluation of Educatiofow do those who reside and/or work in the area evaluate the formal
education programs in the various schools attended by children in the community? To what extent do
community members generally believe that the money they pay in school taxes is wéH Sftrat
changes or reforms do they propose in schools and/or school financing? What, if any, reform efforts
are underway and who is involved? How are public school teachers and their professional
association/union perceived by those who work and/or livehe community?

8. Community Educational Resourcé#hat cultural or other resources might you (as a teacher) draw on
from your community to enhance the quality and effectiveness of your instructional activities? For
example, who might you invite intdass as a guest speaker, where might you take your students for
an educational outing, and what might your students learn by conducting studies of aspects of the
community?

Community Study ReportAlthough data collection can be done with another studerthe class, you are
to write upthe community studyndividually The community study should include the following four (4)
elements:

1 Map of Community:Attach an internet copy of the "community" on which your study is focused.
Include information on major streets that form or are within the boundaries of your community.
Indicate the location of different types of buildings, vacant lots, and othepkeggical features in the
area.

9 Field Notes Each student should create a setygfedfield notes, chronologically arranged, that
briefly describe observations made, interviews conducted, and documents you analyzed during each
period of field work in theommunity. Also, include brief comments on what you learned and how
you felt during these experiences.

1 Answers to Community Study Questiondnswer each of the study questions (listed in the 8 sections
above), providing relevamtata that demonstrate knaledge and familiarity with "your community."
(Limit your answer to each study question to 2 pages, desieed typing.) Give tlswurcesof the
data for each question. Also, briefly refer to relevant points femsigned readings the course.

(Variaus readings may apply to each study question, but some readings may be less explicit.) Finally,
compare the community you studied withcammunity where you livedvhen you were attending
elementary, middle, or high school. (Write each question first,taed provide the answer, including
data, data sources, references to class readings, and community comparisons.) Youdatrelicdn

one source of information, such as an observation at one point in time or interviewing one person, to
answer a question Instead, you should verify information across time, settings, interviewees, or
documents. Note when views differ, as when people describe the same event/issue as through
different lenses, citing how different answers may reflect multiple perspectives.

9 Conclusions Describe and evaluate the procedures you used to collect and analyze data as part of
your community study. Indicate your level of comfort and confidence in studying a community. In the
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future as a teacher how would you go about studyingt@s! community and on what aspects of the
community would you focus?

Community Study Report

This assignment meets pedagogical knowledge because it requires candidates to document and describe in
a community setting which will lead them to understand whects student learning, motivation and
curriculum choices. Within pedagogy this assignment also examines learning to learn by encouraging the
teacher candidates to examine how assets in the community can be utilized and issues addressed.

It also can b argued that it meets the crossutting theme of learning to learn because it requires

candidates to demonstrate an understanding of the relationship between observations of the community
YR GKS | OdAaz2ya GSIFOKSNRa aGrF{1So
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Rubric for Community Study Assign ment

Description

Fair (2 points)

Good (3 points)

Excellent (4 points)

Quality of Writing

The assignment is not we
written, and contains
many spelling errors
and/or grammar errors. Is
not written at graduate
level and is not
sophisticated.

The assignmens well
written for the most part,
and contains few spelling
or grammar errors. Is
generally written with
graduate level writing
skills, but not very
sophisticated.

The assignment is well
written with minimal or
no errors. Is written with
graduate level witing
skills and sophistication.

Organization-
The thoughts and ideas
within the assignment

The paper lacks clarity
and/or does not present
ideas coherently.
Narrative does not flow.
Little to no transitions
from one idea to another.
Does not follow dogical
order in presenting the
case.

Somewhat organized with
a few errors. Needs more
transitions from one idea
to another. Mostly follows
a logical order in regard tg
how the material is
presented.

The assignment clearly
describes the community
under stuwly. The narrative
flows in a logical manner.
Material presented
completely and follows a
logical order.

Backgroundg
communities the student
is studying

Lack of information on all
or most of the context of
the community, history of
the community, and
intended goals of the
student.

Provides ample
information on some but
not all of background
information
(school/district context,
history, and the intended
goals of the students).

Provides ample
information on all
background information
(school/district contek
history, and intended
goals of the student).

Outcomesc the key
components of the
community that the
student used in presenting
his community

Little to no
data/information
provided on key
components of the
community the student
selected.

Ample data/inbrmation
provided on some aspects
of the key components of
the community the
student selected.

Ample data/information
provided on all aspects of
the key components of
the community the
student studied.

Conclusions significant
principles of which
teachers should be aware

Failure to reach adequate
conclusions regarding the
impact of the community
2y G2RI&Qa 4§
teache@ decision to

teach in that community.

Appropriate but limited
conclusions regarding the
impact of the community
2y (2RI &e@chersy
decision to teach in that

community.

Sound conclusions
regarding the impact of
(KS O2YYdzy A
school teache® decision
to teach in that
community.
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Technology -enhanced Classroom Observation Specification
EDU 330/530 Technology in the Classroom

Direction: During the semester while you are taking EDU 530 (330), you are going to conduct an
observation of a real classroom with technology integrated in the teaching process. The class should be in
the grade level you are teaching or intkto teach. The following checklist is a guideline for your

observation and for writing up your final observation report (20% of the total grade).

I. Introduction to the class you observed
In this section, describe the class you observed. Describe tne néathe school, the racial makeup, the
L2 Lddzf F GA2y Y 3IASYSNIf AyF2NXNIGAZ2Y YR GKS Oflaa &aail

Il. Classroom Observation
In this section, describe the content of the class (teacher and student activitiesytatdechnologies the
teacher uses from the beginning to the end of class.

lI. Critique of Technology used and recommendations
1 The technology product is walkeveloped and age appropriate;
The teacher uses the technology with a desired degree of profigie
Evidence of student learning when technology is used;
Evidence of student interest when technology is used;
The technology supports the ISTE National Technology Standards for Students;
The technology supports the ISTE National Technology Standarsaichers;
The technology supports the Michigan Technology Standards for Students; and
f ¢KS (GSOKy2ft23& dzal 3S Gl 1Sa Ayi2 O2yaARSNI GAz2Y
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Recommendations
In this section, write your recommendations on how tkehnology could be used differently to produce
better results.

Reports Specifications
1 The report includes general information, such as the name of observer, name of teacher observed,
class level, subject, school, time of observation, number of studetts, e
1 The report includes a summary of ALL THE APPLICABLE ITEMS shown in the above checkilist;
The report includes your analysis of all the items shown in the above checkilist;
The report includes your suggestions for improvement of some of the items shave above
checklist;
The report is between 5 to 7 pages long, wgrdcessed, with double lingpacing and
12 points in font size;
The report is pagaumbered;
The report has a cover sheet listing the title of the report, the class number (EDU 530 or
330),name of instructor, your name and the date the report is submitted;
The report is free of grammatical mistakes and spelling mistakes;

= =

=A =4 =4 4 -4 4
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1 The report is saved in .doc format and is submitted to the Marygrove Blackboard website;
9 The report is submitted ON or BERE Session 7.
1 The lesson plan obtained from the teacher being observed is attached to the report (optional).
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EDU 330/530 Technology in the Classroom
Technology -enhanced Classroom Observation Report Rubric

Excellent (3 points for
each observed item)

Proficient (2 points for
each observed item)

Needs Improvement
(1 point for each
observed item)

Not Satisfactory
(O point for each
observed item)

Introduction | The introduction The introduction The introduction has | The introductio has
contains all required contains most of the limited information very limited
information about the required information about the school and | information about the
school and class as about the school and | class as outlined in thg school and class as
outlined inthe class as outlined in the| specification. outlined in the
specification specification. specification.

Classroom The classroom The classroom The classroom The classroom

Observation

observation contains
very detailed description
of teacher and student
activities from the
beginning to the end of
class.

observation contains
description of the
major activities from
the beginning to the
end of class.

observation contains

very brief descriptions
of the major activities
from the beginning to
the end of class.

obsenation contains
minimal description of]
activities in the class.

Technology | The technology critique | The technology critiqug The technology The technology
Critique contains all elements contains most of the critique contains critique does not
required in the elements required in | partial elements contain the elements
specification. the specification. required in the required in the
specification. specification.
The alignments to the M| The alignments to the
technology standards ar{ Ml technology There is minimal MI technology
described in detalil. standards are description of standards are not
described briefly alignments to the Ml | mentioned in the
Recommendations of technology standards.| critique.
technology use are Recommendations of
described in details and | technology use are There is minimal There is no
appropriate. described briefly. recommendation of recommendation of
technology use. technology use.
Organizaion | The paper exactly The paper follows mos| The paper has all the | The paper does not

& Structure

follows the format
outlined in the
specification.

of the format outlined
in the specification.

required content but
does not follow the
format outlined in the
specification

have the required
content and does not
follow the format
outlined in the

specification.
Mechanics & | Free of distracting error§ Essentially free of Paper contains some | Paper contains
Style of grammar, usage, typographical and grammatical, distracting
spelling, and errors ofmechanics punctuation and grammatical,

punctuation.

and style.

spelling errors that

could be distracting.

punctuation, and/or
spelling errors.
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EDU 330/530 Technology in the Classroom
Concept Map Project Specification

Direction: You are going to use Inspiration to develop a concept mapping project in
your subject area. The following checklist serves as a guideline for the project. The
project will be worth 5% of the total grade. If one of the items lidtetbw is missing,
0.5% will be deducted from the total grade.

The concept mapping is on a concept in your area of study.

The concept mapping is walesigned and easy to follow.

The relations between the concepts are clearly stated and reasonable.

Theconcept is clearly mapped out and is easy for students to understand.

¢CKS O2yOSLIi A& FLIINPLINRIFIGS F2N dKS addzRSyi
A written description of how the concept mapping is attached.

¢tKS gNARGGSY RSAONRLIIAZ2Y G Af intshbjeddt dzZRSY ¢ KS
and how the concept mapping will be used in class.

The project is saved on a diskette.

The project is posted at the class website before the beginning of the next

class session.

The project is free of spelling mistakes.

=4 =4 =4 4 =4 -4 4 -4 -4 A -8 —a
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EDU 330/530 Technology i n the Classroom
Concept Map Project Rubric

Excellent (1 point for each
observed item)

Proficient (0.8 point for each
observed item)

Unsatisfactory (0.5 point for
each observed item)

Arrangement
of Concepts

Main concept easily identified;
subconceptdranch
appropriately from main idea

Main concept easily identified
most subconcepts branch
from main idea.

Main concept not clearly
ARSYGATASRT ad
consistently branch from main
idea.

Links and Linking lines connect related | Most linking lines connect Linking lines not always

Linking Lines | terms/point in correct direction;| properly; most linking words | pointing in correct direction;
linking words accurately accurately describe the fAY1Ay3a 62NRA
describe relationship between | relationship between relationships between
concepts; hyperlinks effectively| concepts; most hyperlinks |02y OSLJiaT Keé LIS
used effectively used. function or fail to enhance the

topic.

Content Reflects essential information; | Reflects most of the essential Contains extaneous
logically arranged; conpts information; is generally information; is not logically
succinctly presented; no logically arranged; concepts | arranged; contains numerous
misspellings or grammatical presented without too many | spelling and grammatical
errors excess words; fewer than errors.

three misspellings or
grammatical errors.

Text Easy to read/ appropriately Most text is easy to read; use| Font too small to read easily;
sized; no more than three no more than four different | more than four different fonts
different fonts; amount of text | fonts; amount of text used; text amount is excessive
is appropriate for intended generally fits intended for intended audience.
audience; boldface used for audience.
emphasis.

Design Clean design;igh visual appeal| Design is fairly clean, with a | Cluttered design; low in visual

four or fewer symbol shapes;
fits page without a lot of
scrolling; color used effectively
for emphasis.

few exceptions; diagram has
visual appeal; four or fewer
symbol shapes; fits page well
uses color e#ctively most of
time.

appeal; requires a lot of
scrolling to view entire
diagram; choice of colors lacks
visual appeal and impedes
comprehension.
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EDU 330/530 Technology in the Classroom
WebQuest Specification

1. YouWebQuest Project should be written in MS Word and should be spellchecked.

2. Your WebQuest Project should be ingthased, dealing one of the interesting topics in your content
area Or a general topic that you are interested in personally.

3. Your WebQest project should first contain such information as title of the project, your name,
developed for Edu 330/530, the target grade level and a brief description of the project.

4. Your WebQuest project should contain at least the following parts:

T
1
1

Anintroduction that sets the stage and provides some background information.

Ataskthat is doable and interesting.

A set ofinformation sourcesneeded to complete the task. Many (though not necessarily all) of the
resources are embedded in the WebQuest documtsali as anchors pointing to information on

the World Wide Web. Information sources might include web documents, experts available via
email or realtime conferencing, searchable databases on the net, and books and other documents
physically available irhe learner's setting. Because pointers to resources are included, the learner
is not left to wander through web space completely adrift.

A description of theorocessthe learners should go through in accomplishing the task. The process
should be broken ounto clearly described steps.

Someguidanceon how to organize the information acquired. This can take the form of guiding
guestions, or directions to complete organizational frameworks such as timelines, concept maps, or
causeand-effect diagrams.

A condusionthat brings closure to the quest, reminds the learners about what they've learned, and
perhaps encourages them to extend the experience into other domains.

5. Your WebQuest can also include the following attributes:

1

1

WebQuests are most likely to lggoup activities, although one could imagine solo quests that

might be applicable in distance education or library settings.

WebQuestsnight be enhanced by wrapping motivational elements around the basic structure by
giving the learners a role to play (e.g., scientist, detective, reporter), simulated personae to interact
with via email, and a scenario to work within (e.g., you've beskeal by the Secretary General of

the UN to brief him on what's happening in sBaharan Africa this week.)
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EDU 330/530 Technology in the Classroom
WebQuest Rubric

Excellent (1 point for each
observed item)

Proficient (0.7 point for each
observed item)

Unsatisfactory (0.4 point for
each observed item)

Overall Visual
Appeal

Appropriate and thematic graphi
elements are used to make visu
connections that contribute to
the understanding of concepts,
ideas and relationships.
Differences in type size and/o
color are used well and
consistently.

Graphic elements sometimes,
but not always, contribute to
the understanding of concepts|
ideas and relationships. There
is some variation in type size,
color, and layout.

There are few or no graphic
elements. Novariation in
layout or typography.

Navigation & Navigation is seamless. It is There are a few places where| Getting through the lesson i
Flow always clear to the learner what| the learner can get lost and nd confusing and unconven
all the pieces are and how to get know where to go next. tional. Pages can't be found
to them. easily and/or the way back
isn't clear.
Mechanical No mechanical problems noted.| There are some broken links, | There are more than 5
Aspects misplaced or missing images, | broken links, misplaced or
badly sized tables, missflings | missing images, badly sized
and/or grammatical errors. tables, misspellings and/or
grammatical errors.
Introduction The introduction builds on The introduction makes some | The introduction doesn't
learner's prior knowledge and reference to learner's prior prepare the reader for what
effectively prepares théearner knowledge and previews to is to come, or build on what
by foreshadowing what the some extent what the lesson i the learner already knows.
lesson is about. about.
Task Task is doable and engaging, ar Task is doable but is limited in| Task requires simply
elicits thinking that goes beyond| its significance to students' comprehending or retelling
rote comprehension. The task | lives. The task requires analys of information found on web
requires synthesis of multiple of information and/or putting | pages and answering factug
sources of information, and/or | together information from guestions.
taking a position, and/or going | several sources.
beyond the data given and
making ageneralization or
creative product.
Process The process provides students | Strategies and organizational | The process lacks strategie

coming in at different entry levels
with strategies and organizationg
tools to access and gain the
knowledge needed to complete
the task. Activitiegre clearly
related and designed to take the
students from basic knowledge t

higher level thinking.

tools embedded in the process
are insufficient to ensure that
all students will gain the
knowledge needed to
complete the tak. Some of
the activities do not relate
specifically to the

accomplishment of the task.

and organizational tools
needed for students to gain
the knowledge needed to
complete the task.

Activities are of little
significance to ne another
and/or to the
accomplishment of the task.
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Excellent (1 point for each
observed item)

Proficient (0.7 point for each
observed item)

Unsatisfactory (0.4 point for
each observed item)

Resources There is a clear and meaningful | There is some connection Resources provided are not
connection between all the between the resources and thq sufficient for students to
resources and the information | information needed for accomplish the task.
needed for students to students to accomplish the
accomplish the task. Every task. Some resources don't ad
resource carries its weight. anything new.

Evaluation Criteria for success are clearly | Criteria for success are at leag Criteria for success are not

stated inthe form of a rubric.
Criteria include qualitative as we
as quantitative descriptors.

The evaluation instrument clearl
measures what students must
know and be able to do to
accomplish the task.

partially described.

The evaluation instrument
measures partially what
students must know and be
able to do to accomplish the
task.

described.

No evaluation instruments.
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EDU 330/530 Technology in the Classroom
Individual Professional Developme nt Plan Specification

Direction: Your Individual Professional Development Plan for Technology must include the following
components:

1. Background
(Why are we doing this? What are the main reasons?)

2.Aims
(What is the overall goal of the plannedofessional development? What is it going to achieve? )

3. Objectives

(What are the specific targets which need to be achieved to reach the overall goal? Objectives are
measurable and address the problems and limitations driving the professional deweribpBbjectives
specify what needs to be done, when and how it will be achieved. Start them with a verb and include an
explanation)

4. Approach
(Outline how the individual professional development for technology will be implemengediescribe the
major steps that will be taken).
For example
1 identify the technology level, skills you know and you do not know
1 plan for possible ways to improve the technology skills
9 Secure the resources needed for improvement
expert facilitators/computer laboratory/onlintitorials/technology classtc.
1 Prepare to implement professional development activities
Locate the necessary resources/Confirm time for the improvement
1 Implement activity
1 How to evaluate the success of the professional development activities

5. Schedule
(This is a timeline where you list the major tasks relating to program implementation and when they are
due for completion).

6. Work breakdown

(This is a more detailed schedule where you break down the major tasks into smaller componewnittasks
their deadline and who is responsible. This is the key document that will help you to monitor progress and
keep your project on track. It can be a simple table or spreadsheet or you might find a tool like Microsoft
Project helpful. It should be revied on a weekly basis.)
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7. Barriers and risks

(Identify the barriers to implementing your PD plas., things that you know are going to cause problems

and the risks that might be involved. Risks are things that may geeuuncertainties. Describe your
strategies for overcoming the barriers and dealing with the risks should they turn into reality.)

EDU 330/530 Technology in the Classroom
Individual Professional Development Plan Rubric

Proficient (0.8 point

Satisfactory (0.6 point

Unsatisfactory (0.2

PD Plan Excellent (1 poinfor for each identified for each identified | point for each identified
Component | each identified item) item) item) item)
Background | Professional Professional The professional The professional

development need is | development need is| development need is | development plan needs
identified and identified and determined by the are developed randomly
determined by the determined by other | school students work | without formal
Technology Skills evaluation in. technology skills
Checklist. instruments other assessment.
than the Technology
Skills Checklist
Aims and The goals are well Thegoals are defined The goals are defined| The goals are vague or
Goals defined and are and are appropriate | by the school the too big that do not
appropriate to the to the personal student works in. NEFt SOG aiad
personal situation. situation to some personal situation.
extent.
Objectives Program objectives arg Obijectives are Obijectives are There is nalear PD
Specific, Measurable, | included, but missing| included, but not objective and/or a
Attainable, Relevant, | one or two of the based on the needs. | method(s) to verify
and Timely (SMART). | SMART elements. mastery.
PD Plan objectives hay
a focus based on the
needs.
Schedule PD Plan includes Multiple times are PD plan is a part of Plan includes isolated

multiple hours and
days of training over ar
extended period of
time.

listed but specific
content is not clear.

professional
development in the
school.

events with no focus.

Barriers and
Risks

The barriers and risks
are presented clearly
and appropriate
solutions are also
present

The barriers and risk
are presented
clearly, but only
partial solutions ee
present.

The barriers and risks
are presented, but no
solutions are present.

The presentation of
barriers and risks are
minimal.
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EDU 330/530 Technology in the Classroom
Moodle Project Specifications

1. Create your account

f
il

Go tohttp://gnomio.com
Create your moodle account by following the tutorial in this session

2. Create a blank course.

il
f

Log on tohttp://xxx(yourname).mdl.gnomio.com
Follow the tubrial to create a black course.

Set up a short course in Moodle. This course must include ALL of the following items; however, you are
welcome to include additional items that you feel would be effective for the course.

3. Syllabus (thigs a simple syllals and should include the following items)

1

Course descriptionq Present the description of the course content, theories, concepts, principles,
and skills that the course covers. Explain what students can expect to learn in the course in general
terms.

Instructor Infog Introduce the instructor by creating a link to his/her portfolio or website. Make a
link to the instructor's email address, and state his/her electronic office hours. State if the
instructor is supported by a teacher or graduate assistat what his/her role would be.

Course goals/Learner outcomed.ist the general goals for the course.

Course technologiesList the hardware and software technologies students need for the course,
such as, video camera, microphone, speakers, the recamdewweb browser, Adobe Reader,
Flash player, Quicktime player, etc.

Course learning materiatsList the course learning materials, such as the course textbook and
website. Explain what kind of information the students can expect to find in the courlssitee

such as links to the selected articles, or access to an electronic library.

Course communicatioq Explain how learners will communicate with the instructor and with each
other. List the communication applications, such as, email synchronous abgts&hronous
discussions, audio and video and specify their use in the course. In the case of email, state if you
require certain format for the subject line of the email to ensure filtering of the email to the
appropriate mailbox. Also describe how studie should submit their deliverables, and if they are

to submit individual files, how they should name the files.

Course policieg Include policies for attendance and other similar requirements in this section.
Assessment Explain how students will be assessed in the course by listing the deliverables they
must create and present.

Grading scheme Present a rubric for the course deliverables and the grade points assigned to
each deliverable. Explain the polity submitting deliverables late. State the incomplete policy of
the department/organization/university/etc.
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4. ONE online module or session. It should include the following
1 Syllabus for the course
1 Alesson plan for the session (Nteq model lesson plan)
1 Objectives and class activities;
1 A Discussion Topic
1 A Quiz with 5 multiple choice questions and one essay question
f Uploading a presentation file (e.g. PowerPoint file)
1 Avresource (e.g. a link to an Internet website)
5. You also need to learn the followifynctions, but they are not required for the assignments
1 Alink to the blog;
f Adding users and assign roles;
1 Creating a full qujztc.
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EDU 330/530 Technology in the Classroom
Moodle Online Lesson Evaluation Rubric

Excellent
(0.5 points for each
identified item)

Proficient
(0.4 points for each
identified item)

Needs Revision
(0.2 point for each identified
item/0 point for each
missing item)

Instructional The lesson offers ample The lesson offers some 1. The lesen offers limited

Design opportunities for interaction opportunities for interaction opportunity for
and communication (student and communication (student interaction and
to student, student to to student, studemnto communication (student
instructor and student to instructor and student to to student, student to
content). content). instructor and student
The lesson objectives are The lesson objectives are to content).
clearly defined and aligned to defined but may not align to| 2. The lesson objectives
learning objectives. learning objectives. are not clearly defined
The lesson provides multiple The lesson provides some and do not align to
activities that help students activities to help students learning objectives.
develop critical thinking and develop critical thinking and| 3. The lesson provides
problemsolving skills or problemsolving skills limited or no ativities
Content is made available to Content is available to to help students
students in manageable students but not chucked in develop critical thinking
segments or chucks manageable segments and/or problemsolving
Appropriate supplemental Resources are available for skills.
resources are available for students but may not 4. Content is not available
students that support learning necessarily support learning to students
outcomes outcomes 5. Supplemental resources
Appropriate visal and Visual and auditory tools are not available
auditory tools are integrated provided 6. No visual or auditory
within course to achieve Content and requirements tools provided
learning objectives are somewhat equivalentto| 7. Content and
Content and requirements are a faceto-face course requirements are not
equivalent to or surpass a equivalent to a facdo-
faceto-face course facecourse.

Online The lesson is wetirganized The lesson is organized and 1. Much of the lesson is

Organization

and easy to navigate. Student
can clearly understand all
components and structure of
the lesson.

Content is presented in a
logical progression

The lesson materials are
visually and functionally
consistent.

Course syllabus is easily
located and provides clear
expectations for the online
course

navigable. Students can
understand the key

components and structure o

the course.

Content is available but doe

not follow a logical
progression.

Most lesson materials are
visually and functionally
consistent.

Course syllabus is available
and provides some student

expectations

under construction, with
some key components
identified such as the
syllabus.

2. Content is not available
to students

3. The lesson materials aré
inconsistent both
visually and functionally

4. Course syllabus is hard
to located is unclear
about student
expectations
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Excellent
(0.5 points for each
identified item)

Proficient
(0.4 points for each
identified item)

Needs Revision
(0.2 point for each identified
item/0 point for each
missing item)

Learner
Interaction
and
Collaboration

Expectations of minimal
student participation clearly
defined

Instructor response time
clearly stated

Deliberate attempt to create g
learning community using
strategies as group projects/
assgnments, activities when
appropriate

The degree to which students
interact with each other and
the instructor about the lessor
content clearly defined
Instructor feedback strategy
clearly addressed
Communication/ collabora
tion tools used in the lesson

Expectations of student

participation stated but not

clearly defined
Instructor response time
stated

Group activities/assignment

available

Student interaction
somewhat defined
Instructor feedback
identified

Some communication/
collaboration tools used in
the lesson

1. Expectations of student
participation not stated

2. Instructor response time
not stated

3. Attempt to create a
learning community not
evident

4. Student interaction not
defined

5. No instructor feedback
strategy addressed

6. Minimal
communication/collabor
ation tools used in the
lesson

Learner
Support &
Resources

Extensive resources to
facilitate online learning such
as email directions, browser
settings and other required
applications (Word,
PowerPoint, Adobe Reader,
etc.)are available

Tools and instructions for
viewing course content
(RealPlayer, Adobe Reader,
etc.) are provided

Extensive resources that
support course content and
learning objectives are
provided.

Resources to facilitate onling

learning are available but

clear instructions for use are|

not provided
Tools for viewing course

content are difficult to locate
and instructions for use are

not well defined
Few resources supporting

course content and learning

objectives provided

1. Resources are not
available to facilite
online learning

2. Tools for viewing
course content not
provided

3.  Supplemental
resources not
provided

Evaluation of
Student
Learning

The lesson has multiple timely
and appropriate activities to
assess student readiness for
content and mode of delivery.
Learning objectives,
instructional and assessment
activities are closely aligned.
Ongoing multiple assessment
strategies are used to measul
content knowledge, attitudes
and skills.

Assignments encourage
student to use critical thinking
strategies

The lesson has some

activities to assess student

readiness for content and
mode of delivery.
Learning objectives,

instructional and assessmen

activities are somewhat
aligned.

Ongoing strategies are used

to measure content
knowledge, attitudes and
skills.

The lesson has basic
assignments/assessment
activities

Assignments provide

1. Thelesson has limited
activities to assess
student readiness for
content and mode of
delivery.

2. Learning objectives,
instructional and
assessment activities
are not closely aligned.

3. Assessment strategies
are used to measure
contentknowledge,
attitudes and skills

4, The lesson has limited
assignments/assessmel
t activities

149



Excellent
(0.5 points for each
identified item)

Proficient
(0.4 points for each
identified item)

Needs Revision
(0.2 point for each identified
item/0 point for each
missing item)

Assignments provide student
with ample opportunities to
practice and apply concepts
and skills in realistic and
relevant ways that enforce
learning outcomes

Regular feedback about
student performance is
provided in a timely manner
throughout the lesson

students with opportunities
to practice and apply
concepts and skills but may
not be aligned with learning
outcomes

Opportunities for students tg
receive feedback about their
own peformance are
provided.

5. Limited opportunities to

practice and apply
concepts and skills to
realistic and relevant
ways

6. Opportunities for

students to receive
feedback about their
own performance are
infrequent and sporadic

Innovative
Teaching w/
Technology

The lesson uses a variety of
technology tools to
appropriately facilitate
communication and learning.
New teaching methods are
applied and innovatively
enhance student learning, ant
interactively engage students|
A variety of multimedia
elements and/or learning
objects are used and are
relevant to student learning
throughout the lesson

The lesson optimizes Internet
access and effectively engage
students in the learning

process in aariety of ways.

The lesson uses some
technology tools to facilitate
communication and learning
New teaching methods are
applied to innovatively
enhance student learning.
Multimedia elements and/
or learning objects are used
and are relevant to student
learning.

The lesson optimizes
Internet access and
effectively engages studentg
in the learning process.

1. The lesson uses limited

technology tools to
facilitate
communication and
learning.

2. New teaching methods

are applied to enhance
student learning.

3.  Multimedia elements

and/ or learning objects
are limited or non
existent.

4, The lesson uses Interne

access and engages
students in the learning
process.
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Cumulative Record for Key Assignment Data Gathering

Key Assignment: Course:
Term: Instructor:
Not Met Developing Emerging Applying Integrating
0 1 2 3 4
Even with help, Candidate With support, Candidate Candidate
inadequate demonstrates basic candidate independently consistently applies
knowledge & skills| comprehension of implements applies knowledge | knowledge and skillg
demonstrated. foundational knowledge and skills and skills. across a variety of
knowledge & skills. in structured situations.
situations. Competence Demonstrates ability]
expected of a to use knowledge &
beginning teacher i  skills to critically
demonstrated. evaluate an issue
and needed
response

3 Point Scal@eveloping, Emerging, Applying

Attach a copy of the Key Assignment Directions and Rubric to this cumulative reporting sheet. Eighty

Application of R. Marzano Scoring Rubric

percent (8099 on the overall assignment is the cut score for demonstrating proficiency.

Name of
Student

Name of
Student

Name of
Student

Name of
Student

Name of
Student

Course
Average on
Rubric Item

Rubric Item
1

Score

Score

Score

Score

Score

Rubric Item
2

Score

Rubric Item
3

Rubric Item
4

Rubric Item
5

Student
Average on
Key
Assignment

This cumulative report form, specifically the above chart, will need to be modified to reflect the number of

students in the course and the number of items being assessed by the assignment rubric.
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MARYGROVE COLLEGE
EDUCATION DEPARTMENT
Professional Behaviors and Dispositions Assessment

~ ~ ~

CHECK ONE: | PHASE | | PHASE II | PHASE llI

This form is used to assess observable conduct and interpersonal skillsssEssment is done regularly for
each student taking teacher certification courses. Assessment items reflect expectations dbegzienal

behaviors and dispositions, and are based on the
Student Name Student ID # Date
Term (Semester/Year) Course (Department/Number)

~

Context (check one) | course Requirement | Otheri explain
Form is being completed bi/: Faculty Member | Staff Member | Student (SelAssessment)

This form is used to assess professional development, identifying areas for professional growth where needed.
Rate eab item using the scale below:

3 | Applying Behavior is displayed frequently and consistently.
2 Emerging Behavior is displayed occasionally or sometimes.
1 Developing Behavior is displayed infrequently. Student must work with advisor on strengthenil

professional behavior.

0 Serious Concerns | Behavior displayed is contrary to Marygrove College expectations for professional
educators. Professional improvement plan is reqiiiratier interventions may result.

N/O | Not Observed No opportunity to observeehavior.

Habits of Mind Rating
Flexibility in thinking about key theories and conceptual frameworks to address complex, adaptive challenges| 3,2,1,0
pre-service teacher demonstrates knowledge and understanding of the content discipline and pedagogy, emp or
datain assessment and decisianaking processes, and addresses issues critically and creatively. N/O

1 | Clear and Accurate Communication Skills (Speaking, Writing, Listening): Conveys ideas clearly,
effectively and creatively. Volume amdne of voice are appropriate to the setting and maintain listener inte
Written communication is consistently well organized, with correct grammar, spelling, and punctuation. g
listens purposefully and attentively, asks questions and shows asgve listening skills in discussions.

2 | Accepting of Constructive Feedback:Gracious and attentive when receiving constructive feedback from
others. Not defensive, uses this feedback as the basis for change or revision of work. When directed, sh
willingness to try new ideas, new approaches to learning and new teachingestridegorking with students.

3 | Passionate about Learning and TeachingConsistently demonstrates curiosity, enthusiasm and energy fc
learning and teaching. Shows high standards and expectations. Pursues understanding and learning fro
from research sources, and from experience. Uses multiple strategies to learn and questions assumptior|
engaging a large assortment of ideas. Takes advantage of opportunities offered for learning about teach

4 | Flexible and Responsive:Exhibits an abilityto look at different sides of issue&xpressively considers
alternatives to one's own beliefs, perceptions and practices. Is able to adapt, adjust, and modify actions
conceptual challenges. Can express degrees to which one is comfortable nggh @hd creativity.

Comments:
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Habits of Heart Rating

Behaviors and beliefs that connect learning to life, liberating the power and creativity of the human spirit.

Marygrovepre-service teachers are expected to reflect on their practice as a way of contributing to personal 3,2,1,0

professional growth, to value and commit to understanding diversity in their practice, and be able to advocat Nc;ro

social justice.

5 | Displays Empathy and Respect for Human DifferencesConsistently demonstrates empathy and respec
human differences in ethnicity, gender, physical and intellectual ability. Works effectively with diverse
personalities, needs, learning styl@gtures, and personal backgrounds different from one's own.

6 | Demonstrates Ability to Develop Mutually Respectful Relationships:Shows desire to partner for student
success, has positive rapport in interactions with other professionals. Is atteoetnanity factors in the
learning process; systematically integrates contextual variables into planning, teaching, and assessing.
Recognizes importance of family communication and proactive promotes their inclusion in educational

7 | Is Reflective: Consistently communicates thoughtful consideration of experience and ideas in discussig
journals, papers and presentations. Shows consistent use of reflection to make revisions of work and tq
future behavior, connecting reflectitiought to strategies that positively impact student learning. Takes
responsibility to regularly evaluate personal behavior, professional growth, and beliefs in termstefrtong
goals of education. Challenges and nurtures reflectivity in others.

8 | Shows Compassion:Demonstrates care and respect for the worth and dignity of other people. Displays
ability to express seeing things from othersbo
acknowledging others' experiencesrgeptions and needs. Shows evidence of making decisions informeqd
others' actions, statements, questions, and responses.

9 Promotes Social Justice:Consistently promotes equity in interactions with peers, students, parents, and
educators. Showsillingness to learn about, discuss and address social justice issues. Shows increasing
recognition of the need to change teaching practices to improve student outcomes for those who have
traditionally been served well in schools. Effectively advacéde socially just outcomes for students.

Comments:

Habits of Practice Rating

Capacities that effectively engage and contribute to learning communities and systems within which educatiq

embedded. Successful Marygropee-service teachers facilitate learning and learning communities, communic 3,2,1,0

and collaborate effectively, incorporate media and technology to enhance learning, and contribute to the NO/rO

education profession.

10 | Is Professional in Presentation:Exhibits dress and grooming appropriate to the setting. Work consistent
meets expectations, shows care and thoughtfulness, and is well organized. Student is appropriately en
with instructors and peers. Consisterttgmonstrates confidence based on real proficiency and competeng

11 | Is Ethical: Consistently makes sound conscientious and defensible decisions; shows knowledge of leg
ethical guidelines and applies these. Strives to improve degisiingskills; consistently evaluates context,
history, and institutional values in decisioraking processes.

12 | Is Responsible: Arrives to class, appointments, and meetings at the times designated. Comes thorough
prepared. Absences or other necessary changes in schedule are reported prior to the obligation. Facilit
own learning responsibly, asking for help and clarffaawhen needed. Thoroughly completes tasks in tim
ways. Assumes leadership as needed, facilitates and responds to situations appropriately. Deals direct
cooperatively with the consequences of oneds a

13 | Is Collaborative: Cooperates with peers, faculty and other professionals to improve learning of students
Shares facilitating group work of the learning community. Will assume the role of leader or group memh
accomplish goals of the group. Communicates clearly ansistently, including all who need the informatio

14 | Shows Persistence and Resiliencés consistently selfnotivated to produce excellent work. Exhibits a
positive work ethic. Studies and works diligently to achieve success; consistently displaygtiotiogh in

completion of assignments and projects. Proactively pursues solutions lenmspts resourceful.

Comments:

Signature Date
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MARYGROVE COLLEGE
EDUCATION DEPARTMENT

Professional Behaviors and Dispositions Assessment
Cumulative Record

This form is used to assess observable conduct and interpersonal skills. This assessment is done regularly f
each student taking teacher certification courses. Assessment items reflect expdotgireqsofessional

behaviors and dispositions, and are based on the
Teacher Candidate ID # Date
RUBRIC
Rating Selection Description
3 Applying Behavior is displayed frequently and consistently.
2 Emerging Behavior is displayed occasionally or sometimes.
1 Developing Behavior is displayed infrequently. Student must work with advisor on strengthening

professionabehavior.

0 Serious Concerns, Behavior displayed is contrary to Marygrove College expectations for professional
educators. Professional improvement plan is reqiiiratier interventions may result.
N/O | Not Observed No opportunity to observe behavior.

HABITS OF MIND
Teacher Candidate demonstrates flexibility in thinking about key theories and conceptual frameworks to address comp
adaptive challenges. The gservice teacher demonstrates knowledge and understanding of the content discipline and
pedag@gy, employs data in assessment and decisiaking processes, and addresses issues critically and creatively.

Fill in one rating for each Phase using the above
Rubric (3, 2, 1, 0 or N/O)
I I i v
Pre- Student
Exploratory Candidate Candidate Teaching

1 | Clear and Accurate Communication Skills (Speaking, Writing,
Listening): Conveys ideas clearly, effectively and creatively.
Volume and tone of voice are appropriate to the setting and
maintain listener interest. Written communication is coastty
well organized, with correct grammar, spelling, and punctuation
Student listens purposefully and attentively, asks questions anc
shows use of active listening skills in discussions.

2 | Accepting of Constructive Feedback:Gracious and attentive
when receiving constructive feedback from others. Not defensiy
uses this feedback as the basis for change or revision of work.
When directed, shows willingness to try new ideas, new approg
to learning and new teaching stragsgfor working with students.

3 | Passionate about Learning and TeachingConsistently
demonstrates curiosity, enthusiasm and energy for learning an(
teaching. Shows high standards and expectations. Pursues
understanding and learning from others, fr@search sources, an
from experience. Uses multiple strategies to learn and question
assumptions, engaging a large assortment of ideas. Takes adv
of opportunities offered for learning about teaching.
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4 | Flexible and Responsive:Exhibits an ability to look at different
sides of issuek expressively considers alternatives to one's owr|
beliefs, perceptions and practices. Is able to adapt, adjust, and
modify actions to meet conceptual challenges. Can express dei
to which one izomfortable with change and creativity.
Averages
(A) Applying 2430 | = | 80% I Il 11 v
(E) Emerging 2023 | = | 7579% Pre- Student
(D) Developing | 1.01.9 | = | 70-74% Exploratory Candidate Candidate Teaching
Comments: A Circle the letter for overall attainment
PHASE | E
Signature: Date: D
Comments: A
PHASE Il E
Signature: Date: D
Comments: A
PHASE Il E
Signature: Date: D
Comments: A
PHASE IV E
Signature: Date: D

HABITS OF HEART
Teacher Candidate demonstrates behaviors and beliefs that connect learning to life, liberating the power and creativity
the human spirit. Marygrove peervice teachers are expected to reflect on their practice as a way of contributing to
personal andnpfessional growth, to value and commit to understanding diversity in their practice, and be able to
advocate for social justice.

Fill in one rating for each Phase using the above
Rubric (3, 2, 1, 0 or N/O)

I I [ v

Pre- Student
Exploratory Candidate Candidate Teaching

5 | Displays Empathy and Respect for Human Differences:
Consistently demonstrates empathy and respect for human
differences in ethnicity, gender, physical and intellectual ability.
Works effectively with diverse personalitie®eds, learning styles
cultures, and personal backgrounds different from one's own.

6 | Demonstrates Ability to Develop Mutually Respectful
Relationships: Shows desire to partner for student success, ha
positive rapport in interactions with other professionals. Is attun
to community factors in the learning process; systematically
integrates contextual variables into planning, teaching, and
assessing. Regnizes importance of family communication and
proactive promotes their inclusion in educational process.
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Is Reflective: Consistently communicates thoughtful considerat
of experience and ideas in discussions, journals, papers and
presentations. Shows consistent use of reflection to make revis
of work and to adjust future behavior, connecting reflective thoy
to strategies that positively impact student learning. Takes
responsibility to regularly evaluate personal behaviafgssional
growth, and beliefs in terms of lorigrm goals of education.
Challenges and nurtures reflectivity in others.

Shows Compassion:Demonstrates care and respect for the wol
and dignity of other people. Displays the ability to expsessing
things from others6é perspect
different settings, acknowledging others' experiences, perceptic
and needs. Shows evidence of making decisions informed by
others' actions, statements, questions, and responses.

Promotes Social Justice:Consistently promotes equity in
interactions with peers, students, parents, and other educators,
Shows willingness to learn about, discuss and address social jt
issues. Shows increasing recognition of the need to ehsaghing
practices to improve student outcomes for those who have not
traditionally been served well in schools. Effectively advocates
socially just outcomes for students.

Averages
(A) Applying 2430 | = | 80% I Il 1] \Y
(E) Emerging 2023 | = | 7579% Pre- Student
(D) Developing | 1.01.9 | = | 70-74% Exploratory | Candidate Candidate Teaching
Comments: A Circle the letter for overall attainment
PHASE | E
Signature: Date: D
Comments: A
PHASEII E
Signature: Date: D
Comments: A
PHASE Il E
Signature: Date: D
Comments: A
PHASE IV E
Signature: Date: D
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HABITS OF PRACTICE
Teacher Candidate demonstrates capacities that effectively engage and contribute to learning communities and systen
within which education is embedded. Successful Marygpogservice teachers facilitate learning and learning
communities, communicate and collaborate effectively, incorporate media and technology to enhance learning, and
contribute to the education profession.

Fill in one rating for each Phase using thabove
Rubric (3, 2, 1, 0 or N/O)
I I [ v
Pre- Student
Exploratory | Candidate | Candidate Teaching

10 | Is Professional in Presentation: Exhibits dress and grooming
appropriate to the settingvork consistently meets expectations,
shows care and thoughtfulness, and is well organized. Student is
appropriately engaging with instructors and peers. Consistently
demonstrates confidence based on real proficiency and compete

11 | Is Ethical: Consistently makes sound conscientious and defensik
decisions; shows knowledge of legal and ethical guidelines and
applies these. Strives to improve decisinaking skills; consistently
evaluates context, history, and institutional values in decisiakng
processes.

12 | Is Responsible: Arrives to class, appointments, and meetings at t
times designated. Comes thoroughly prepared. Absences or othe
necessary changes in schedule are reported prior to the obligatio
Facilitates one's own learningsponsibly, asking for help and
clarification when needed. Thoroughly completes tasks in timely
ways. Assumes leadership as needed, facilitates and responds tq
situations appropriately. Deals directly and cooperatively with the
consequences.of oneb6bs actions

13 | Is Collaborative: Cooperates with peers, faculty and other

professionals to improve learning of students. Shares facilitating
group work of the learning community. Will assume the role of lea
or group member to accomplish goals of the group. Communicatg
clearly and cosistently, including all who need the information.

14 | Shows Persistence and Resiliencés consistently selfnotivated to
produce excellent work. Exhibits a positive work ethic. Studies an
works diligently to achieve success; consistently dispiajew-
through in completion of assignments and projects. Proactively
pursues solutions to problems, is resourceful.

Averages
I Il i v
Pre- Student
Exploratory Candidate Candidate Teaching
Comments: 'é Circle the letter for overall attainment
PHASE | | Signature: Date: D
Comments: A
E
PHASE Il | Signature: Date: D
Comments: A
) E
PHASE Ill | Signature: Date: D
Comments: A
) E
PHASE IV | Signature: Date: D
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Student Teaching Assessment Criteria of Professional Abilities
Mid -Term and Final Given by Cooperating Teachers
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Inquiry Brief Proposal Checklist

Requirements for the Brief Find it on page | Still missing

1. We identify the author(s) of the document. Cover

2. We provide evidence that the faculty approved the document. 5

3. We give a brief account of the history and logi¢hef program 1
and its place within the institution.

4, We provide some demographics of program faculty and stude 4-5
(e.g., race and gender), broken out by year, by each program
option.

5. We state our claims explicitly and precisely. 5-8

6. We provideevidence to support our claims organized by their *
relationship to the components of QPI (¢113).

7. We provide evidence for all the subcomponents of QPI (1.4): *
learning how to learn (1.4.1); multicultural perspectives and
accuracy (1.4.2) anechnology (1.4.3).

8. We have checked that our claims are consistent with other 5359
program documents (e.g., catalogs, websites, and brochures)

9. In the rationale, we explain why we selected our particular 11-12
measures and why we thought these measurealild be reliable
and valid indicators of our claims.

10. | In the rationale, we also explain why we ththie criteria and 11-26
standards we have selected as indicating success are approp

11. | We describe our method of acquiring our evidemdhe overall 27-32
design of our approach, including sampling and comparison
groups (if applicable).

12. | We provide at least two measures for each claim unless there 10
single measure of certain or authentic validity.

13. | For each measure we incluéenpirical evidence of the degree o 28-32
reliability and validity.

14. | We present findings related to each claim, and we offer a
conclusion for each claim, explaining how our evidence suppg *
or does not support the claim.

15. | We describe how we havecently used evidence of student
performance in making decisions to change and improve the *
program.

16. | We provide a plan for making future decisions concerning 40-46
LINEIANFY AYLINROSYSyYyGa ol &SR 4
performance.

17. | We provideevidence that we have conducted an internal audit 50-75
our quality control system (QCS) and we present and discuss
implications of the findings from our internal audit.

18. | We provide Appendix C that describes faculty qualifications. 87-95

19. | Weprovide Appendix D that describes our program requireme 96-111
and their alignment with state and national standards.

20. | We make a case for institutional commitment to the program 81
(Appendix B).

21. | We make a case that we have sufficient capacity to offer a qu 76

program (Appendix B)
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education format, we describe the process by which we verify

identity of students taking distance education courses.

Requirements for the Brief Find it on page | Still missing
22. | We list all evidence (related to accreditation) available to the 112-114
program (Appendix E).
23. | We provide copies of all locally developed assessments in 116163
Appendix F.
24. | We provide, if applicable, copies of decisions by other recogni N/A
accreditors for professional education programs not covered il
the Inquiry Brief Appendix G).
25. | If our program or any program option is delivered in distance N/A
education format, we make the case that we have the capacity
ensure timely delivery of distance education and support servi
and to accommodate current student numbers and expected
nearterm growth in enrollment.
26. | If our program or any programption is delivered in distance N/A

*The checklist for the Inquiry Brief Proposal need not have entries for rows 6, 7, 13, 14 and 15.
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